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INTRODUCTION  

The ongoing process of globalization, cooperation, as well as economic rivalry 

between individual countries, regardless of the continent, stimulate development in 

every sector, including education. Countries that willing to maintain a rapid pace of 

development are forced to reorganize and adapt the education systems to changing 

conditions, as education is a kind of spiritus movens influencing not only the 

development of other fields,1 but also the paramount catalyst that in the vanguard of a 

profound social metamorphosis. 

The global vision of targeted education policy, supported by the Organisation 

for Economic Co-operation and Development (OECD), and the unification of education 

systems within the European Union (EU), seem to play greater role than before. An 

example may be academic teaching, which, through an attempt at unification, strives for 

a uniform teaching system by implementing the standards of the Bologna System.2 

Within the context of Türkiye and Poland, globalization assumes paramount 

importance as it has been intricately intertwined with their affiliation and membership 

to the European Union. Türkiye, officially acknowledged as a candidate for full 

membership on December 12, 1999,3 and Poland, which has been a member since May 

1, 2004,4 skillfully navigate the currents of globalization, and the progressive 

integration into the EU in both countries creates opportunities and poses enormous 

challenges, thereby exerting a profound and transformative impact on changes on their 

respective educational systems. As has already been said, there is no doubt that 

education plays an irreplaceable and crucial role as the foundation of progress and has a 

lasting impact on the development and prosperity of many disciplines and sectors within 

nations. Recognizing the paramount importance of a comprehensive education of an 

individual, both countries place great emphasis on acquiring not only knowledge and 

academic skills, but also developing social, emotional, physical and moral competences. 

 
1  Aydoĵan, E. (2008). Eĵitim Sisteminde Yeniden Yapēlanma ve ¥zelleĸtirme Adēmlarē [Restructuring and 

Privatization Steps in the Education System]. Memleket Siyaset Yönetim, 3(6), 166-187. Retrieved Jan. 18, 2016, 

from https://dergipark.org.tr/tr/pub/msydergi/issue/75918/1254075 
 

2  Kivinen, O., Nurmi, J. (2003). Unifying Higher Education for Different Kinds of Europeans. Higher Education 

and Work: A comparison of ten countries. Comparative Education, 39(1), 83ï103. Retrieved Jan. 18, 2016, from 

https://doi.org/10.1080/03050060302563 
 

3  European Commission (n.d.). Membership status of Türkiye. European Neighbourhood Policy and Enlargement 

Negotiations (DG NEAR). Retrieved Jan. 18, 2016, from https://neighbourhood-

enlargement.ec.europa.eu/enlargement-policy/turkiye_en 
 

4  European Union. (n.d.). Poland ï EU member country profile. Retrieved Jan. 18, 2016, from https://european-

union.europa.eu/principles-countries-history/country-profiles/poland_en. 

https://dergipark.org.tr/tr/pub/msydergi/issue/75918/1254075
https://doi.org/10.1080/03050060302563
https://neighbourhood-enlargement.ec.europa.eu/enlargement-policy/turkiye_en
https://neighbourhood-enlargement.ec.europa.eu/enlargement-policy/turkiye_en
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In this context, physical education appears as a cornerstone, inextricably woven into the 

curriculum structure. Its importance extends beyond promoting of physical and 

emotional well-being, as it actively enriches cognitive abilities, promotes social 

interactions, and even deepens understanding of the sphere of morality. Taking into 

account the multi-faceted nature of physical education and its key role in supporting 

holistic human development, the development of physical education teacher education 

has become as the central point of this study. 

In order to compare the existing models of physical education teacher education 

in Türkiye and Poland, it is necessary to examine their development through the lens of 

historical research. 

This is justified by several facts. Firstly, the idea of educating physical education 

teachers at the academic (higher, university) level evolved very slowly, although it 

practically began to take shape from the moment the first universities and knights' 

academies were established in Europe. It is true that the programs of individual 

universities did not mention such a discipline as physical education, however, there 

were various elements of physical education that played an important role in the life of 

academic communities.5 Physical education, rooted in gymnastics-based6 concepts, has 

become important in Türkiye and Poland due to a number of factors including military, 

paramilitary, health and pedagogy. The integration of these concepts into the 

educational systems of Türkiye and Poland has revealed both similarities and 

differences from their European counterparts. 

Interestingly, the first higher-level physical education teacher education 

programs appeared in Türkiye and Poland almost at the same time. At a similar time, 

the directives of the Bologna Declaration also began to be implemented in higher 

education. Secondly, cultural, social and political differences, including geographical 

location, had a significant impact on the development of education systems for people 

 
5  Mester, L. (1931). Die Körpererziehung an den Universitäten: eine historisch-systematische Untersuchung über 

die Bedeutung der körperlichen Übungen für das Universitätsleben der Reformation, der Aufklärung und des 

Neuhumanismus [Physical Education at Universities: A Historical-Systematic Study on the Significance of 

Physical Exercises for University Life during the Reformation, the Enlightenment, and Neo-Humanism]. Verlag 

von Julius Beltz (Langensalza). Berlin. 

 Oszast, H. (1964). Szkoğa pğywania' w Uniwersytecie JagielloŒskim w pierwszej poğowie XIX wieku [Swimming 

School at Jagiellonian University in the First Half of the 19th Century]. Wychow. Fiz. Sport. - 1964, T. 8 nr 4, s. 

517-522.  

ObodyŒski, K. (1992). Ksztağtowanie siň kultury fizycznej mğodzieŨy akademickiej w Polsce [Development of the 

physical culture of students in Poland]. Rzeszów, WSP., s. 20. 
 

6  In the literature pertaining to the designated period, it is observed that the term "gymnastics" is also used 

interchangeably with the terms "physical education" and "sports." 
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who were to educate people in the field of physical fitness. Thirdly, examining the past 

allows to identify the fundamental pillars upon which a given concept of physical 

education teacher education is based. While in Poland the history of physical culture has 

been analyzed in various aspects, in Türkiye there is no such study ï this issue was 

treated peripherally, to a small extent, when discussing related issues, hence knowledge 

on this subject is insufficient. Given the above considerations, a very extensive 

fragment of this study is devoted to a historical look at the education of physical 

education teachers in Türkiye, being aware, that this is the first ï not only in Türkiye or 

Poland, but in general ï a comprehensive study presenting the history of Turkish 

physical education and sports. 

The argument for preparing this extensive study in such a broad scope is the lack 

of publications directly dealing with the problem signaled in its title as well as the lack 

of comparative research taking into account the historical, pedagogical, philosophical, 

sociological, economic, political and cultural dimensions of physical education teacher 

education in Türkiye and in Poland. This research problem is also interesting due to the 

adaptation of academic programs for physical education teacher education in both 

countries to the requirements arising from the directives of the Bologna Process. It also 

seems that identifying similarities and differences in the systems of physical education 

teacher education may shed light on overlooked aspects in the development of specific 

programs. In addition, the research results can serve as a catalyst for transformational 

change and foster the development of educational programs that will be not only more 

effective but also more harmoniously aligned. It also seems that, this research may be 

significant for understanding the unification processes in higher education, as well as 

the positions of Türkiye and Poland in the European Union: as a candidate and a 

member, respectively. It also appears that this research may be relevant for 

understanding the unification processes in higher education, as well as the positions of 

Türkiye and Poland in the European Union: as a candidate and a member. 

It should also be emphasized that comprehensive study and comparative analysis 

of different systems creates a panoramic perspective that nurtures intercultural 

understanding and stimulates an environment conducive to the exchange of ideas and 

nuanced interpretations. 

As already mentioned, education systems determined by technical and 

technological changes are the first to be modified in a given country. Thanks to this, 

https://context.reverso.net/t%C5%82umaczenie/angielski-polski/Given+the+above
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science becomes global and universal. Teachers are the determinant of this change, 

what's more, they testify to the level of the institutions educating them. Teachers' 

knowledge and skills depend on the facilities and curricula in a given training unit. The 

implementation of the requirements of the Bologna System is intended to ensure the 

quality of teacher education and the development of higher education.7 

It is worth noting that the harmonization of higher education was actively 

pursued through the establishment of the European Higher Education Area (EHEA), 

facilitated by the Bologna Process. This visionary initiative aims to establish 

standardized framework capable of accommodating diverse individual and 

multinational educational models, gradually moving towards a common link. 

The phenomena of globalization, the Bologna Process, and the EHEA have 

exerted a profound and far-reaching influence on educational landscapes, particularly 

within the European context. However, to obtain a comprehensive understanding of the 

complex formation and developmental trajectory of these systems, a carefully 

considered and detailed analysis is necessary. This analysis must consider the previous 

history and complex processes of development. Throughout history and in today, the 

emergence and presence of highly qualified educators have played a key role in driving 

this transformative cycle. Thus, it can be claimed that the teaching profession occupies a 

decisive and determining position in shaping the destiny of the nation. In this 

multifaceted context, undertaking comprehensive examinations to monitor and evaluate 

progress in teacher education systems, along with comparative analyses, seems essential 

to recognize the need to introduce improvements for further development. 

 

Research Aim and Scope 

This dissertation is a historical study of the history of physical education teacher 

education in Türkiye and Poland 

Its main goal is to present the origins and transformations of physical education 

teacher education systems in Türkiye and Poland, and to conduct a comparative analysis 

regarding the general assumptions of the Bologna Process and its implementation and 

functioning at universities offering teaching physical education program. The research 

task thus established required the following hypotheses: 

 
7  Avĸar, Z. (2012). T¿rkiye Ķ­in Beden Eĵitimi ¥ĵretmen Eĵitimi Standartlarēnēn Oluĸturulmasē [Creating Initial 

Physical Education Teacher Education Standards for Turkey]. [Doctoral dissertation, Anadolu University]. 

Retrieved Nov 27, 2021, from https://hdl.handle.net/11421/3457 

https://hdl.handle.net/11421/3457
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1. The genesis and development of higher education systems for physical 

education teachers in Türkiye and Poland were conditioned by the political, 

socio-economic, and cultural situations in both countries. 

2. The theoretical reflection on physical education and the contributions of 

outstanding individuals of the 19th and 20th centuries became an important 

impulse for the development of physical education teacher education 

systems in Türkiye and Poland. 

3. The implementation of the Bologna Process directives serves the quality and 

integration of physical education teacher education systems. 

The above assumptions necessitated posing the following research questions: 

1. What factors shaped the higher education systems for physical education 

teachers in Türkiye and Poland? 

2. Can individuals be identified who were instrumental in the process of 

initiating or developing the physical education teacher education systems in 

Turkey and Poland? 

3. What are the similarities and differences in the development of physical 

education teacher education systems in Türkiye and Poland? 

4. Has the Bologna Process contributed to improving higher education for 

physical education teachers in Türkiye and Poland? 

5. To what extent are the models of higher education for physical education 

teachers coherent in Türkiye and Poland? 

6. What are the opinions of Turkish and Polish academic teachers who teach in 

the field of "Teaching Physical Education," as well as university students 

studying in this field, regarding the general assumptions of the Bologna 

Process and its implementation and functioning at universities in Türkiye 

and Poland? 

The Temporal caesuras of this study are linked to the political situations of both 

countries. The initial caesura is the Tanzimat reforms in the Ottoman Empire, and on 

Polish territories, the establishment of the National Education Commission in the 

Polish-Lithuanian Commonwealth. The final caesura is marked by own research 

conducted at Turkish and Polish universities in the academic year 2022/2023, aimed at 

presenting opinions on the implementation and functioning of the assumptions of the 
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Bologna System in the field of training physical education teachers in Türkiye and 

Poland. 

The spatial scope of the dissertation pertains to Türkiye and Poland. 

There is no doubt that both countries have demonstrated their commitment to the 

principles and framework established by the Bologna Process. Türkiye has been 

actively participating in the Bologna Process since 20018 and Poland since 1999.9 

Additionally, they are actively engaging in activities in the EHEA, highlighting their 

dedication to harmonizing their respective higher education systems. Hence, this issue 

focused on the higher education of physical education teachers is also a subject of 

research interest in this dissertation. 

An in-depth analysis of the historical evolution of physical education teacher 

education in Türkiye and Poland provides very valuable information to critically 

evaluate the existing models and ascertain their alignment with the transformative 

currents of the EU. This study delves into the multifaceted impact of the Bologna 

Process and the EHEA on these educational systems, shedding light on their synergistic 

integration with international standards and their remarkable ability to respond 

effectively to the constantly changing demands in the field. Furthermore, by revealing 

the lack of comparative studies in the field of physical education teacher education in 

Türkiye and Poland, it seeks to shed light on knowledge areas that unexplored to date. 

One of the foremost authorities in the field of comparative pedagogy is George 

Zygmunt Fijağkowski-Bereday (born Jerzy Adam Rotblit, 1920-1983). Bereday claims 

that when comparing educational systems from two different countries and aiming for 

meaningful research outcomes, it is extremely important to have firsthand experience, 

i.e.: language proficiency in both languages, stay in these countries, understanding of 

their cultures, histories, economies, as well as familiarity with their political structures 

and literature.10 

It so happened that I meet these sine qua non11 condition for the realization of 

the topic. Firstly, thanks to significant duration of residence in the hometowns of the 

 
8  European Higher Education Area and Bologna Process. (n.d.). Membership status of Türkiye. Retrieved Jan. 19, 

2016, from https://www.ehea.info/page-Türkiye 
 

9  European Higher Education Area and Bologna Process. (n.d.). Membership status of Poland. Retrieved Jan. 19, 

2016, from https://www.ehea.info/page-poland 
 

10  PachociŒski, R. (2006). Zarys Pedagogiki Porównawczej [Outline of Comparative Pedagogy]. Warszawa: IBE, s. 

10-12. Retrieved Apr. 1, 2016, from https://pl.scribd.com/doc/112860236 
 

11  Sine qua non, derived from Latin, literally translates to "(cause) without which not." It refers to an essential 

condition or a crucial element that is indispensable and absolutely necessary for a particular purpose or outcome. 

https://www.ehea.info/page-Türkiye
https://www.ehea.info/page-poland
https://pl.scribd.com/doc/112860236
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pioneers of physical education and sports, both in Türkiye and Poland, I have had the 

unique opportunity to immerse myself in the cultural, social, and educational contexts 

of both countries. Having spent equal parts of my life in each country, my personal 

experiences provide invaluable insights and the opportunity to obtain reliable and 

authentic research results. Secondly, my university education and specialized studies in 

the field of teaching physical education and sports in both countries, together with 

conducting scientific research during my studies on comparative analyses physical 

education and sport, combined with active involvement in Bologna Process projects, 

and my proficient command of the Turkish, Polish, and English languages, significantly 

facilitated my ability to conduct a reliable and comprehensive analysis and 

interpretation of the materials obtained during the research. 

All of this means that this dissertation is the first study presenting the history of 

physical education and sport in Türkiye, and the first comparative analysis of the higher 

education systems for physical education teachers in Türkiye and Poland, also 

considering the degree of implementation of the Bologna System directives. 

 

Research State, Sources and Materials 

The study has an interdisciplinary nature; hence, the range of sources and 

materials used to prepare its individual parts is diverse. 

However, there is no doubt that, as far as possible, attempts were made to access 

primary sources, including documents and archival materials, periodical and non-

periodical publications, and official documents stored in both Türkiye and Poland. 

Publications in English were also used.  

To illustrate the historical context of the development of interest in physical 

culture in Europe, recognized works in this field were used, including the monograph by 

Cemal Alpman's work12 on physical education and its evolution throughout history 

provides insights. Furthermore, Mehmet Güçlü's article13 provides clues about the 

 
12  Alpman, C. (1972). Eĵitimin b¿t¿nl¿ĵ¿ i­inde beden eĵitimi ve ­aĵlar boyunca geliĸimi [The Development of 

Physical Education Throughout the Ages Within the Integrity of Education]. T.C. Gen­lik ve Spor Bakanlēĵē 

Eĵitim Genel M¿d¿rl¿ĵ¿ Yayēnlarē. Millē⅞ Eĵitim Basēmevi. Ķstanbul. 
 

13  G¿­l¿, M. (2001). Avrupa, Amerika Birleĸik Devletleri, ¢in ve T¿rkiyeôde Beden Eĵitimi ve Sporun Geliĸimi 

[Development of Physical Education and Sports in Europe, The United States, China and Turkey]. Milli Eĵitim 

Dergisi, Sayē:150, s:33,38. Retrieved May 28, 2022, from 

https://dhgm.meb.gov.tr/yayimlar/dergiler/Milli_Egitim_Dergisi/150/guclu.htm 
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development of physical education and sports in Europe. Roland Naul's article14 delves 

into the historical roots of physical education and European concepts, enhancing our 

understanding of the subject. Gertrud Pfister's article15 examines the development and 

changes in movement cultures influenced by various factors, including German Turnen, 

Swedish gymnastics, and English sport. Lastly, the article by Roland Naul and Claude 

Scheuer16 sheds light on gymnastic systems from the 18th to the 20th century, 

emphasizing their national adaptations. 

The most extensive part of the study covers the history of physical education and 

sports in Türkiye, including the education systems for teachers in the field of physical 

education. This happened because this history had so far been beyond the interest of 

historians. To undertake this task, fundamental research was conducted in Turkish 

archives. Specifically, inquiries were made at the Türkiye Cumhuriyeti 

Cumhurbaĸkanlēĵē Devlet Arĸivleri Baĸkanlēĵē, Ankara ï Osmanlē Arĸivi K¿lliyesi, 

Ķstanbul (BOA) [Presidency of the Republic of Türkiye Directorate of State Archives, 

Ankara ï Ottoman Archive Complex, Ķstanbul] in Ķstanbul, which holds the largest and 

most valuable collection of documents from the Ottoman Empire era. The difficulty in 

researching the documents stored there also resulted from the fact that state documents, 

historical notes from the Ottoman Empire period, books, magazines, and other materials 

are written in Ottoman Turkish. This required spending more time on reading and 

understanding the texts. The transition to the Latin alphabet, and therefore to the 

Turkish language, took place in Türkiye only in November 1928, during Atatürk's 

revolution. The documents used are presented in the Bibliography, giving reference 

numbers from Ottoman times and their modified equivalents. 

Research was also carried out in Ankara at the Türkiye Cumhuriyeti 

Cumhurbaĸkanlēĵē Devlet Arĸivleri Baĸkanlēĵē ï Baĸbakanlēk Cumhuriyet Arĸivleri, 

Ankara (BCA) [Presidency of the Republic of Türkiye Directorate of State Archives ï 

Prime Ministry Republican Archives, Ankara (BCA)], in Türkiye Cumhuriyeti Milli 

Savunma Bakanlēĵē, Arĸiv ve Askeri Tarih Daire Baĸkanlēĵē, Ankara [Republic of 

 
14  Naul, R. (2003). Concepts of Physical Education in Europe. In book: Physical Education: Deconstruction and 

Reconstruction - Issues and Directions (pp.35-52) Edition: 1stPublisher: Schorndorf: Hofmann Editors: Hardman 

K. Retrieved June 12, 2022, from https://www.researchgate.net/publication/260096002 
 

15  Pfister, G. (2003). Cultural confrontations: German Turnen, swedish gymnastics and english sport ï European 

diversity in physical activities from a historical perspective. Sport in Society, Volume 6, Issue 1, p.:63 Retrieved 

June 5, 2022, from https://www.researchgate.net/publication/248952005 
 

16  Naul, R. & Scheuer, C. (2020). Historical roots and strands of physical education and school sport development 

in Europe. In book: Research on Physical Education and School Sport in Europe. Publisher: Meyer & Meyer. 

p.23. Retrieved June 12, 2022, from https://www.researchgate.net/publication/342105417 
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Türkiye Ministry of National Defense, Department of Archives and Military History, 

Ankara] ï where the documents of Selim Sērrē Tarcan's military service were place in 

the Genelkurmay Askeri Tarih ve Stratejik Et¿t ve Denetleme Baĸkanlēĵē Arĸivi, Ankara 

[Archive of Military History and Strategic Studies of the General Staff and the 

Inspection Directorate, Ankara]. 

Access to documents stored in state archives in Türkiye required logging into the 

e-Devlet [e-Government] system using a T.C. Kimlik No. [Republic of Türkiye 

Identification Number] and obtaining consent to conduct the query. It appears that 

accessing and examining valuable historical resources is only possible with Turkish 

citizenship and a corresponding Turkish ID number. 

The source materials stored in the T¿rkiye Cumhuriyeti Milli Eĵitim Bakanlēĵē 

Arĸivi, Ankara [Republic of Türkiye Ministry of National Education Archives, Ankara] 

in Ankara and in the university archives and libraries: Boĵazi­i ¦niversitesi Arĸiv ve 

Dokümantasyon Merkezi, Ķstanbul [Archives and Documentation Center of Boĵazi­i 

University, Ķstanbul] turned out to be important for the purposes of this work, 

Galatasaray Lisesi Arĸivi, Ķstanbul [Archive of Galatasaray High School, Ķstanbul], 

Gazi Eĵitim Fak¿ltesi Arĸivi, Ankara [Archive of the Faculty of Education of Gazi 

University, Ankara], Ķstanbul ķehir ¦niversitesi K¿t¿phanesi, Taha Toros Arĸivi, 

Ķstanbul [Library of Ķstanbul ķehir University, now Marmara University ï Taha Toros 

Archive, Ķstanbul], Robert Kolej Arnavutkºy Kamp¿s¿ Arĸivi, Ķstanbul [Robert College 

Arnavutkºy Campus Archive, Ķstanbul]. 

Private archives and collections of individuals like Selim Sērrē Tarcan ï Azade 

Kent, Inga Nerman, Ahmet Esmen, Dr. Niyazi Altunya, Feridun Fazil Tülbentçi, Seyhun 

Binzet ï can be partially accessed online. Some of their valuable documents have been 

donated or gifted to various people or institutions. They contain clippings from various 

newspapers and magazines regarding social events and notable personalities, as well as 

columns and radio speeches. These sources proved highly valuable ï providing press 

materials related to Ali Faik Bey17 [Üstünidman], Selim Sērrē Bey [Tarcan] for the needs 

of this study. 

 
17  In the Ottoman Empire, individuals used identifiers like the father's name, birthplace, or titles such as "Bey" 

(governor of a district or province, also used as a term of respect placed at the end of male names), "Pasha" (high-

ranking official), "Efendi" (sir), and "Hoca" or "Muallim" (teacher) instead of surnames. The Surname Law, 

introduced by Mustafa Kemal Atatürk on June 21, 1934, required fixed surnames to clarify identities and 

eliminate societal divisions. 
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 Thanks to digitization, some materials in the form of digital data were obtained 

during a query of the collections stored at the Kungliga Gymnastiska Centralinstitutet 

[Royal Central Institute of Gymnastics] in Stockholm, at the Biblioteket vid Gymnastik- 

och idrottshögskolan [library of the Swedish School of Sports and Health Sciences in 

Stockholm], Sveriges Centralförening för Idrottens Främjande [Swedish Central 

Association for the Promotion of Sports], Stockholms stadsmuseum [Stockholm City 

Museum], Swedish Sports Museum Archive, HathiTrust Digital Library, Columbia 

University in New York ï where materials regarding Robert College were found, or in 

the Library of United States Congress, which houses the Abdul-Hamid II collection 

depicting the Ottoman Empire during his reign. The collection contains 1,819 

photographs from around 1880-1893 showing the modernizing Ottoman Empire, 

including issues related to education. 

Documents published in official journals were also examined ï T.C. Resmi 

Gazete [Official Gazette of the Republic of Türkiye], Takvîm-i Vekayi [Official Gazette 

of the Ottoman Empire] and the archive of the quarterly published by Robert College 

Robert Kolej ¦­ Aylēk Arĸivler [RC Quarterly Archive]. 

 Resources collected in Ķstanbul B¿y¿kĸehir Belediyesi Atat¿rk Kitaplēĵē Sayēsal 

Arĸiv ve e-Kaynaklar [Atatürk Library in Istanbul ï its digital archive and e-resources], 

which contain information about Selim Sērrē Bey's physical education school, and 

documents collected and made available by Levantine Miras Vakfē [Levantine Heritage 

Foundation] regarding Robert College. 

 Some materials stored in archives, e.g. photographs and personal documents, 

have been unveiled for the first time in this dissertation. 

 In addition to archival sources, research material was searched for in scientific 

publications whose issues are at least partially related to the subject of this dissertation. 

Information on the institutional structurings of physical education and sports and their 

place in school curricula during the Tanzimat period in the Ottoman Empire, was found 

in an article by Fikret Soyer.18 Similarly, the publications of Osman Tolga ķinoforoĵlu19 

 
18  Soyer, F. (2004). Osmanlē Devletinde (1839-1908 Tanzimat Dºnemi) Beden Eĵitimi ve Spor Alanēndaki 

Kurumsal Yapēlanmalar ve Okul Programlarēndaki Yeri Konusunda Bir Ķnceleme [A Study on Institutional 

Structurings in Physical Education and Sports Areas and their Places in School Curricula in the Ottoman Empire 

(1839-1908 the Tanzimat ï Reform ï Era)]. G¦, Gazi Eĵitim Fak¿ltesi Dergisi, Cilt;24, Sayē:1, s. 209-225., 

Retrieved July 20, 2021, from http://www.gefad.gazi.edu.tr/en/download/article-file/77344 
 

19  ķinoforoĵlu, T. (2020a). T¿rkiyeôde Beden Eĵitimi ¥ĵretmeni Yetiĸtirme ¢abalarē Ve ¥nc¿ Kuruluĸlar (1908-

1930) [Physical Education Teacher Training Efforts in Turkey and Leading Institutions (1908-1930)]. Spormetre 

Beden Eĵitimi ve Spor Bilimleri Dergisi, Cilt:18, Spor Tarihi ¥zel Sayē, s.73-105. Retrieved June 5, 2021, from 

http://dx.doi.org/10.33689/spormetre.724325 

http://www.gefad.gazi.edu.tr/en/download/article-file/77344
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shed light on Physical Education Teacher Training Efforts in Türkiye and Leading 

Institutions from 1908-1930, and Türkiye's Early Olympic Adventure. 

 Biographical studies were also used, including an article by Ayhan Dever, 

Ahmet Ķslam and ķevval Sarē20 presenting Ali Faik Üstünidman ï shedding light on the 

first Turkish physical education teacher, and Cevdet Arun's21 series of articles in the 

"Sports Science Journal" offer significant information on the training programs and 

stages for physical education teachers in the Republican era of Türkiye, as well as those 

showing the various forms of activity of Selim Sērrē Tarcan ï an outstanding Turkish 

educator, sports activist and politician. 

 Reference was also made to doctoral dissertations, the most valuable of which 

include: the work of Osman Tolga ķinoforoĵlu22 stands as the most comprehensive 

study on Selim Sērrē Tarcan, examining the integration of Swedish gymnastics into the 

Turkish education system during the Second Constitutional Era, with a specific focus on 

Tarcan. Mustafa Mutlu's23 dissertation, which is an excellently documented, provides a 

 
ķinoforoĵlu, T. (2020b). T¿rkiyeônin Erken Dºnem Olimpik Ser¿veni ve Ay-Yēldēzôēn Olimpiyat Oyunlarēônda 

Ķlk Resmi Temsili (1896-1921) [Turkey's Early Olympic Adventure and First Official Representation of the Star 

& Crescent at the Olympic Games (1896-1921)]. Spormetre Beden Eĵitimi ve Spor Bilimleri Dergisi, Cilt:18, 

Spor Tarihi ¥zel Sayē, s.21-55 Retrieved June 5, 2021, from http://dx.doi.org/10.33689/spormetre.728876 
 

20  Dever, A., Ķslam, A. & Sarē, ķ. (2020). Ķlk T¿rk Beden Eĵitimi ¥ĵretmeni: óķeyh¿l Ķdmanô Ali Faik ¦st¿nidman. 

[First Turkish Physical Education Teacher: óķeyh¿l Ķdmanô Ali Faik ¦st¿nidman]. Journal of History School, 45, 

952-969. Retrieved July 26, 2021, from http://dx.doi.org/10.29228/joh.24949 
 

21  Arun, A. C. (1990). T¿rkiye'de Cumhuriyet devrinde beden eĵitimi ºĵretmeni yetiĸtirme ­alēĸmalarē ve aĸamalarē. 

[Training Programs and Stages for Physical Education Teachers in the Republican Era of Turkey]. Spor Bilim / 

Beden Eĵitimi ve Spor Araĸtērmalarē Dergisi, Cilt:1, Sayē:1, s.9-13. Retrieved Nov. 14, 2021, from 

https://dergipark.org.tr/tr/pub/besad/issue/53455/711514  

Arun, A. C. (1991a). Selim Sērrē Tarcan nasēl beden eĵitimi ºĵretmeni oldu [How Selim Sērrē Tarcan Became a 

Physical Education Teacher]. Spor Bilim / Beden Eĵitimi ve Spor Araĸtērmalarē Dergisi, Cilt:2, Sayē:5, s.30-34. 

Retrieved Nov. 14, 2021, from https://dergipark.org.tr/tr/pub/besad/issue/53450/711398 

Arun, A. C. (1991b). ¦stad Selim Sērrē Tarcan'ēn hayatēnē incelemeye devam ediyoruz Askeri M¿hendis Mektebi 

ºĵrenciliĵi [We continue to examine the life of the Master Selim Sērrē Tarcan: His Time as a Military Engineering 

School Student.]. Spor Bilim / Beden Eĵitimi ve Spor Araĸtērmalarē Dergisi, Cilt:2, Sayē:6, s.46-48. Retrieved 

Nov. 14, 2021, https://dergipark.org.tr/tr/pub/besad/issue/53448/711375 

Arun, A. C. (1993). Selim Sērrē Tarcan: Askeri M¿hendis Mektebini bitirerek Ķzmir'de Ķstihkam Subaylēĵēna 

Atanmasē ve oradaki hayatē [Selim Sērrē Tarcan: Completion of Military Engineering School and Assignment as a 

Combat Engineering Officer in Ķzmir, and His Life There]. Spor Bilim / Beden Eĵitimi ve Spor Araĸtērmalarē 

Dergisi, Cilt:4, Sayē:13, s.36-40. Retrieved Nov. 14, 2021, 

https://dergipark.org.tr/tr/pub/besad/issue/53442/711288 

Arun, A. C. (1997). Selim Sērrē Tarcan'ēn hayatē ge­en sayēdan devam. [The Life of Selim Sērrē Tarcan: 

Continuation from the Previous Issue]. Spor Bilim / Beden Eĵitimi ve Spor Araĸtērmalarē Dergisi, Cilt:7, Sayē:19, 

s.2-6. Retrieved Nov. 14, 2021, https://dergipark.org.tr/tr/pub/besad/issue/53439/711258 
 

22  ķinoforoĵlu, O. T. (2015). Selim Sērrē Tarcan ve Ķsve­ Jimnastiĵi: Beden Eĵitiminde Ķsve­ Modelinin II. 

Meĸrutiyet Dºnemi T¿rk Eĵitim Sistemine Entegrasyonu [Selim Sērrē Tarcan and Swedish Gymnastics: 

Integration of Swedish Model in Physical Education into Turkish Education System of Second Constitutional 

Period]. [Doctoral dissertation, Gazi University]. Retrieved June 5, 2021, from 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=1jGNEO7vUMJnr95vfS4bYg 
 

23  Mutlu, M. (2019). II. Meĸrutiyetôten Cumhuriyetôe Spor ve Eĵitimde ¥nc¿ Bir Ķsim: Selim Sērrē Tarcan [A 

Leading Name in Sports and Education from the Second Constitutional Monarchy to the Turkish Republic 

Period: Selim Sērrē Tarcan]. [Doctoral dissertation, Ankara University]. Retrieved Nov. 7, 2021, from 

http://hdl.handle.net/20.500.12575/70422 

http://dx.doi.org/10.33689/spormetre.728876
http://dx.doi.org/10.29228/joh.24949
https://dergipark.org.tr/tr/pub/besad/issue/53455/711514
https://dergipark.org.tr/tr/pub/besad/issue/53439/711258
https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=1jGNEO7vUMJnr95vfS4bYg
http://hdl.handle.net/20.500.12575/70422
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most comprehensive biographical study on Selim Sērrē Tarcan, or Murat Cihan 

Yēldēz's24 doctoral dissertation, in which the author examines Ottoman physical culture 

among diverse religious groups in Istanbul from the 1870s to World War I, with a 

particular focus on the Armenians. 

 Compared to Türkiye, the history of physical education or, more broadly, 

physical culture in Poland is well researched. Existing scientific publications constitute 

excellent and ready-made comparative material. The works that should be mentioned 

here include: Eugeniusz Piasecki25 ï provides valuable information about the history of 

physical education; an article by Kajetan HŃdzelek26 and a monograph edited by 

Tomasz Jurek, Maciej Ğuczak and Izabela Wyszowska27 ï shedding light on the 

creation and development of the first physical education department in Poland and later 

the Academy of Physical Education in PoznaŒ; Kazimierz Toporowicz28 devoted to the 

history of physical education at the Jagiellonian University and the School of Physical 

Education in Kraków, with a specific focus on the period from 1927 to 1967. 

Additionally, the publications of Kajetan HŃdzelek and Kazimierz Toporowicz,29 Jerzy 

Gaj,30 Jerzy Gaj and Kajetan HŃdzelek31 provide valuable insights into the history of 

physical culture and the evolution of physical education teacher education in Poland. 

There have also been many works devoted to Eugeniusz Piasecki, providing valuable 

biographical information about him and his role in the development of higher education 

 
24  Yildiz, M. C. (2015). Strengthening Male Bodies and Building Robust Communities: Physical Culture in the Late 

Ottoman Empire [Doctoral dissertation, University of California]. ProQuest ID: Yildiz_ucla_0031D_13860. 

Merritt ID: ark:/13030/m5d24skf. Retrieved July 25, 2021, from https://escholarship.org/uc/item/4mw253hf 
 

25  Piasecki, E. (1929). Dzieje wychowania fizycznego [The History of Physical Education]. Lviv. Retrieved June 17, 

2021, from https://www.wbc.poznan.pl/dlibra/publication/517733. Warto r·wnieŨ zajrzeĺ do publikacji pod red. 

naukowŃ Macieja Ğuczaka, bňdŃcej zbiorem oryginalnych publikacji E. Piaseckiego ï M. Ğuczak (red.), Wybór 

Ŧr·değ, Eugeniusz Piasecki, Wyd. PoznaŒskie Towarzystwo Przyjaci·ğ Nauk, PoznaŒ 2016. 
 

26  HŃdzelek, K. (1961). Pierwsze w Polsce Uniwersyteckie Studium Wychowania Fizycznego [The First Department 

of Physical Education in Poland] Nadbitka Autorska: Wychowanie Fizycze i Sport, Tom V, Nr 1. 
 

27  Jurek T., Ğuczak M., Wyszowska I., (2019). Uniwersytet PoznaŒski (1919-2009); Akademia Wychowania 

Fizycznego im. Eugeniusza Piaseckiego w PoznaŒiu w latach 1950ï2019 [University of PoznaŒ (1919-2019); 

Eugeniusz Piasecki University School of Physical Education in PoznaŒ from 1950 to 2019]. Retrieved May 6, 

2022, from https://hdl.handle.net/10593/24633 
 

28  Toporowicz, K. (1969). Dzieje Studium Wychowania Fizycznego Uniwersytetu JagielloŒskiego i WyŨszej Szkoğy 

Wychowania Fizycznego w Krakowie w latach 1927ï1967 [The History of the Physical Education Studies at 

Jagiellonian University and the Higher School of Physical Education in Krakow, 1927-1967]. WyŨsza Szkoğa 

Wychowania Fizycznego w Krakowie, Rocznik Naukowy Nr T. VIII, s. 13-28 Retrieved June 18, 2021, from  

http://hdl.handle.net/20.500.12053/380 
 

29  HŃdzelek, K. & Toporowicz, K. (1970). Pierwsze polskie publikacje z dziedziny wychowania fizycznego [The 

first Polish publications in the field of physical education]. Wychowanie Fizyczne i Sport ï T.14, nr 4, s.163ï178 
 

30  Gaj, J. (1987). Wychowanie fizyczne i sport w Polsce Ludowej [Physical Education and Sport in People's Poland]. 

PWN Warszawa ï PoznaŒ. 
 

31  Gaj, J., & HŃdzelek, K. (1997). Dzieje kultury fizycznej w Polsce [The History of Physical Culture in Poland]. 

Podrňczniki AWF w Poznaniu, nr 45, PoznaŒ. 

https://escholarship.org/uc/item/4mw253hf
https://www.wbc.poznan.pl/dlibra/publication/517733
https://hdl.handle.net/10593/24633
http://hdl.handle.net/20.500.12053/380
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for physical education teachers in Poland. Publications by Kazimierz Toporowicz32 

should be mentioned here; Maciej Ğuczak, Sğawomir JandziŜ, Aleksy Chmiel;33 a 

commemorative publication edited by Maciej Ğuczak and Izabela Wyszowska;34 article 

by Ewa Kağamacka and Maciej Ğuczak35 presents the thoughts and practical 

contributions of Wenante and Eugeniusz Piasecki in the development of physical 

culture in Poland. In addition to these works, it is worth mentioning an article written by 

Zbigniew DziubiŒski36 referring to the tradition of social research on physical culture, 

specifically focusing on the evolution of physical education and sport in schools, as well 

as the work of Arkadiusz KaŦmierczak37 acknowledges the contributions of both well-

known and lesser-known pioneers of Polish thought on physical education. It's hard not 

to notice Zofia Pawlaczek's38 doctoral dissertation. This dissertation, written in English, 

it examines the transitory journey of Physical Education in post-Communist Poland, 

focusing on the adaptation to reforms driven by decentralist policies. 

By relying not only on existing publications but also on archival materials, the 

historical section of the study will enable the verification of existing knowledge and fill 

gaps in the subject's bibliography. For instance, in Poland, there is a lack of 

comprehensive historical research on the transformations in PETE at the higher level 

after 1989. The relevant knowledge on this topic is dispersed across various 

contributing articles. 

 
32  Toporowicz, K. (1988). Eugeniusz Piasecki (1872-1947): ŧycie i dzieğo [Eugeniusz Piasecki (1872-1947): Life 

and work]. PWN Warszawa ï Kraków. 

Toporowicz, K. (1989). Eugeniesz Piasecki i jego rola w rozwoju Uniwersyteckiego Ksztalcenia Nauczycieli 

Wychowania Fizycznego w Polsce [Eugeniusz Piasecki and His Role in the Development of University Education 

for Physical Education Teachers in Poland]. Nauki spoğeczne a kultura fizyczna, Og·lnopolska Konferencja 

Naukowa, PoznaŒ, dnia 3 czerwca 1988, seria: Monografie Akademii Wychowania Fizycznego w Poznaniu, nr 

267, s. 45ï61. 
 

33  Ğuczak, M., JandziŜ, S., Chmiel, A. (2019). Wkğad Profesora Eugeniusza Piaseckiego w rozw·j wychowania 

fizycznego w Polsce [The contribution of Professor Eugeniusz Piasecki  to the development of physical education 

in Poland]. Sport i Turystyka. środkowoeuropejskie Czasopismo Naukowe, t. II, nr 1, s. 11-33. Retrieved May 10, 

2022, from http://dx.doi.org/10.16926/sit.2019.02.01 
 

34  Ğuczak, M., Wyszowskiej, I. (2022). Eugeniusz Piasecki w 150. rocznicň urodzin [Eugeniusz Piasecki: On the 

150th Anniversary of His Birth]. pod red. Macieja Ğuczaka i Izabeli Wyszowskiej. Wydawnictwo AWF w 

Poznaniu, PoznaŒ 2022. 
 

35  Kağamacka, E. & Ğuczak, M. (2022). Co-Creators of the Polish Physical Culture Model ï Wenanty and 

Eugeniusz Piasecki. Studies in Sport Humanities 2021;30:18-26. Retrieved Nov. 25, 2022, from 

https://doi.org/10.5604/01.3001.0015.8742 
 

36  DziubiŒski, Z. (2011). Social Aspects of Physical Education and Sport in Schools. Physical Culture and Sport. 

Studies and Research, 52(1) 49-60. Retrieved May 9, 2022, from https://doi.org/10.2478/v10141-011-0014-8 
 

37  KaŦmierczak, A. (2017). Thoughts on physical education in the scientific creativity of Polish pedagogues and 

physicians of the modern era (1492-1918). Journal of Education, Health and Sport. 7(12):400-411. Retrieved 

Dec. 15, 2022, from https://doi.org/10.5281/zenodo.1158502 
 

38  Pawlaczek, Z. (2005) Physical education in post-Communist Poland: A transitory journey. [Doctoral dissertation, 

Durham University]. Retrieved Jan. 18, 2021, from http://etheses.dur.ac.uk/2749/ 

https://doi.org/10.5604/01.3001.0015.8742
https://doi.org/10.2478/v10141-011-0014-8
https://doi.org/10.5281/zenodo.1158502
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As can be concluded from the above literature review, the historical part of the 

dissertation will also serve to verify existing knowledge and fill gaps in the subject's 

bibliography. For instance, in Poland, there is a lack of comprehensive historical 

research on the transformations in the education of physical education teachers at the 

higher level after 1989. Knowledge on this topic is dispersed across various contributing 

articles. 

 It should also be emphasized here that the chapter of this work presenting the 

history of physical education teacher education in Poland was developed primarily on 

the basis of existing scientific publications. From the archives of the Academies of 

Physical Education in Krak·w, PoznaŒ, Warsaw and Wrocğaw, as well as the Archiwum 

Gğ·wne Akt Dawnych w Warszawie [The Central Archives of Historical Records in 

Warsaw], Narodowe Archiwum Cyfrowe [the National Digital Archives], the collections 

of the Zamek Królewski w Warszawie [Royal Castle in Warsaw], Muzeum Narodowe w 

Warszawie [the National Museum in Warsaw] and the National museum ï Praha ï 

Národní muzeum [National Museum in Prague, Czech Republic], only iconographic 

sources (listed in the Bibliography). Some of the research material was found in the 

Cyfrowa Biblioteka Narodowa Polona [Polona Digital Library], which provides 

digitized collections of the Biblioteki Narodowej [the National Library of Poland] and 

other institutions, in the Federacji Bibliotek Cyfrowych [Polish Digital Libraries 

Federation], the ślŃska Biblioteka Cyfrowa [Silesian Digital Library] and the 

Wielkopolska Biblioteka Cyfrowa [Greater Poland Digital Library]. 

 The necessary official documents were found in: Dziennik Urzňdowy Ministerstwa 

WyznaŒ Religijnych i OŜwiecenia Publicznego Rzeczypospolitej Polskiej [Official Journal of the 

Ministry of Religious Affairs and Public Education of the Republic of Poland], Dziennik Ustaw 

Rzeczypospolitej Polskiej [Journal of Laws of the Republic of Poland], Monitor Polski, Dziennik 

Urzňdowy Rzeczypospolitej Polskiej [Monitor Polski, Official Gazette of the Republic of 

Poland]. 

 A valuable source of information were also periodicals. Scientific and 

specialized journals such as Servet-i Fünûn Dergisi (1908-1910), Ny Tidning För Idrott 

(1909), Tedrisat Mecmuasē (1914), Terbiye ve Oyun (1912, 1922-1923), and Ķdman 

Dergisi (1913) were analyzed. I also utilized information published in daily newspapers 

such as Akĸam Gazetesi, Cumhuriyet Gazetesi, H©kimiyet-i Milliye Gazetesi, Ķkdam 

Gazetesi, Tasvîr-i Efkâr Gazetesi, and Yeni Ķstanbul Gazetesi. 
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As previously mentioned, iconographic sources were also valuable: photographs, 

drawings, paintings, and sketches. Some of these ï especially the originals ï are 

included in this study in the form of photographs. 

Issues related to the Bologna Process were developed on the basis of documents 

such as: Magna Charta Universitatum, Sorbonne Declaration 1998, Bologna Declaration 

1999, Communiques from the conference of Ministers for Higher Education held in 

Prague (2001), Berlin (2003), Bergen (2005), London (2007), Leuven and Louvain-

laNeuve (2009), Budapest and Vienna (2010), Bucharest (2012), Yerevan (2015), Paris 

(2018), Rome (2020) and many others, which were obtained from the official websites 

of the Commission European, European Higher Education Area (EHEA). In addition, 

the AEHESIS ï Aligning a European Higher Education Structure in Sport Science 

portal was used. 

Academic studies comparing the education programs of selected universities in 

different countries, as well as the education and course programs of physical education 

and sports teaching, are rarely found in some articles and books. As for Türkiye, 

comparative analyzes can be found mainly in master's theses and doctoral dissertations. 

It is worth mentioning theses: Baybars Recep Eynur's39 master's thesis compares the 

physical education and sports teacher training programs in Türkiye with selected 

universities from the United States, Germany, Azerbaijan, Canada, Australia, and the 

United Kingdom. ķ¿kr¿ ¥zkan's40 master's thesis examines the physical education and 

sports teacher training programs implemented in selected universities in the United 

Kingdom, France, Germany, and Belgium, comparing them to Türkiye. Yaprak 

Kalemoĵlu's 41 master's thesis focuses on comparing the physical education and sports 

teacher training programs in Türkiye with selected universities in Germany. Duygu 

Harmandarôs42 master's thesis compares the physical education and sports teacher 

 
39  Eynur, R. B. (2002). T¿rkiye`deki ¿niversitelerde uygulanan beden eĵitimi ve spor ºĵretmenliĵi eĵitim ºĵretim 

programlarēnēn bazē ¿niversiteler ile karĸēlaĸtērēlmasē [The Comparison of programs in physical education and 

sports science educator in Turkey and in some other countries]. [Masterôs thesis, Dumlupēnar University]. 

Retrieved June 7, 2021, from 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=hjVXUBayQyds_7I6c8G6zw 
 

40  Özkan, ķ. (2004). T¿rkiye ile bazē Avrupa Birliĵi ¿lkelerinin beden eĵitimi ºĵretmeni yetiĸtirme programlarēnēn 

karĸēlaĸtērēlmasē [The comparation of physcial education teachers training programme in Turkey and some 

European Union countries]. [Masterôs thesis, Sakarya University] Retrieved June 7, 2021, from 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=RkwF-x1uAdgP6yjUuv4_wQ&no 
 

41  Kalemoĵlu, Y. (2005). T¿rkiye ve Almanya'da uygulanan beden eĵitimi ve spor ºĵretmeni yetiĸtirme 

programlarēnēn karĸēlaĸtērēlmalē olarak incelenmesi [The physcial education and sport teacher education 

curriculum compared with Turkey and Germany]. [Unpublished masterôs thesis]. Gazi University. 
 

42  Harmandar, D. (2008). Avrupa Birliĵine ¿ye ¿lkelerden Ķngiltere, Yunanistan ve Bulgaristan ile T¿rkiye'deki 

beden eĵitimi ve spor ºĵretmeni yetiĸtirme programlarēnēn karĸēlaĸtērēlmasē 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=hjVXUBayQyds_7I6c8G6zw
https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=RkwF-x1uAdgP6yjUuv4_wQ&no


 

 

16 

 

 

training programs in selected universities in England, Greece, and Bulgaria with those 

in Türkiye. Additionally, in Duygu Harmandar's,43 doctoral dissertation the physical 

education and sports teacher training programs in selected universities in Belgium are 

compared with those in Türkiye. Ali Rēza Efe's44 master's thesis analyzes and compares 

the physical education and sports teacher training and coaching education curricula in 

selected universities in Austria with those in Türkiye. H¿lya Ķmamlē's45 master's thesis 

examines and compares the course programs of physical education and sports teacher 

training in selected universities in France with those in Türkiye. Maliheh Movassagh 

Behestani's46 doctoral dissertation explores and compares the physical education and 

sports teacher training programs in Islamic countries such as Türkiye, Iran, and 

Azerbaijan. 

When comparing it with Türkiye, we can observe that there are far fewer similar 

studies from the Polish perspective. Michağ Marciniak's,47 doctoral dissertation 

published in 2017, conducts a comparative analysis of the social functions and the role 

of physical education in the United States and Poland. It focuses on selected universities 

from both countries, exploring their similarities and differences in this context. 

 
[The comparasion of England, Greece and Bulgaria the member countries of European Union with Turkeyôs PE 

and sport teacher education programs]. [Masterôs thesis, Sakarya University] Retrieved June 7, 2021, from 

https://tez.yok.gov.tr/UlusalTezMerkezi/TezGoster?key=-

Z0vbSUgrhM9fXoGkRe6Q6XFQfgLqdZ5Mq3sV4iy_SVp3heBXE6XrYr6S9yrGGC0 
 

43  Harmandar, D. (2010). Avrupa Birliĵi'ne uyum s¿recinde beden eĵitimi ve spor ºĵretmeni yetiĸtirme 

programlarēnēn incelenmesi: T¿rkiye-Bel­ika karĸēlaĸtērmasē [Examination of physical education and sport 

teacher training curriculums in conformity process to European Union: Comparison of Belgium and Turkey]. 

[Doctoral dissertation, Gazi University]. Retrieved June 7, 2021, from 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=Dr2b_YEgzNXJv0ymXHUsHw 
 

44  Efe, R. A. (2010). Avusturya ve T¿rkiye'de beden eĵitimi ve spor ºĵretmenliĵi ve antrenºrl¿k eĵitimi 

m¿fredatlarēnēn karĸēlaĸtērēlmasē [The comprasion of the curriculums physical education and sports teaching and 

coaching education in Austria and Turkey]. [Masterôs thesis, Sakarya University]. Retrieved June 7, 2021, from 

https://tez.yok.gov.tr/UlusalTezMerkezi/TezGoster?key=ZeTyprYuef2HkaF3xt4wYoSdDRJxSLsRxlYZ1OaaxV

HPK0YydBe1nFPe8m0ro10i 
 

45  Ķmamlē, H. (2015). Fransa ve T¿rkiye'nin beden eĵitimi ve spor ºĵretmeni yetiĸtirme ders programlarēnēn 

karĸēlaĸtērēlmasē [The comparison of physical educatē→on and sport teacher traē→nē→ng curriculums between France 

and Turkey]. [Masterôs thesis, Gazi University]. Retrieved June 7, 2021, from 

https://tez.yok.gov.tr/UlusalTezMerkezi/TezGoster?key=WY5CM7tPNE2z_YM6pBu0t_O1FfzCz-

TNv5EdMfanLyEXZLzedSWayQp6gvWHpP6W 
 

46  Behestani, M. M. (2016). Bazē Ķslami ¿lkelerde beden eĵitimi ve spor ºĵretmeni yetiĸtirme: T¿rkiye, Azerbaycan 

ve Ķran ºrneĵi [Physical education and sport teacher training in some Ķslamic countries: Turkey, Azerbaijan and 

Ķran example]. [Doctoral dissertation, Gazi University]. Retrieved June 7, 2021, from 

https://tez.yok.gov.tr/UlusalTezMerkezi/TezGoster?key=DPTyuy3wRPq_qvCPSqUB6-mXMDUoHSunx-

NJSrWw0ejHTUCg-3agBWkdGtlHLBF1 
 

47  Marciniak, M. (2017). Spoğeczne funkcje wychowania fizycznego na poziomie szkolnictwa wyŨszego w Stanach 

Zjednoczonych i w Polsce (studium z pedagogiki por·wnawczej na przykğadzie Uniwersytetu Notre Dame w 

Stanach Zjednoczonych i Uniwersytetu im. Adama Mickiewicza w Poznaniu) [Social functions of physical 

education at the level of higher education in the United States and Poland (a study on comparative pedagogy 

based on Notre Dame University in the United States and Adam Mickiewicz University in Poznan)]. [Doctoral 

dissertation, Adam Mickiewicz University]. Retrieved June 8, 2021, from https://hdl.handle.net/10593/21292 

https://tez.yok.gov.tr/UlusalTezMerkezi/TezGoster?key=-Z0vbSUgrhM9fXoGkRe6Q6XFQfgLqdZ5Mq3sV4iy_SVp3heBXE6XrYr6S9yrGGC0
https://tez.yok.gov.tr/UlusalTezMerkezi/TezGoster?key=-Z0vbSUgrhM9fXoGkRe6Q6XFQfgLqdZ5Mq3sV4iy_SVp3heBXE6XrYr6S9yrGGC0
https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=Dr2b_YEgzNXJv0ymXHUsHw
https://tez.yok.gov.tr/UlusalTezMerkezi/TezGoster?key=ZeTyprYuef2HkaF3xt4wYoSdDRJxSLsRxlYZ1OaaxVHPK0YydBe1nFPe8m0ro10i
https://tez.yok.gov.tr/UlusalTezMerkezi/TezGoster?key=ZeTyprYuef2HkaF3xt4wYoSdDRJxSLsRxlYZ1OaaxVHPK0YydBe1nFPe8m0ro10i
https://tez.yok.gov.tr/UlusalTezMerkezi/TezGoster?key=WY5CM7tPNE2z_YM6pBu0t_O1FfzCz-TNv5EdMfanLyEXZLzedSWayQp6gvWHpP6W
https://tez.yok.gov.tr/UlusalTezMerkezi/TezGoster?key=WY5CM7tPNE2z_YM6pBu0t_O1FfzCz-TNv5EdMfanLyEXZLzedSWayQp6gvWHpP6W
https://tez.yok.gov.tr/UlusalTezMerkezi/TezGoster?key=DPTyuy3wRPq_qvCPSqUB6-mXMDUoHSunx-NJSrWw0ejHTUCg-3agBWkdGtlHLBF1
https://tez.yok.gov.tr/UlusalTezMerkezi/TezGoster?key=DPTyuy3wRPq_qvCPSqUB6-mXMDUoHSunx-NJSrWw0ejHTUCg-3agBWkdGtlHLBF1
https://hdl.handle.net/10593/21292
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The issue of interest is analyzed in the work of Ann MacPhail, Deborah 

Tannehill, and Z¿leyha Avĸar48 comparatively examines physical education teacher 

education systems and curricula in European countries, including Türkiye and Poland, 

which are Erasmus+49 program partners. Is the only study that examines the physical 

education and sports undergraduate programs implemented in Türkiye and selected 

universities in Poland, article published by Sevin­ Namlē.50 

In addition to the relevant studies, studies can be found specifically focusing on 

determining the physical activity levels of physical education and sports students in 

Türkiye and Poland. The study conducted by K¿rĸat Soĵuksu,51 is the first of its kind in 

this regard. A recent similar study was published by Justyna Bednarek, Sylwia 

Pomykağa, Monika BigosiŒska, and Zbigniew Szyguğa52 in 2016. 

The analysis of contemporary scientific literature clearly shows that there are no 

publications in Türkiye or Poland presenting comparative studies of the physical 

education teacher education systems in both countries throughout their historical 

development. Therefore, this work constitutes the first comprehensive study shedding 

light not only on the dynamic evolution and current state of academic education for 

physical education teachers in Türkiye and Poland but also delves into the intricacies of 

the Bologna Process in the context of higher education, placing particular emphasis on 

the field of physical education in both countries. 

 

Research Methods 

The specificity of the subject of the research conducted necessitates various 

cognitive procedures. It requires, above all, factual historical studies and theoretical 

studies (in the field of pedagogical sciences). 

 
48  MacPhail, A. & Tannehill, D. & Avĸar, Z. (2019). European Physical Education Teacher Education Practices: 

Initial, Induction, and Professional Development. Maidenhead: Meyer & Meyer Sport (UK) Ltd. 
 

49  European Commission. (n.d.). What is Erasmus+?: Erasmus+ is the EU's programme to support education, 

training, youth and sport in Europe. Retrieved June 8, 2021, from https://erasmus-plus.ec.europa.eu/about-

erasmus/what-is-erasmus 
 

50  Namlē, S. (2019). Examination of Physical Education and Sports Undergraduate Programs of the Bologna Process 

Countries (Poland-Turkey Case). Comparative Professional Pedagogy. Vol 9 (2) pp. 29-39. Retrieved June 8, 

2021, from https://doi.org/10.2478/rpp-2019-0016 
 

51   Soĵuksu, K. (2011). Physical activity level between Polish and Turkish university students (IPAQ). In Physical 

Activity in Health and Disease; Ed. Bergier B.; Pope John Paul II State School of Higher Education in Biağa 

Podlaska: Biağa Podlaska, Poland; pp. 19ï27, ISBN 978-83-61044-37-6. 
 

52  Bednarek, J. & Pomykağa, S. & BigosiŒska, M. & Szyguğa, Z. (2016). Physical Activity of Polish and Turkish 

University Students as Assessed by IPAQ. Central European Journal of Sport Sciences and Medicine, 16 (4), 13ï

22. Retrieved June 8, 2021, from https://doi.org/10.18276/cej.2016.4-02 

https://erasmus-plus.ec.europa.eu/about-erasmus/what-is-erasmus
https://erasmus-plus.ec.europa.eu/about-erasmus/what-is-erasmus
https://doi.org/10.2478/rpp-2019-0016
https://doi.org/10.2478/rpp-2019-0016
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To carry out the historical part of the study, standard historical research methods 

were used, i.e. methods of direct and indirect fact-finding, document analysis techniques 

(analysis of documents regarding the implementation of the Bologna Process directives, 

curricula, and historical sources), and official letters.53 The biographical method, 

sometimes called the method of personal documents or human documents, also turned 

out to be necessary and was used to analyze and describe the lives of the pioneers of 

physical education in Türkiye and Poland. A comparative method was also used to 

search for, describe and explain similarities and differences in the historical 

development of physical education teacher education systems in both countries, in 

pedagogical concepts, organizational structures, and educational programs applicable at 

different stages of education. 

To collect the opinions of academic teachers and students on the implementation 

and functioning of the Bologna Process in Turkish and Polish higher education 

institutions offering physical education, the diagnostic survey method was used ï a 

survey technique was carried out, where the research tool is a research questionnaire 

(attached to the Annex). 

 

Dissertation Structure 

The research issues of the dissertation are presented in six chapters, preceded by 

an introduction and summarized in the conclusion. The whole is complemented by a 

bibliography, a list of illustrations, and an annex. The dissertation follows a problem-

chronological structure. 

The introduction serves as an entry point to the study. It contains a justification 

for undertaking the research topic, aims, research assumptions and scope of research, 

analysis of the state of research, characteristics of the sources and materials used, 

description of the methodology used and information about the structure of the 

dissertation and the content of individual chapters. 

Each chapter is dedicated to a different issue and divided into subchapters. 

Chapter I ï introduces the subject of the dissertation. It explores the historical 

foundations and contextual factors that have significantly shaped the physical education 

teacher education systems in both Türkiye and Poland. This chapter surpasses the 

territorial and temporal scope of the entire work. Its importance seems crucial to 

 
53  Topolski J. (1984). Metodologia historii [Methodology of History]. Warszawa: PWN. 
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capturing the essence of the dissertation problem. It shows the most important activities 

for the development of interest in broadly understood physical culture, starting from the 

development of gymnastic movements, games and sports. It analyzes the pedagogical, 

military, social and economic factors that contributed to the development of gymnastic 

systems in Europe alongside the processes of their dissemination. 

Chapter II ï the most extensive chapter in the entire study has a chronological 

and factual arrangement and consists of four subchapters with smaller parts devoted to 

specific problems. This chapter begins by showing the transformative impact of the 

Tanzimat period on education in Türkiye. It presents the initial efforts to introduce 

sports activities in the country, particularly in missionary schools, the implementation of 

Amorós Gymnastics in military schools, and a transition to the French model of 

education, which extended to Mekteb-i Sultânî, one of the country's eminent schools. 

Foreign teachers and Ali Faik Bey [Üstünidman], one of the earliest Turkish graduates 

in (Jahn-Amorós gymnastics), and his students, the most outstanding of whom was 

Selim Sērrē Bey [Tarcan], who adeptly converted political pressures into an opportunity 

leading to his enrollment at the Stockholm Royal Central Gymnastics Institute, served 

as a catalyst for the rapid scientific and pedagogical transformation of gymnastics upon 

his return. The rest of the chapter focuses on the process of universityization in Türkiye, 

which, after the proclamation of the Republic by Atatürk and the extensive reforms 

implemented in the aftermath of the Second Constitutional Era and the First World War, 

new models were implemented, crafted in consultation with leading educators from 

across the globe, underscores the key role of physical education and sports. The 

following section outlines the origins and development of physical education and sports 

teacher education in youth and sports academies, faculties of education, higher schools 

of physical education and sports, faculties of physical education and sport sciences 

established at universities. 

Chapter III ï is a study of the Polish approach and the integration of issues 

related to the education of physical education teachers into higher education. It is 

divided into three main subchapters, in which the successive stages of the formation of 

this discipline are presented chronologically. The chapter highlights the significant 

inception of physical education in Poland, focusing on the esteemed Jagiellonian 

University and the influential Sok·ğ movement, which played a crucial role in advancing 

physical education and sports among the younger generation. Also included are the 
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contributions of influential individuals who have played key roles in shaping and 

advancing the academic training of physical education teachers in Poland. This section 

also covers the establishment of departments and independent universities educating 

physical education teachers, beginning with the PaŒstwowy UrzŃd Wychowania 

Fizycznego i Przysposobienia Wojskowego ï PUWFiPW [The State Office of Physical 

Education and Military Training], through Centralny Instytut Wychowania Fizycznego ï 

(CIWF) [Central Institute of Physical Education], WyŨsze Szkoğy Wychowania 

Fizycznego (WSWF) [Higher Schools of Physical Education], to the establishment of a 

Physical Education Academy. Changes in the development of Physical Education 

Academies (AWFs) from the political transformation in 1989 to the present were also 

presented. Poland continues to experience ongoing development in this field, and this 

section of the chapter discusses the process of disseminating these changes and the 

current state. 

Chapter IV ï provides a comparative analysis of physical education teacher 

education in higher education in Türkiye and Poland, covering historical development, 

pedagogical perspectives and structural changes. It examines the foundations, 

milestones, pioneers and their pedagogical concepts in both countries, shedding light on 

their contributions to the field and highlighting similarities and differences. It also 

compares the general structure and basic characteristics of the physical education 

teacher education systems in higher education in both countries, analyzing the key 

components, methodologies, and practices used in these systems. Moreover, the chapter 

conducts a comparative analysis of physical education teacher education at different 

levels, including primary, middle, and high school, which sheds some light on 

admission requirements for higher education institutions. The chapter ends with a 

comparative analysis of the entry and selection processes for physical education studies 

in both countries. This analysis provides insights into the requirements, criteria, and 

career paths for physical education teachers in Türkiye and Poland. 

Chapter V ï explores the implementation of the Bologna Process in the 

European Higher Education Area. It examines the origins, principles, and significant 

documents of the Bologna Process including the Sorbonne Declaration, Bologna 

Declaration, and subsequent communiqués. The chapter further investigates the 

involvement of member states, organizations, and ministerial meetings in this 

transformative process. Moreover, it focuses on the alignment of the Physical Education 
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and Sports Teaching Programmes in Turkish and Polish higher education institutions 

within the framework of the Bologna Process. Specifically, the chapter scrutinizes the 

content structures of these programs in both countries, providing valuable insights into 

how the Bologna Process has influenced and shaped the curriculum of Physical 

Education and Sports Teaching Programmes, thereby facilitating their harmonization 

with the European Higher Education Area. Notably, the chapter explores the AEHESIS 

(Aligning a European Higher Education Structure in Sport Science) project and its 

suitability for existing programs in Türkiye and Poland. Their alignment with European 

standards was also assessed. 

Chapter VI ï based on own research, assesses the assumptions and functioning 

of the Bologna System in the education of physical education teachers in Türkiye and 

Poland. The conducted research made it possible to answer questions regarding the 

perceptions of contemporary academic teachers and students at Turkish and Polish 

universities about the Bologna System's directives concerning the comparability of 

qualifications acquired in national higher education systems, the flexibility of education 

systems in relation to labor market requirements, the functioning of universities, their 

cooperation with the external environment, and the quality assurance of the education 

system. 

The conclusion summarizes the conducted research. It presents the conclusions 

and assesses the development of physical education teacher education systems in 

Türkiye and Poland. 

In addition to the main text, the dissertation contains a bibliography covering all 

cited sources, which ensures transparency of the research material and facilitates further 

scientific research. An annex is also attached, which contains a questionnaire of own 

research prepared in three languages: Turkish and Polish. 
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CHAPTER I  

Physical Education in Europe: Tracing Historical Roots and Pedagogical Concepts 

through Philosophical Perspectives 

Physical education in Europe finds its historical antecedents interwoven within 

the intricate fabric of ancient Greek philosophical perspectives. At the core of this 

comprehensive paradigm lies the term "Kalokagathia," emblematic of the synthesis 

between beauty and goodness. Etymologically derived from the Greek words Kalos 

(denoting qualities of beauty, handsomeness, nobility, and goodness) and Agathos 

(representing goodness, well-born attributes, gentility, bravery, and valor), this term 

encapsulates a nuanced intersection of aesthetic and moral ideals.54 

From the Athenian aristocracy's emphasis on erudition and the cultivation of the 

first ideal individuals, evolving into the ideal citizen, for civil and particularly within a 

military context, the concept of Kalokagathos emerged. This term embodies the notion 

of a human being cultivated holistically, addressing both spiritual and physical 

dimensions.55 This cultural ideal found manifestation in the nuanced practices within 

state-controlled "Gymnasiums" and "Palaestra" (designating wrestling schools and 

combat sports grounds),56 overseen by a Paidotribesðproperly the teacher of boys, 

training their bodies. The GymnastǛs (trainer), on the other hand, served as the trainer 

for athletes preparing for athletic competitions.57 

 
54   Demirel, D. H., & Yēldēran, Ķ. (2013). The philosophy of physical education and sport from ancient times to the 

enlightenment. European Journal of Educational Research, 2(4), 191-202. Retrieved Nov. 12, 2023, from 

https://doi.org/10.12973/eu-jer.2.4.191 

Yēldēran, Ķ., (2011). Fair Play: Etimolojik, Semantik ve Tarihsel Bir Bakēĸ [Fair Play: An Etymological, 

Semantical and Historycal Aspect]. Gazi Beden Eĵitimi ve Spor Bilimleri Dergisi, vol.16, no.4, 3-18. Retrieved 

Nov. 12, 2023, from https://dergipark.org.tr/tr/pub/gbesbd/issue/28053/305088 

KaŦmierczak, A. (2018). Hellenic model of education and its axioms in modern sport. Journal of Education, 

Health and Sport. 8(10):501-509. Retrieved Nov. 12, 2023, from https://doi.org/10.5281/zenodo.3490569 
            
55  Mouratidou, K., Anastasiou, A., Mouratidou, A., Mouratidis, I. (2003). Dance as a Basic Cultural Element and 

Mode of Education in Ancient Greece. In Book: Studies In Physical Culture and Tourism. Vol. 10. No. 2. Ed.: 

LipoŒski, W., Krutki, P. University School of Physical Education in PoznaŒ. Retrieved Nov. 12, 2023, from 

https://www.wbc.poznan.pl/Content/6583/st10_no2.html 

Yalouris, N. (1976). Athletics in Ancient Greece. Ancient Olympia and the Olympic Games, Ⱥkdotiki Athinon, 

Athens, p. 54. 
 

56  Aytaç, K. (1980). Avrupa Eĵitim Tarihi: Antik ­aĵdan 19. y¿zyēlēn sonlarēna kadar [History of European 

Education: From Antiquity to the Late 19th Century]. Ankara Üniversitesi. Dil ve Tarih-Coĵrafya Fak¿ltesi 

Yayēnlarē. 

Demirel, D. H., & Yēldēran, Ķ. op. cit., p. 193. 
 

57  Gardiner, N. E. (2019). The History of Ancient Greek Sports and Athletic Festivals. e-artnow. p.195. Retrieved 

Nov. 12, 2023, from https://books.google.pl/books?id=W9XhEAAAQBAJ&pg=PA195 

https://doi.org/10.12973/eu-jer.2.4.191
https://kutuphane.izu.edu.tr/yordam/?p=1&dil=0&alan=kunyeDiziKaydi_txt&q=Ankara%20%C3%9Cniversitesi.%20Dil%20ve%20Tarih-Co%C4%9Frafya%20Fak%C3%BCltesi%20Yay%C4%B1nlar%C4%B1%20;%20225.%20E%C4%9Fitim%20Tarihi%20Serisi%20;%201
https://kutuphane.izu.edu.tr/yordam/?p=1&dil=0&alan=kunyeDiziKaydi_txt&q=Ankara%20%C3%9Cniversitesi.%20Dil%20ve%20Tarih-Co%C4%9Frafya%20Fak%C3%BCltesi%20Yay%C4%B1nlar%C4%B1%20;%20225.%20E%C4%9Fitim%20Tarihi%20Serisi%20;%201
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Men engaged in a diverse array of contests, including discus and javelin throws, 

pentathlon, pankration, long jump, boxing, wrestling, hoplitodromos (footraces), and 

various running events, such as the stadion (a short sprint), diaulos (a double-stadion 

race), and dolichos (a long-distance race). Additionally, competitions involved duels 

with spears and archery, all conducted in designated venues akin to Olimpia.58 Ludi 

Circenses (chariot races), Quadrigae (Four-Horse Chariots), Or Bigae (Two-Horse 

Chariots) one of the most esteemed sports in ancient Greek, Roman, and Byzantine 

cultures, took place in specified areas such as Circus Maximus and Hippodromes. 

 

 

Fig. 1: óPassion Byzantine: Reconstructing Plans, Sections, and Elevations of Key Byzantine Monuments including 

the Hippodrome in Constantinople (Ķstanbul) from the 4th to the 13th Century.ô Work and Author: Antoine Helbert. 

Source: https://www.antoine-helbert.com/annexes/grand-palais/ [accessed November 12, 2023] 

 

At the nucleus of this cultural and athletic milieu stood the Olympic Games, 

transcending mere competition to embody moral triumph and honor, establishing it as a 

paramount societal institution of its era. This era marked the inception of the first 

formalized physical training system, centered around the discipline of gymnastics. 

Subsequently, the Hellenistic Age witnessed a transformative shift towards a health-

oriented approach in physical education.59 

 
58  Mechikoff, A., R., & Estes, S. (1993). A History and Philosophy of Sport and Physical Education: From the 
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Lumpkin, A. (1990). Physical education and sport: A contemporary introduction. (3rd ed.) St. Louis: Mosby, 

165-189. 
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During the Golden Age of Ancient Greece, physical education and sporting 

activities flourished. However, after a period of stagnation in the Middle Ages, the 

Renaissance and Humanism movements emerged in 15th century Italy. Over time, these 

movements spread throughout Europe and were influenced by various intellectual 

trends, leading to significant changes that impacted education and physical education in 

particular. With the Renaissance and Reformation movements, physical education 

became more widely embraced by the masses and began to be incorporated into 

schools.60 It is worth noting, however, that the modern concept of Physical Education 

Teacher Education did not emerge until the 18th century in Europe and the United 

States.61  

 During the Renaissance period, the humanism movement arose as a result of the 

re-examination of classical Greek and Roman philosophical works. This intellectual 

revolution aimed to transform the medieval perspective on the body and placed greater 

emphasis on the humanistic aspects of individuals, shifting focus from the spiritual 

dimension. The importance of the human physique experienced a notable upswing. 

Simultaneously, the field of physical education itself was driven by the aspiration to 

connect and harmonize the intricate interplay between the soul, mind, and corporeal 

dimensions. This substantially underpinned the escalating importance attributed to the 

domain of physical education and sports. 
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Fig. 2: Depicts 'La Vie au Grand Air' (The Life in the 

Open Air), a facsimile of a 14th-century print from the 

Bibliothèque nationale de France (BnF). Source:  'La 

Vie au Grand Air,' a French weekly magazine published 

by Pierre Lafitte on 12 January 1902, p. 27. 

Fig. 4: Portrait of 

Vittorino da Feltre, 

by Pedro 

Berruguete and 

Justus van Gent, 

c.1474. Work in 

Musée du Louvre. 

 

An ancient game, which can be 

traced back to a 12thï13th-century 

medieval French handball game known as 

ñjeu de paumeò (ñgame of the palmò), has 

evolved into what is now recognized as 

real tennis or court tennis today. This 

transformative journey ushered in a 

sophisticated indoor arena where rackets 

and balls engage in a 

graceful interplay. 

Originally conducted without a net in expansive open fields, and 

subsequently within enclosed spaces featuring a net and ball, all 

orchestrated through the adept manipulation of rackets, this game was 

cherished by both regal sovereigns and the privileged echelons of 

society, including the elite. Centuries later, British Army officer 

Walter Clopton Wingfield (1833-1912) stood as one of the pioneers 

who amalgamated the short and long versions of jeu de paume, to 

create the kind of the lawn tennis variant we recognize today.  

The Italian humanist and teacher Vittorino da Feltre (1378-

1446) that the Renaissance idea of the complete man, called 

Renaissance man, and also known as Homo universalis (Latin), 

L'uomo universale (Italian), Universal man ð 

health of body, strength of character, wealth of 

mind ð reached its first formulation, adopted the 

Greek educational philosophy of the balanced 

development of mind and body, the Spartan 

concept of willpower and moderation in eating, and 

advocated for the benefits of daily swimming, 

horseback riding, and fencing training, with the aim of instilling a 

love of nature through walking, thus paving the way for modern 

education. Another Italian educator, Pope Pius II (born Enea Silvio 

Bartolomeo Piccolomini, 1405-1464), proposed the development of 

Fig. 3: Walter 

Clopton Wingfield. 

Source: English 

magazine 

'Illustrated Sporting 

and Dramatic 

News,' Vol. 15, 

June 1881. 

 

Fig. 5: Portrait of 

Pius II by Justus 

van Gent and Pedro 

Berruguete 

(c.꜡1472-76, Ducal 

Palace, Urbino). 
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Fig. 7: Portrait of 

Michel de 

Montaigne around 

1578 by Daniel 

Dumonstier, in 

the Condé Museum 

beauty and strength through physical exercise within a religious context.62 

 During the Age of Science and Enlightenment, a 

transformative era in human understanding and governance of the 

world, the realm of education, including physical education, 

underwent substantial evolution. Noteworthy figures, acknowledged 

as the earliest proponents of education, articulated their perspectives 

on human movement with the aim of shaping an 

ideal individual and society. In addition to François 

Rabelais (born between 1483 and 1494; died 1553) 

and Michel de Montaigne (1533-1592) in France, 

pioneers of the humanism movement such as John 

Amos Comenius (1592-1670), John Locke (1632-

1704), and Jean Jacques Rousseau (1712-1778) laid 

the foundations of Renaissance education, which led 

to the revival of the concept of school physical education in Europe after a hiatus lasting 

more than a millennium. Almost all of them advocated for the balanced development of 

body, mind and soul in their works. They proposed an entirely humane educational 

approach that underscored the imperative of nurturing the body alongside intellectual 

and spiritual facets, diverging from the one-sided scholastic church education prevalent 

during the era. Consequently, they championed the idea of encouraging young people to 

engage in physical exercises and games within their spheres of influence, laying the 

essential foundation for the evolution of physical education.63 

John Amos Comenius (1592 1670) a figure, in the history of 

education is widely recognized for his contributions to physical 

education. Comenius established a school in Sárospatak currently 

located in Northern Hungary. Not did he include exercise as part of 

the school curriculum but he also allocated dedicated time to this 

aspect playing a pioneering role in advancing physical education. 

Comenius's emphasis on physical exercise as a fundamental 

component of education aligned with his broader humanistic 

 
62  Güçlü, op. cit. 

 Alpman, op. cit., p. 150. 
 

63  ķinoforoĵlu, op. cit., p. 44. 
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Fig. 6: 

Frontispiece for 

volume I of 

Francois Rabelais's 

The Works of 

Francis Rabelais, 

M.D. London: 

Printed by J. 

Hughs, for J. 

Brindley and C. 

Corbett, 1737. 

Fig. 8: Portrait of 

Johann Amos 

Comenius by 

Jürgen Ovens at 

Rijksmuseum, the 

Dutch state 

museum, c.1650-70 
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educational philosophy, which placed a strong emphasis on holistic development of the 

individual. By incorporating physical exercise into his program Comenius 

acknowledged the significance of nurturing both the mind and body to achieve this 

goal.64 

 In the realm of education, a cohort of idealists led by figures 

such as John Locke (1632-1704) and Jean-Jacques Rousseau (1712-

1788) emerged during the Renaissance movement in Europe, 

advocating for an educational paradigm that harmonized with human 

needs and the natural world, as opposed to traditionalism and 

authority. In his seminal work, "Some Thoughts Concerning 

Education, 1693," John Locke emphasized the paramount importance 

of child health, drawing on the famous quote "Mens sana in corpore 

sano," usually translated as "a healthy mind in a healthy body," from Satire X (circa 2nd 

century AD) by the Roman poet Juvenal (10.356). Locke prescribed some exercise and 

which unbends the thought and confirms the Health and Strength. Furthermore, Locke 

emphasized that pursuits such as learning fencing, especially understanding one's skill 

and courage in a duel, were deemed important. Additionally, riding and dancing were 

considered imperative for the cultivation of a refined gentleman.65 

Jean-Jacques Rousseau (1712-1778), a preeminent figure 

whose distinctive ideas have left an enduring impact on his 

contemporaneous era and subsequent centuries, articulated his ideal 

educational philosophy in the seminal work "Emile, or On 

Education" (French: £mile, ou De lô®ducation; 1762). According to 

Rousseau, the harmony between soul and body is enhanced through 

continuous exercise. A human body should be actively engaged, 

strengthened, and kept in good health, with the ultimate aim of 

fostering virtue and wisdom. For child's it is crucial to encourage outdoor physical 

activities, such as work, play, exercise early in the morning, swimming, running, 

leaping, jumping, climbing and shouting, to instill strength and vitality. He contended 

that a feeble body posed the risk of enfeebling the soul; if the body suffered, so too 

 
64  Zivanovic, N. Pavlovic, P. Antala, B. & Babic, P. K. (2015). History of Physical Education in Europe I. p. 12. 

Zivanovic, N. (2000). Contribution to the epistemology of physical education. Niġ, Panopticon, pp.: 147ï154. 
 

65  Locke, J. (1693). Some Thoughts Concerning Education. London, Printed for A. and J. Churchill at the Black 

Swan in Pater-Noster-Row. Book from the Bodleian Libraries, Collections of Oxford University. Retrieved Nov. 

17, 2023, from https://archive.org/details/somethoughtscon02lockgoog 

Fig. 9: Portrait of 

John Locke by 

Godfrey Kneller, 

1697. 

Fig. 10: Portrait of 

Jean-Jacques 

Rousseau by 

Maurice Quentin 

de La Tour, 1753 
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would the moral character. By developing physical robustness, one lays the foundation 

for intellectual maturity, as the mind becomes more alert and agile. This reciprocal 

relationship between physical exertion and mental acuity is vital. Many notable figures 

throughout history, possessing both physical and intellectual prowess, exemplify this 

synergyðthe philosopher's reason and the athlete's vigor complementing each other.66 

A robust bodily constitution facilitates the seamless and accurate functioning of 

the mind. Observing the lifestyle of the ancients reveals that their distinctive strength of 

body and mind, distinguishing them from contemporary individuals, can be attributed to 

their engagement in gymnastic exercises. Rousseau contends that to fortify the mind, 

one must toughen the muscles, aligning with the belief that training a child in labor and 

endurance is a preparation for facing various physical challenges, and other bodily ills 

etc. However, Rousseau also warns against a mere mechanical use of the senses, 

emphasizing that the true exercise of the mind and judgment follows activities that 

engage both the body and senses.67 

While physical exercise not only contributes to the growth of the body but also 

simultaneously influences the development of vital spirits that impart vigor to the blood 

and strength to the muscles. This physiological process impacts the workings of the 

mind, and when the body is ailing, the mind functions with diminished vigor. Rousseau 

acknowledges that physical attributes like length and strength of limb do not equate to 

qualities such as courage or genius. He recognizes that strength of mind does not 

uniformly accompany physical strength when the means of connection between the two 

are otherwise faulty. He argues that the holistic well-being of an individual, 

encompassing both mind and body, aligns with moral goodness, implying that true 

health is achieved when one embodies virtue.68 

John Locke, through his influential writings, inspired Jean-Jacques Rousseau, 

both advocated for the preservation of the wisdom and practices of ancient Greek 

gymnastics in physical training, and integrating it into the school curriculum.69 

 
66  Rousseau, J. (1762). £mile, ou De lô®ducation [Emile, or Education]. Translated By Barbara Foxley MA, London 
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Rousseau particularly emphasized the importance of having a gymnasium or a 

designated area in every school for physical training purposes.70 

 Physical education retained its prominence within Rousseau's 

educational philosophy. Philanthropists, who sought to implement 

Rousseau's educational innovations, were the individuals who put his 

ideas into practice. Notable among these philanthropists was Johann 

Bernhard Basedow (1724-1790), who, influenced by ideas on 

childhood and education proposed by Locke and Rousseau, integrated 

games, physical exercise, gymnastics, and manual work into the 

curriculum at his school named Philanthropinum Dessau, which was 

founded in Germany in 1774. 

 Christian Gotthilf Salzmann (1744-1811) 

departed from Basedow's school and, in 1784, established the 

Schnepfenthal Educational Institute, manifesting a deliberate 

emphasis on languages, health, gymnastics, and practical skills such 

as woodwork and school gardening. The incorporation of physical 

exercise into the curriculum became a cornerstone of Salzmann's 

educational philosophy. This pedagogical stance exerted a profound 

influence on another luminary in the philanthropic realm, GutsMuths. 

Johann Christoph Friedrich GutsMuths 

(1759-1839), acknowledged as the genuine architect of modern 

physical education. GutsMuths, in his capacity as a physical education 

instructor at the Schnepfenthal Educational Institute, systematically 

categorized physical activities based on their developmental benefits, 

both in indoor and outdoor contexts. GutsMuths ardently believed in 

the intrinsic link between individual well-being and the strength of a 

nation, and advocated for gymnastics programs as the most effective 

means of achieving this goal.  

In his seminal 1793 work, "Gymnastik für die Jugend" (Gymnastics for Youth), 

GutsMuths introduced a compelling maxim: "Ihr lehrt Religion, ihr lehrt sie 

 
70  Alpman, op. cit. 

Fig. 11: Johannes 

Bernhard Basedow, 

copperplate 

engraving by 

Daniel 

Chodowiecki. Held 

in the archive of the 

Gymnasium 

Christianeum. 1773 

Fig. 12: Christian 

Gotthilf Salzmann, 

stipple engraving 

by Friedrich 

Wilhelm Bollinger, 

c.1810 
 

Fig. 13: Johann 

Christoph 

Friedrich 

GutsMuths by 

Buddeus pinx. // 

Wilhelm Arndt, 

c.1800 
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Bürgerpflicht / Auf ihres Körpers Wohl und Bildung seht ihr nicht!"71 (You teach 

religion, you teach civic duty / You don't look at their body's well-being and education). 

This statement served as a reflection of the holistic goal he aimed to achieve with 

gymnastics, emphasizing the interconnectedness of physical well-being and education 

in fostering not only individual vitality but also civic responsibility. GutsMuths not only 

organized and systematized gymnastics and formalized physical exercises within the 

school curriculum but also emerged as a prominent figure in shaping the foundational 

principles of artistic gymnastics with widely popularizing the apparatus.  

 

 

Fig. 14: GutsMuths's students engaging in exercises with gymnastics apparatus, seamlessly integrated with nature. 

The images serve as visual evidence of the holistic approach to exercise promoted by GutsMuths, J. C. F. (1793). 

Gymnastik für die Jugend [Gymnastics for Youth]. Schnepfenthal: Erziehungsanstalt. Public Domain Mark. 

Wellcome Collection. Retrieved November 18, 2023, from https://wellcomecollection.org/works/wxnc8jhk 

 

 The ideas of GutsMuths have left a lasting impact, influencing 

numerous individuals through his written works and his students. 

Among those inspired is Vivat Victorius Fridericus Franciscus 

(Franz) Nachtegall (1777-1847), recognized as the father of 

gymnastics in Denmark. Additional figures influenced by GutsMuths 

include Pehr Henrik Ling (1776-1839), the pioneer of Swedish 

gymnastics, and Friedrich Ludwig Jahn (1778-1852), acknowledged 

as the father of German Turnen. During the 18th and 19th centuries, 

the conception of physical culture experienced substantial transformations, evolving in 

diverse manifestations.  Three primary concepts of physical education emerged, namely 

 
71  GutsMuths, J. C. F. (1793). Gymnastik für die Jugend [Gymnastics for Youth]. Schnepfenthal: Erziehungsanstalt. 

Public Domain Mark. Wellcome Collection. Retrieved Nov. 18, 2023, from 

https://wellcomecollection.org/works/wxnc8jhk 

Fig. 15: Portrait of 

Franz Nachtegall. 

Source: Det 

Kongelige Bibliotek 

(The Royal Danish 

Library). undated. 
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German Turnen, Swedish (Lingian) gymnastics, and English games and sports, gaining 

prominence in European schools at the outset of the 19th century.72 

 In Germany, GutsMuths' work and writings continued to be a 

subject of discourse in the realm of physical education well beyond 

1816, and subsequently, his ideas permeated into France. Don 

Francisco Amorós y Ondeano (1770-1848) a Spanish colonel who 

lived in exile in Paris and acquired French nationality in 1816, is 

credited with the first decisive and systematic steps to introduce 

physical education into the primary school curriculum. Amorós 

played a pivotal role in shaping physical education in France. He 

opened the first French public physical education establishment for school children in 

Paris, establishing himself as the father of French gymnastics. 

The government displayed interest in his method of physical education, termed 

the "Amorosian system." In 1820, appointed as the inaugural director of the Gymnase 

Normal Militaire Et Civil (Normal Military and Civilian Gymnasium) in Paris, 

Amorós's chief objective for the military gymnastic school was to train teachers of 

gymnastics for the Army. Secondarily, it aimed to provide individual training to the 

infantry regiments of the Royal Guard. The school expanded its admission to civilians, 

and in 1830, with Louis Philippe I (Duke of Orleans) on the throne, he authored the 

seminal work "Manuel d'éducation physique, gymnastique et morale"73 (New Complete 

Manual of Physical Education for Gymnastics and Morals). As a result of his profound 

impact on the physical training practices of the French Army, Amorós was 

commemorated in the foundation of the L'École Normale Militaire de Gymnastique de 

Joinville [the Normal Military Gymnastics School of Joinville] in 1852. Amorosian 

gymnastics heralded a new era in French physical education, a period that bore his name 

and persisted for several decades. It formed the foundational basis for the physical 

training of the French army until the First World War and remained in practice in 

schools and high schools until a few decades ago.74  
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Fig. 17: Visual guide presenting a series of exercises with gymnastic apparatus, showcasing proper execution, 

techniques, and the integration of gymnastic tools into various activities from Amorós's "Manuel d'éducation 

physique, gymnastique et morale" [New Complete Manual of Physical Education for Gymnastics and Morals]. 

Source: Amorós, F. O. (1830). Paris: À la Librairie encyclopedique de Roret. Public Domain Mark. Wellcome 

Collection. Retrieved November 19, 2023, from https://wellcomecollection.org/works/nh79cfdv 

 

Francisco Amorós drew inspiration from a variety of gymnastics systems that he 

encountered and replicated. One might argue that Amorós's gymnastics constituted a 

component of the German influence in France, ultimately converging with the early 

stages of Swedish and English influence. Introduced to France by a "Frenchized" 

Spaniard, his methodology placed significant emphasis on the utilization of tools and 

equipment, incorporating elements of military gymnastics likely influenced by Friedrich 

Ludwig Jahn and the exercises and pedagogy of Johann Heinrich Pestalozzi (1746-

1827).75 Amorós's gymnastics curriculum developed by spectrum of activities, including 

basic exercises, marching and running, jumping, balance exercises, vaulting, lifting, 

wrestling and scuffling, climbing, swimming, discus and javelin throwing, archery and 
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shooting, fencing, equestrian exercises, pommel, vault horse, national and social dance, 

choral music, and more.76  

In the latter half of the 19th century, these foundational concepts continued to 

evolve and gain prominence, particularly in the implementation of physical education 

and sports teaching models infused with elements from Swedish and German 

gymnastics. Swedish gymnastics successfully entrenched itself in Europe, coexisting 

with German, French, and British systems employed for physical education and sports 

teaching in educational institutions. Gymnastiska Centralinstitutet (Royal Gymnastics 

Central Institute), GCI, in Stockholm (Current Name: Gymnastik- och idrottshögskolan, 

English: GIH ð The Swedish School of Sport and Health Sciences), where Swedish 

gymnastics was taught, had become a renowned institution under the directorship of 

Pehr Henrik Ling, and the institution attracted elites seeking education in civilian, 

military, physical education, and sports domains. Graduates from this institution 

received invitations to showcase the methods and techniques of Swedish gymnastics 

and were appointed in schools to disseminate the Ling System. Many European 

countries and pioneers in physical education and sports sought to create their own 

systems by adapting these methods and concepts to their respective national and 

educational systems. The spread of these concepts was aided by the translation of 

textbooks, the employment of physical education experts, medical practitioners, and 

physical educators from other countries in schools and teacher education colleges.77 

 The evolution of physical education in Europe was significantly influenced and 

shaped by the cross-border exchange of early European concepts, resulting in the 

assimilation of diverse ideas and the Europeanization of physical education. 

Consequently, the synthesis and assimilation of varied practices have played a pivotal 

role in the derivation and shaping of distinct national teaching concepts for physical 

education in many European countries.78 

 Throughout the 18th and 19th centuries, various European nations crafted 

distinctive concepts of physical culture, intricately shaped by the prevailing conditions 

and conjuncture within their respective borders. These notions took form influenced by 

factors like the demands of the population, the anticipations of authorities, the material 
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environment, and the prevailing ideologies. Notably, among these German Turnen, 

Swedish Lingian gymnastics, and English sport were the most significant concepts to 

emerge during this era. Despite the emergence of these innovative concepts, traditional 

sports and games maintained their prominence across various European nations.79 

 

1.1 German Turnen Gymnastics 

In 18th-century school education, physical education held negligible 

significance. Fencing and dancing found a place only within the confines of knightly 

academies. Physical exercises, in general, were sparseðconfined predominantly to 

military drills within military academies, the practice of fencing within knightly 

institutions, or participation in dance within exclusive private schools catering to the 

progeny of the nobility. This paradigm shift unfolded in the 1770s at the 

Philanthropinum in Dessau and subsequently at Schnepfenthal Salzmann School. A 

pivotal figure in this movement was Johann Bernhard Basedow (1724-1790), who 

introduced physical exercises, and his followers who advocated for the education of the 

masses, challenging the prevailing trend of exclusively educating noble children. 

Johann Christoph Friedrich GutsMuths (1759-1839), a disciple of Christian 

Gothilf Salzmann (1744-1811), as a co-founder of gymnastics, and a teacher in the 

Schnepfenthal Philanthropinum, exerted influence as a proponent of German 

gymnastics (Turnen). Revered as the "grandfather of gymnastics" by German 

nationalists, GutsMuths played a seminal role in shaping the main 

gymnastic movements across Europe. 

The scientific grounding of gymnastic exercises gained 

momentum through his work and the endeavors of Gerhard Ulrich 

Anton Vieth (1763-1836), often acknowledged as one of its founding 

fathers of gymnastics in Germany.80 He recognized that structured 

exercise is good for health, physical strength, and confidence, and it 

helps control sexual instincts. He complained that the exclusive 

dominance of mind pursuits within educational institutions and 
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recommended the establishment of gymnastics field in public schools, stadiums, 

swimming pools, and riding halls. According to him, not only for traditional sports but 

also disciplines such as vaulting, fencing, dancing, ice skating, should also be practiced. 

In 1795, he authored a seminal work titled Versuch einer Encyklopädie der 

Leibesübungen81 [Attempt at an Encyclopedia of Physical Exercises], encompassing a 

comprehensive array of exercises. Vieth explained gymnastics exercises like the balance 

beam, jumping and climbing ropes and poles, the horse, and the buck. Furthermore, he 

intricately delineated the technique of vaulting over horizontal poles at diverse 

elevations, underpinning his 

elucidation with comprehensive visual 

representations from various angles. 

This includes fencing on horseback, as 

well as ground-level demonstrations 

and specific combat techniques. Vieth, 

akin to Friedrich Ludwig Jahn, who 

exhibited clear influence from him, 

accorded significant importance to the 

principles of discipline and military 

order. 

 Johann Friedrich Ludwig Christoph Jahn (1778-1852), widely 

recognized as Turnvater roughly meaning "Father of Gymnastics", 

served as a German educator, nationalist, patriot, publicist, and 

politician, notably celebrated for his influential role in shaping the 

cultural and physical identity of the nation during the early 19th 

century when Germany was occupied by Napoleonic France. Jahn's 

life unfolded amidst significant historical upheavals, encompassing 

the Napoleonic era. At the forefront of the German gymnastics 

movement as well as influencing the German Campaign (German: 

Befreiungskriege, lit. 'Wars of Liberation') of 1813, intricately 

interwoven with early nationalistic fervor, he sought to prepare 

 
81  Vieth, Gerhard Ulrich Anton (1795). Versuch einer Encyklopädie der Leibesübungen [Attempt at an 

Encyclopedia of Physical Exercises]. Münchener DigitalisierungsZentrum (MDZ) Digitale Bibliothek [Munich 

DigitiZation Center (MDZ) Digital library]. Retrieved Jan. 6, 2024, from https://www.digitale-

sammlungen.de/en/view/bsb10431786 

Fig. 20: Friedrich 

Ludwig Jahn. 

Painting by 

Friedrich Ludwig 

Heine, 1825. 

Freyburg (Unstrut), 

Jahn-Museum. For 

more info about 

Jahn-Museum: 

https://youtube.com

/@jahn-

museumfreyburg28
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Fig. 19: Illustrations from Gerhard Ulrich Anton Vieth's 1795 

seminal work 'Versuch einer Encyklopädie der Leibesübungen' 

[Attempt at an Encyclopedia of Physical Exercises] showcase 

a rich array of gymnastics exercises, including balance beam 

techniques, rope and pole jumping, horseback fencing, and 

combat maneuvers. 
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Fig. 21: The copperplate engraving 

crafted by Johann Michael Voltz (1784-

1858) circa 1819, bears the evocative 

title "Turner Umtriebe." Jahn-Museum. 

 

German youth for the defense of their country and the challenges posed by Napoleonic 

occupation. 

Following the Napoleonic Wars, the transition from professional armies to 

citizen armies, mobilizing entire populations, necessitated a significant focus on 

physical and psychological preparation for combat among young recruits. In response to 

this demand, diverse paramilitary organizations came into existence. 

The gymnastics system introduced by 

Friedrich Ludwig Jahn, known as Turnen (meaning 

"to perform gymnastic exercises" in German), also 

known as German gymnastics, played a pivotal role in 

the emergence of the contemporary sport of artistic 

gymnastics, which led to the invention of the various 

apparatuses such as the horizontal bars, parallel bars, 

balance beams, high bars, rings, side horse, pommel 

horse and vaulting horse, as well as climbing trees, 

ropes, poles, and ladders, encompassed a variety of physical activities, including games, 

running, jumping, weightlifting, fencing, swimming, and wrestling. rings, side horse, 

pommel horse and vaulting horse. Proper posture with an upright head, a firm body, and 

stretched legs were paramount. However, Turnen gymnastics, was more than just a 

system of physical exercise; it was one of the paramilitary organizations that emerged in 

response to the need for the physical and psychological preparation of young men for 

warfare after the Napoleonic Wars. Designed for military purposes by Friedrich Ludwig 

Jahn, who personally witnessed Prussia's devastating defeat against Napoleon 

Bonaparte's forces in 1806 and recognized the necessity of physical fitness in combat, 

Turnen emphasized the cultivation of physical strength, endurance, and discipline 

through various militaristic sports and exercises. German gymnastics aimed to enhance 

the physical and moral strength of youth, counter defeatism, unify Germans, and 

prepare the nation for potential war. To achieve its goal, it emphasized not only physical 

preparation but also used patriotic speeches, traditional songs, commemorative 

celebrations of important events in German history, and excursions intended to instill 
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sense of patriotism, Deutschheit (ñGermannessò), love and appreciation of the 

fatherland among young men.82 

On June 19, 1811, Friedrich Ludwig Jahn inaugurated the first public and 

accessible to everyone gymnastics field Turnplatz (Open-Air -Gymnasium) and the 

organization of his inaugural Turnfest (gymnastic festival) in Prussia. This historic 

establishment is located in Hasenheide in Berlin. Emulating this pioneering initiative, 

Turnverein (gymnastic society), from German turnen meaning ñto practice gymnastics,ò 

and Verein meaning ñclubò or ñunionò83 emerged and this movement spread rapidly. 

These associations transcended mere athleticism, assuming a political dimension 

reflective of their roots in ethnocentric "national gymnastic" organizations prevalent in 

Europe. Notably, movements such as the Czech Sokol (falcon) were integral participants 

in various national independence movements. The Turner (gymnast) movement in 

Germany, characterized by its generally liberal ethos, witnessed active participation by 

Turners (members of Turnvereine) in the Revolutions of 1848. Notably, the enduring 

legacy of Jahn's contributions to physical education was commemorated with the 

erection of the Jahn monument, an event that transpired during the second German 

Gymnastics Festival on August 10, 1861, in Hasenheide, which is presently located in 

Volkspark Hasenheide. 

 

 
82  Britannica, T. Editors of Encyclopaedia (2011, May 16). turnverein. Encyclopedia Britannica. Retrieved Nov. 26, 

2023, from https://www.britannica.com/sports/turnverein 

Pfister, op. cit., p. 67. 
 

83 Ibid. 

https://www.britannica.com/sports/turnverein


 

 

38 

 

 

 

Fig. 22: Above: Left ï ñAt the onset of this year, a spacious area, adorned with young oak trees in the upper part of 

Hasenheide, was granted to Mr. Friedrich Ludwig Jahn. It forms an irregular square of approximately 225 steps in 

length and width and was christened the 'Turnplatz,' (Open-Air Gymnasium) as the participants now adopted the 

designation 'Turner'ò - Johann Jakob Wilhelm Bornemann 1812.84 Above: Right - Its transformed state in 1817.85 
 

Below: Left - Showcasing vaulting activities, encompassing swinging, jumping, throwing, parallel bars, horizontal 

bar exercises, and balancing. Below: Right - A copperplate engraving portraying a variety of physical activities such 

as climbing, ascending, pulling up, swinging, and interacting with climbing structures in Hasenheide. The depictions 

are based on the sketches by the active Turner Bornemann (friends and sponsor of Jahn, supported gymnastics in the 

early years and at times during Jahn's absence) of his own son, (Friedrich Wilhelm Ludwig Bornemann, who later 

assumed the role of the future Prussian Minister of Justice). Johann Jakob Wilhelm Bornemann (1766-1851), 1814.86 
 
 

 
84  Bornemann, Johann Jakob Wilhelm (1812). Der Turnplatz in der Hasenheide [The 'Turnplatz' (Open-Air 

Gymnasium) field in the Hasenheide]. Berlin (anonym). 

Schmidt-Sinns, J. (2011). ñAls man zahlreiche Knaben wie im leichten Spiel Wagnisse bestehen sahò 

Zeitgenössische Quellen zum Turnen vor 200 Jahren. [When Numerous Boys Were Seen Undertaking Challenges 

with Ease: Contemporary Sources on Gymnastics Two Centuries Ago]. Journal: Lehrhilfen für den 

Sportunterricht, Schorndorf, 60, Issue 9, September 9, E 20587. Publisher: Deutscher Sportlehrerverband e.V.  

pp: 1-3. Retrieved Nov. 27, 2023, from https://www.sportfachbuch.de/pdf/archiv/lehrhilfen/2011/Lehrhilfen-

Ausgabe-September-2011.pdf 
 

85  LeMO - Lebendiges Museum Online [Living Museum Online]. (n.d.). Der Turnplatz in der Hasenheide in Berlin 

[The Turnplatz in the Hasenheide in Berlin]. 1817 (Vorlage). Deutsches Historisches Museum [German Historical 

Museum], Berlin, Inv.-Nr.: F 62/57 Retrieved Nov. 27, 2023, from https://www.dhm.de/lemo/bestand/objekt/der-

turnplatz-in-der-hasenheide-in-berlin-1817.html 

Ibid. 
 

86  Schmidt-Sinns, J. (2011). Die Anfänge der Turnkunst vor 200 Jahren ï ein Brückenschlag zu heutigen 

Bewegungskünsten. [The Beginning of Gymnastics 200 Years Ago: A Bond with Today´s Movement Arts]. 

Journal: Sportunterricht, Schorndorf, 60, Issue 9, September 9, pp: 281-288. Retrieved Nov. 27, 2023, from 

https://www.sportfachbuch.de/pdf/archiv/sportunterricht/2011/sportunterricht-Ausgabe-September-2011.pdf 

Euler, C. (1881). Friedrich Ludwig Jahn. Sein Leben und Wirken [Friedrich Ludwig Jahn. His Life and Work]. 

Stuttgart, Published by: Verlag von Carl Krabbe. 

Ulfkotte, J. V. (2011). Der Turnplatz auf der Hasenheide als frühmoderner Handwerksbetrieb [The Gymnastics 

Site on Hasenheide as an Early Modern Craft Operation]. ñJahn-Reportsò 32nd edition, May, by the Friedrich-

Ludwig-Jahn-Gesellschaft. Freyburg / Unstr. p.: 25. Retrieved Dec. 2, 2023, from 

https://www.gymmedia.de/sites/default/files/FORUM/agforum/11-06-Jahn-Report-32-3-Hasenheide-

Handwerksbetrieb-Ulfkotte.pdf 

https://www.sportfachbuch.de/pdf/archiv/lehrhilfen/2011/Lehrhilfen-Ausgabe-September-2011.pdf
https://www.sportfachbuch.de/pdf/archiv/lehrhilfen/2011/Lehrhilfen-Ausgabe-September-2011.pdf
https://www.dhm.de/lemo/bestand/objekt/der-turnplatz-in-der-hasenheide-in-berlin-1817.html
https://www.dhm.de/lemo/bestand/objekt/der-turnplatz-in-der-hasenheide-in-berlin-1817.html
https://www.sportfachbuch.de/pdf/archiv/sportunterricht/2011/sportunterricht-Ausgabe-September-2011.pdf
https://www.gymmedia.de/sites/default/files/FORUM/agforum/11-06-Jahn-Report-32-3-Hasenheide-Handwerksbetrieb-Ulfkotte.pdf
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With the assistance of nationalist policy reformers, gymnastics began to be 

incorporated into school curricula immediately following the conclusion of the 

Congress of Vienna in 1815. "Die Deutsche Turnkunst zur Einrichtung der Turnplätze 

dargestellt" (The German ñTurnkunstò art of gymnastics for setting up the gymnastics 

grounds), co-authored by Friedrich Ludwig Jahn and another teacher at the Plamann 

Educational Institute (German: Plamannische Erziehungsanstalt) Ernst Wilhelm 

Bernhard Eiselen (1792-1846) in 1816,87 emerged as an official textbook in public 

schools, offering guidance to teachers in the implementation of gymnastics with their 

students. For the gymnasts and followers of Jahn, it was a kind of bible of a new 

popular education about the body. It comprehensively addresses a spectrum of 

gymnastic exercises, including walking, running, jumping, swinging, floating, 

stretching, parallel bars routines, throwing, pulling, pushing, lifting, carrying, and 

wrestling. Enjoying unwavering support from Minister Johann Wilhelm Süvern (1775-

1829), Eiselen assumed responsibility for the training of prospective gymnastics 

teachers, while Jahn was appointed Chief Gymnastics Inspector, overseeing gymnastics 

instruction throughout Prussia.88 

Friedrich Ludwig Jahn, along with August von Kotzebue (1761-1819), who was 

a German dramatist and writer who also worked as a consul in Russia and Germany, 

murdered in 1819 by Karl Ludwig Sand (1795-1820)ða fervent member of the 

Burschenschaften, associations of university students inspired by liberal and 

nationalistic idealsðwas a (Lutheran) theology student and Turner at the Hasenheide,89 

where he engaged in gymnastics with Jahn.90 Following the ban on gymnastics (Turnen) 

imposed after Kotzebue's murder, several leaders of the gymnastics movement, 

including Jahn, were incarcerated. Jahn, detained in Berlin-Spandau, Kostrzyn nad OdrŃ 

and Koğobrzeg (both today in Poland), spent a total of over five years in confinement 

 
87  Friedrich Ludwig Jahn and Ernst Eiselen (1816). Die Deutsche Turnkunst zur Einrichtung der Turnplätze [The 

German ñTurnkunstò art of gymnastics for setting up the gymnastics grounds]. Berlin: Auf Kosten der 

Herausgeber. Public Domain Mark. Wellcome Collection. Retrieved Dec. 2, 2023, from 

https://wellcomecollection.org/works/ybvmtnrc 
 

88  Tröhler, D. (2017). Shaping the National Body: Physical Education and the Transformation of German 

Nationalism in the Long Nineteenth Century. Nordic Journal of Educational History Vol. 4, no. 2, p.:35. 

Retrieved Dec. 2, 2023, from https://doi.org/10.36368/njedh.v4i2.94 
 

89  Ibid. 
 

90  LeMO - Lebendiges Museum Online [Living Museum Online. (n.d.). Friedrich Ludwig Jahn während seiner 

Festungshaft [Friedrich Ludwig Jahn during his imprisonment]. Painting by Friedrich Ludwig Heine 1820/1822 

Öl/Holz. Deutsches Historisches Museum [German Historical Museum], Berlin, Inv.-Nr.: 1988/1497 Retrieved 

Nov. 27, 2023, from https://www.dhm.de/lemo/bestand/objekt/friedrich-ludwig-jahn-waehrend-seiner-

festungshaft.html 

https://wellcomecollection.org/works/ybvmtnrc
https://doi.org/10.36368/njedh.v4i2.94
https://www.dhm.de/lemo/bestand/objekt/friedrich-ludwig-jahn-waehrend-seiner-festungshaft.html
https://www.dhm.de/lemo/bestand/objekt/friedrich-ludwig-jahn-waehrend-seiner-festungshaft.html
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and was not granted complete freedom of movement until 1840. In 1848, Jahn was 

elected and became a member of the Frankfurt National Assembly. Although Jahn 

received honors but lacked substantial influence in the revived gymnastic movement. 

The aftermath of the 1848 revolutions gymnastics (Turnen) were disbanned, certain 

Turnverein members supported unsuccessful uprisings against the monarchy, and they 

were forced to leave the country. Subsequently, these émigrés established Turnvereins 

in other countries, most notably in the United States.91 

 

 

Fig. 23: Left: Gymnastics room in the National Gymnastics (Turner) Hall at Milwaukee, circa 1900, featuring 

George Brosius (1839-1920) in the second position. Right: An image of the Gymnastics gym (Turnsaal 

óGymnasiumô) at the Milwaukee Turnverein (gymnastic unions, club), circa 1914.92 

 

In the 1820s, the Turner movement emerged following the initial wave of 

gymnastics in the United States. Notably, while at Freyburg, Friedrich Ludwig Jahn 

declined a professorship of German literature at Cambridge, Massachusetts, expressing, 

"Deer and hares love to live where they are most hunted."93 The Cincinnati Turners, 

founded in 1848 as the Cincinnati Turngemeinde (gymnastic community), played a key 

role in the introduction of physical education in American schools. In the 1850s, 

Turners actively engaged with American school boards, advocating for the 

incorporation of Physical Education into the public school curriculum.94 

In the realm of German gymnastics (Turnen) under Jahn's influence, German 

society didn't just focus on improving physical health or getting fit; there was a broader 

 
91  Britannica, turnverein. op. cit. 
 

92  Brosius, G. (1914). Fifty years devoted to the cause of physical culture, 1864-1914. Germania Publishing 

Company, Milwaukee, Wisconsin. p. 63., 69. Repository: Special Collections. University of Wisconsin-

Milwaukee Libraries. Original Collection: Brumder Collection. Retrieved Dec. 29, 2023, from 

https://collections.lib.uwm.edu/digital/collection/mkesocialism/id/3377 
 

93  Ripley, G., Dana, Charles A., eds. (1879). ñJahn, Friedrich Ludwig.ò The American Cyclopædia. 
 

94  Don Heinrich Tolzmann German-Americana collection, 1830-2017, GA-17-01, The Turners, Archives and Rare 

Books Library, University of Cincinnati, Cincinnati, Ohio. Retrieved Dec. 29, 2023, from 

https://libapps.libraries.uc.edu/exhibits/tolzmann-ga/turner-collection/  

https://collections.lib.uwm.edu/digital/collection/mkesocialism/id/3377
https://libapps.libraries.uc.edu/exhibits/tolzmann-ga/turner-collection/
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objective ï to fortify the intangible ties of national unity and solidarity. Jahn's 

gymnastic endeavor didn't just strengthen but also adorned the idea that the German 

populace participated in a shared tapestry of cultural heritage. Simultaneously, this 

movement served as a material in nationalist politics. Jahn, with an artful intertwining 

of nationalism and physical skill, viewed gymnastics as more than just an exercise but 

as a means to foster national unity, actively promoting this concept.  

Jahn's nationalist ideology, caused a lot of arguments, led to severe censure, and 

drew strong criticism along with unfavorable caricatures.95  

 

 

Fig. 24: Caricatures of Friedrich Ludwig Jahn as a representative in the National Assembly in Frankfurt, 1848. Wien 

Museum Online Sammlung. Left: ñDer Demokratenvertilgerò [The Democratver], Publisher: Eduard Gustav May 

(1818ð1907).96 Middle: ñDer Demokratenfresserò [The Democratic eater], Publisher: Samuel Stern.97  Right: "Die 

Befestigung der Ostgrenze (...)ò [The attachment of the eastern border (...)]. Publisher: Samuel Stern.98 

 

The book "Deutsches Volkstum" (The German Nation) written by Jahn 

encompasses several anti-Jewish stereotypes.99 However, the statement, "Poles, French, 

priests, aristocrats and Jews are Germany's misfortune." which has long been attributed 

to him in the literature, is not found in the book or elsewhere in his work or letters. 

Exclusively surfaces in pre-1933 secondary literature, where its inclusion lacks proper 

 
95  JaŜtal, K. (2019). Niemcy: nar·d i ciağo [Germany: Nation and Body]. Publisher: Ksiňgarnia Akademicka. 

Retrieved Jan. 5, 2024, from https://doi.org/10.12797/9788376386096 for full-text: 

https://www.researchgate.net/publication/337185776 
 

96  Eduard Gustav May (1848). "Der Demokratenvertilger." [The Democratver], Karikatur auf Friedrich Ludwig 

Jahn als Abgeordneter der Nationalversammlung in Frankfurt 1848 [Caricature of Friedrich Ludwig Jahn as a 

representative in the National Assembly in Frankfurt 1848]. Wien Museum Online Sammlung Inv.-Nr.: 88039, 

CC0. Retrieved Jan. 6, 2024, from https://sammlung.wienmuseum.at/en/object/14140/ 
 

97  Samuel Stern (1848). "Der Demokratenfresser." [The Democratver], Karikatur auf Friedrich Ludwig Jahn als 

Abgeordneter der Nationalversammlung in Frankfurt 1848 [Caricature of Friedrich Ludwig Jahn as a 

representative in the National Assembly in Frankfurt 1848]. Wien Museum Online Sammlung Inv.-Nr.: 88040, 

CC0. Retrieved Jan. 6, 2024, from https://sammlung.wienmuseum.at/en/object/13143/ 
 

98  Samuel Stern (1848). "Die Befestigung der Ostgrenze (...)" [The attachment of the eastern border], Karikatur auf 

Friedrich Ludwig Jahn als Abgeordneter der Nationalversammlung in Frankfurt 1848 [Caricature of Friedrich 

Ludwig Jahn as a representative in the National Assembly in Frankfurt 1848]. Wien Museum Online Sammlung 

Inv.-Nr.: 21741/6, CC0. Retrieved Jan. 6, 2024, from https://sammlung.wienmuseum.at/en/object/13666/ 
 

99  Jahn, Friedrich Ludwig (1810). Deutsches Volksthum [German Folklore]. Münchener DigitalisierungsZentrum 

(MDZ) Digitale Bibliothek [Munich DigitiZation Center (MDZ) Digital library]. Retrieved Jan. 6, 2024, from 

https://www.digitale-sammlungen.de/en/view/bsb10016165 
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source attribution.100 Certain (including Political Pedagogues) observers perceived his 

ideology not merely as a precursor but as the ''father" of Nazism or progenitor, pioneer, 

and spiritual founder behind the Nazi ethos.101 To an extent that underscores its 

significance, Adolf Hitler (1889-1945) himself characterized Jahn as the "first National 

Socialist," thereby elevating the stature of the German gymnastics father within the 

framework of National Socialism. In his speech at a Gymnastic Display at Stuttgart on 

30 July 1933 Hitler said: 

éApart from exceptions which prove the rule, a truly upright and 

reasonable mind, in the long run, will dwell only in lusty, sound bodies. 

Life, however, is not mastered by weak folk, but by strong men. If today we 

recognize once again an ideal of beauty which opens our eyes to an 

understanding of the picture presented by the ancient world, that is only 

because a great German [Ludwig Jahn] showed to us through gymnastics 

the way to restore the balance between mind and bodyé102 
 

 

Johann Friedrich Ludwig Christoph Jahn (1778-1852) and Johann Christoph 

Friedrich GutsMuths (1759-1839) are regarded as the two great pioneers of German 

gymnastics (Turnen). Ludwig Jahn is commonly referred to as "father of gymnastics" 

and GutsMuths as "grandfather of gymnastics" by German nationalists. The leader of 

the movement in Germany, Johann Bernhard Basedow (1724-1790), and his followers 

emphasized the education where rich and poor children were to be educated together. 

There was an emphasis on games and physical exercise. Johann Christoph Friedrich 

GutsMuths, a student of Christian Gotthilf Salzmann (1744-1811) who studied at the 

Schnepfenthal Philanthropinum founded by Salzmann in 1784, made a significant 

contribution to the development of gymnastics and physical exercise in schools. 

German gymnastics, which continued to gain scientific credibility through the work of 

 
100  Benz, W. (2009). Handbuch des Antisemitismus. Judenfeindschaft in Geschichte und Gegenwart. Herausgegeben 

von Wolfgang Benz. Brand 2 Personen. Berlin 2009, pp.: 403ï406. 

Berding, H. (1988). Moderner Antisemitismus in Deutschland. Frankfurt am Main: Suhrkamp. p. 405. 

Gräser, M. (2002). Friedrich Ludwig Jahn. In: Bericht der Linzer Straßennamenkommission by: Daurer, C., 

Gräser, M., Kepplinger, B., Krenn, M., Schuster, W., Sulzbacher, C. (Hg.). Linz. Retrieved Jan. 6, 2024, from 

https://stadtgeschichte.linz.at/media/biographien/biographie_jahn_friedrich_ludwig.pdf 
 

101  Viereck, P. (1961). Metapolitics: The Roots of the Nazi Mind. New York: Capricorn Books.  
 

102  Baynes, N., H. (1942). The Speeches of Adolf Hitler. April 1922 - August 1939. An English Translation of 

Representative Passages Arranged Under Subjects and Edited by Norman H. Baynes. Published by London: 

Oxford University Press. pp.: 539-540. Retrieved Jan. 12, 2024, from https://archive.org/details/norman-h.-

baynes-hitlers-speeches-vol-1/page/538 
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Gerhard Ulrich Anton Vieth (1763-1836), also dealt with the parallel and positive 

effects of body movements on the mind and body, much like GutsMuts.103 

Johann Heinrich Pestalozzi (1746-1827), Swiss social 

reformer, and educator, considered by some to be the father of 

modern education,104 and modern pedagogy.105 Pestalozzi believed 

that education should develop the powers of óHeadô, óHeartô and 

óHandsô, who advocated for the establishment of harmony between 

mind and body through gymnastics, thereby supporting the scientific 

and methodological development of German gymnastics. He 

additionally shaped the theory of physical education by creating a 

program of physical exercise and outdoor activities, as a means of 

strength and physical resistance, much like Jean-Jacques Rousseau, 

linked to general, moral, and intellectual education that reflected 

Pestalozzi's ideal of harmony and human autonomy.106 Pestalozzi's 

elementary gymnastics (1807) had a significant influence on the development of 

physical exercises in Spain and France, especially through its reception by Francisco 

Amorós y Ondeano (1770-1848) and in Sweden by Pehr Henrik Ling (1776-1839).107 In 

1782, Pestalozzi, a member of the Helvetic Society (since 1774) joined the Swiss 

section of the "Illuminati" under the code name Alfred. Weishaupt sought individuals to 

develop educational reforms in line with his Illuminati objectives. In 1783, Pestalozzi 

co-founded the Zurich branch of the Order and established a society for intellectuals, 

which was, in fact, an Illuminati front.108 

 
103  Alpman, op. cit., p. 155. 

 

104  The Johann Heinrich Pestalozzi Society (n.d.). Who was Johann Heinrich Pestalozzi? Retrieved Jan. 20, 2024, 
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105  Downs, Robert B. (1976). Heinrich Pestalozzi. Father of Modern Pedagogy. British Journal of Educational 
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107  McIntosh, P. C. (1981). Landmarks in the History of Physical Education. Routledge & Kegan, London. 
 

108  Spingola, D. (2011). The Ruling Elite: A Study in Imperialism, Genocide and Emancipation. Trafford Publishing, 
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Fig.25: Portrait of 

Johann Heinrich 

Pestalozzi, by 

Georg Friedrich 

Adolph Schöner 

(1774-1841), 

Switzerland, 1808, 

Zentralbibliothek 

Zürich (Zurich 

Central Library) 

https://doi.org/10.7

891/e-manuscripta-

118152 
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Phocion (Phokion Peter) Heinrich Clias (1782-1854), a Swiss 

gymnast, sports pedagogue, Captain in the English army, and 

Superintendent of gymnastics at the Royal Military College and Naval 

Academies in England (after 1822) was tasked with reforming 

military training. He opened a private gymnasium in London and was 

an adherent of the teachings of GutsMuths. Together with Johannes 

Niggeler (1816-1887) and Adolf Spiess (1810-1858), he is considered 

one of the founders of physical education in Switzerland. He authored 

a comprehensive work on gymnastics, reaching its fourth edition in 

1825 (An Elementary Course of Gymnastic Exercises; Intended to 

Develop and Improve The Physical Powers of Man).109 In 1829, Clias 

also published a book for girls titled Kalisthenie oder Uebungen zur 

Schönheit und Kraft für Mädchen (Calisthenics or Exercises for Beauty and Strength for 

Girls).110 While his influence may not rival that of GutsMuths, Nachtegall, Ling, and 

Jahn, Clias merits honorable acknowledgment for his proficiency as a practical 

gymnast, effectiveness as a teacher, and his significant contributions as a pioneer of 

physical training in three European countries. Introducing exercises such as vaulting, 

swimming, and wrestling among his troops in 1815, Clias obtained permission to 

provide free gymnastics instruction for three hours weekly to boys in the orphan asylum 

at Bern, Switzerland. His success in both military and educational contexts earned him 

the title of Professor of Gymnastics and Riding Master at the Academy. The number of 

his pupils steadily increased, and teachers trained under his guidance secured positions 

in various Swiss cantons.111 

Clias, advocating for the imperative inclusion of physical education within the 

curriculum, specialised training for teachers for these subjects, emphasized not only the 
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anatomical and physiological facets of gymnastics, the physical health of the body, and 

the moral advantages, such as enduring serenity of the mind and soul. Clias' conception 

of physical education was twofold: it aimed at fostering military strength and national 

cohesion in a state unable to rely on shared language or culture, and it supported moral 

education grounded in an understanding of the intimate interconnection between body 

and soul.112 

The work of Karl Adolf Spieß (Adolf Spiess) (1810-1858), the 

founding father of German school gymnastics, was instrumental in 

introducing and popularizing gym classes in school programs for both 

boys and girls in Switzerland and Germany. Adolf Spiess, during his 

student years, established and cultivated connections with prominent 

figures such as Friedrich Ludwig Jahn, Johann Christoph Friedrich 

Gutsmuths, and Ernst Wilhelm Bernhard Eiselen (1792-1846). He 

also joined the Burschenschaft (associations of university students) 

during this period. Conducting gymnastics classes at the Turnplatzôs 

(Open-Air -Gymnasiums), Spiess gradually expanded his audience. 

Tailoring what he learned from Gutsmuths and Jahn, Spiess became a 

teacher of gymnastics in schools. Spiess, a proponent of gymnastics particularly for 

girls, authored ñDie Lehre der Turnkunstò (System of Gymnastics) in Basel, 

Switzerland, in four volumes from 1840 to 1846. Subsequently, from 1847 to 1851, he 

wrote his seminal work ñTurnbuch für Schulen als Anleitung fiir den Turnunterricht 

durch die Lehrer der Schulenò (School exercise book for the direction of exercise 

instruction by teachers) in Basel, Switzerland, in two volumes, this was his most 

important book with fundamental didactic concepts, objectives, content, and 

methodologies.113  

In May 1848, Adolf Spiess returned to Germany, specifically the Grand Duchy 

of Hesse, to introduce gymnastics into the educational system. Initially focusing on 

higher schools, he later extended the initiative to elementary schools in receptive 
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communities. He also assumed responsibilities in physical education teacher training, 

also supervised the teaching activities of this course. Commencing with model lessons 

for both boys and girls in Darmstadt, the capital city, the reach of his influence 

transcended national boundaries. Teachers, hailing from various parts of Germany and 

even beyond its borders, flocked to Darmstadt over the ensuing years to acquaint 

themselves with his pedagogical approach. Spiess also dedicated time to promote 

physical education in various Hesse locations and organized two formal courses for 

educators in Darmstadt and Oldenburg.114 

 

 

Fig. 28: Above: Left - Exercise room in the gymnasium of the central school in Darmstadt by Adolf Spiess from 1852. 

Marching exercises feature students, presumably with Adolf Spiess as their gymnastics teacher. The gymnastics 

equipment is affixed along the wall. Woodcut, Darmstadt City Archives.115 Middle & Right - Boys and girls engaged 

in gymnastic activities at the Basel Turnplatz, as depicted in Adolf Spiess's 1847 book 'Turnbuch für Schulen'.116 
 

Below: Interior view of the gymnasium from 1833 at the Porte de Rive in the old part of Geneva, captured in a 

lithograph around 1835. Source: Bibliothèque de Genève, VG 816.117 In the other Source: óGymnasium in Geneva by 

Heinrich Clias, ca. 1850.118 
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Adolf Spiess's pupil Johannes Niggeler (1816-1887), who 

attended the Spiessôs teacher training college in Bern as a student in 

1836, actively advocated for the inclusion of physical education in 

school curricula, the training of gymnastics instructors, teachers for 

school gymnastics, and notably championed the advancement of 

physical education for girls. Subsequently acknowledged as one of 

the pioneers, founders, fathers and progenitors of physical education 

in Swiss schools, Niggeler earned recognition following Spiess's 

contributions to the field. 

Despite its prominent role in the history of German and 

European Physical Culture particularly as an approach to gymnastics, 

physical education, military training, and physical fitness for potential soldiers and the 

army, Turnen fell short of achieving widespread applicability due to the difficulty of its 

physical implementation, male-centered nature, making it inaccessible to all segments 

of society. 

 

1.2 Swedish Ling Gymnastics 

 Swedish Gymnastics, also known as "Ling Gymnastics" or 

"Light Gymnastics," utilized minimal or no apparatus deployment, 

respiratory exercises, stretching routines, and massage. Termed at 

times as the "Swedish Movement Cure," or "Medical Gymnastics," 

this methodology was heralded for its health-oriented emphasis, 

acknowledged for its intrinsic medical merits. Developed as one of 

the nationalist gymnastic systems in the 19th century, the "Swedish System," founded 

by Pehr Henrik Ling (1776-1839), differed from the German system "Heavy 

Gymnastics". 

In the aftermath of territorial losses to Russia and Denmark in 1807, Sweden 

found itself confronting a period of considerable challenge. Within this context, Pehr 

Henrik Ling, echoing the sentiments of Friedrich Ludwig Jahn, perceived gymnastics as 

a vehicle for advancing national strength and fostering unity. 
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Olten. p.:28., Retrieved Jan. 24, 2024, from https://issuu.com/swissgymnastics/docs/turnfeste_1832-

2002_gkpol?fr=sM2IwYjQ5OTMzMzY 
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 Pehr Henrik Ling, the founder of Swedish gymnastics, initially learned the 

discipline of fencing through interactions with French emigrants during his residency in 

Copenhagen from 1799 to 1804. Upon discovering the beneficial impact of this sport on 

the gout in his arm, Ling's interest in gymnastics was kindled. He made himself familiar 

with the system of physical activities taught at Nachtegall's gymnastics school, 

established in 1799, which was largely grounded in the pedagogical concepts 

formulated by GutsMuths.119 

 Pehr Henrik Ling created a gymnastics system firmly grounded in scientific and 

physiological principles. Influenced by the challenging circumstances his country had 

experienced, Ling developed a series of physiological movements that benefited the 

entire body, by making fundamental changes in known moves.120 His objective was to 

encourage healthy bodily development, muscular beauty, and courage among the 

youth. Ling believed that no one should be limited by the gymnastics equipment, and 

that the laws which enable the moves must be understood in order to avoid harmful 

practices.121 The approach known as "Medical Gymnastics," or Swedish-style, 

prioritizes the systematic exercise of muscles and other tissues for therapeutic purposes 

rather than emphasizing muscle development, which offers significant benefits, 

especially for people struggling with illness or weakness.122  

Between 1804 and 1813, Pehr Henrik Ling assumed the roles of a teacher and 

fencing coach in Lund, Sweden. During this period, he developed his own gymnastics 

system, which he considered his system not only as a means of training for healthy 

individuals, but also as a cure the sick. Although Ling claimed to have created a new 

and original concept of gymnastics, it is likely that he incorporated exercises from the 

repertoires of Nachtegall and GutsMuths. Even so, the scientific or pseudo-scientific 

theoretical basis of Ling's work was based on other sources and ideas.123 
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From 1813 until his death in 1839, Ling 

held dual roles as a fencing and gymnastics 

instructor at the Military Academy Karlberg 

(Swedish: Militärhögskolan Karlberg, MHS K) 

and as the director of the Royal Central 

Gymnastics Institute (Swedish: Kungliga 

Gymnastiska Centralinstitutet, GCI) in 

Stockholm 

for the 

training of 

gymnastic 

instructors. After several attempts to interest the 

Swedish government, his system was eventually 

adopted by the Swedish military. Ling's efforts to 

improve national education were partly responsible 

for the founding of the GCI in 1813. Over the years, 

numerous students, both soldiers and civilians from 

Sweden and abroad, attended courses at the institute, 

which lasted one to three years depending on the 

desired qualification.124 

 Pehr Henrik Ling, the inventor of Swedish 

gymnastics, sought to establish the theoretical and 

philosophical foundations of gymnastics by applying 

the ideas of the "philosophy of nature" and the "laws 

of the human body". Ling identified three 

fundamental forms of nature and the human 

body (the mechanical, chemical, and dynamic) and 

argued that the balance and harmony of these forms 

are essential for maintaining the principles of life. In 

this regard, Ling's objective was to explain the 

 
124  Pfister, op. cit., p.68. 

Fig. 31: Drawing of the Kungliga Gymnastiska 

Centralinstitutet, (GCI) [Royal Central 

Gymnastics Institute] in Stockholm by S. 

Hallbeck (1866). The institute was situated in the 

Meyerska styckgjutargården, inaugurated in 

1814. The structure underwent reconstruction 

and expansion in 1865 under architect Ludvig 

Hedin, serving as the school's location until 

1944. 

Fig. 32: Swedish gymnastics, including 

anatomy and physiotherapy lessons, at 

the Royal Gymnastics Central Institute in 

Stockholm, 1880-1900. 
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relationship between body and soul, encompassing both physiological and 

psychological processes. He systematically identified these forms and principles across 

the spectrum of life and nature and tried to explain all kinds of phenomena.125 

 The Swedish Gymnastics system formulated by Ling comprised four distinct 

branches: Pedagogical, Military, Medical, and Aesthetic Gymnastics. Subsequent to 

Pehr Henrik Ling, the conceptual frameworks and guiding principles 

for both educational and medical gymnastics were further refined, 

primarily through the efforts of his students, most notably his son, 

Hjalmar Fredrik Ling (1820-1886), who founded Swedish school 

gymnastics and systematized his father's ideas.126 

Ling's comprehensive approach to physical training and 

gymnastics involved courses in kinesiology, anatomy, pathology, 

hygiene (health), physiology, movement science, massage, physical 

therapy, physiotherapy, fencing, dance, and performance. His 

meticulously selected exercises and movements were chosen based on 

their perceived utility and purported effects on health and the human body. 

Consequently, Ling systematically categorized exercises according to their impact on 

various anatomical regions, specific muscle groups, and internal organs. Ling's system 

also differentiated between exercises performed on the ground versus those performed 

with apparatus, as well as individual versus partner exercises.127 A wide range of 

apparatus was employed, including bars, ladders, ropes, and the wooden horse. Ling's 

concept of physical exercise incorporated activities such as walking, running, 

swimming, climbing, somersaulting, and games.128 

The Swedish Gymnastics system, devised by Ling, was rooted in philosophical 

and idealistic notions of fundamental forms of movement. Furthermore, Ling and his 

adherents maintained that their system was grounded in a rational and scientific 

methodology regarding the human body and movement, one that was anatomically and 

physiologically more beneficial and widely applicable. Evaluating and contrasting 

individual performance, ingenuity, and originality, competing with and surpassing 

 
125  Ibid. p. 69. 
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127  Main source is Pfister, op. cit., p.69. it is referred by: Euler, C. P. (1894/95.). Encyklopadisches Handbuch Des 
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others, and establishing new records were all concepts alien to the Swedish system. 

Pleasure and amusement did not hold a prominent place within this approach, which 

was oriented towards practicality.129  

Overall, the Swedish gymnastics movement known as "light gymnastics," 

developed by Pehr Henrik Ling, emphasizes exercises and calisthenics with minimal 

apparatus. Ling's scientifically and physiologically grounded concepts aimed not only to 

enhance the health of the able-bodied, but also those with ailments or physical 

weaknesses. Organized into four distinct branches - pedagogical (Physical Education), 

medical (Massage, Physical Therapy, Physiotherapy), military (mostly Fencing), and 

aesthetic Dance, performance) - the system comprised a diverse array of exercises, 

complemented by comprehensive courses covering anatomy, physiology, and related 

subjects. Central to Ling's pedagogical approach was an emphasis on the functional 

aspect of achieving perfect bodily development, emphasizing muscular beauty, which 

was more flexible, accessible, easy-to-train, and health-oriented, in contrast to the more 

rigid German gymnastics tradition as well as the competitive focus and individual 

prowess emphasized in English games and sports. Ling's teaching methods have crossed 

the Swedish borders, was highly influential in physical culture in both Europe and 

America, and shaping the implementation of gymnastics, physical education and 

methodologies in many countries. And so gymnastic and other exercise systems started 

to entered the school curriculum. Additionally, the popularity gained by Royal Central 

Gymnastics Institute (Swedish: Kungliga Gymnastiska Centralinstitutet, GCI) triggered 

the idea of opening a similar physical education teacher training school in many 

countries. Presently, the enduring legacy of Swedish Gymnastics remains, with its 

principles and techniques persisting in certain forms of gymnastic and physical 

exercises, physiotherapy, massage, kinesiology, and even modern yoga practices. 

 

1.3 English Games and Sports 

 Great Britain has long been considered the birthplace of modern sports and is 

often referred to as the "mother" or "cradle" of sports.130 Modern sports are 
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Fig. 34: Thomas 

Arnold by Thomas 

Phillips oil on 

canvas, 1839, 

National Portrait 

Gallery, London 

1998 

characterized by a theoretical emphasis on equal opportunity, performance orientation, 

competition, and record-setting. While many scholars believe that the origins of modern 

sport can be traced back to England.131 The country's contributions to the development 

of organized sports are substantial and expansive, with numerous sports being codified 

and standardized in Great Britain before disseminating worldwide. From the ancient 

Greek game of Episkyros recognised as an early form of football to the contemporary 

Olympics, British sporting traditions have played a pivotal role in shaping the global 

sports landscape as we perceive it today. 

 In contrast to the nationalist, paramilitary, aesthetic, medical, and health-oriented 

gymnastic exercise movements that emerged in Europe, the nineteenth century 

witnessed a distinct evolution and newfound significance of "Games and Sports" in 

English public schools, particularly in relation to the games practiced therein. 

Headmasters of public schools employed games, particularly football and cricket, as a 

means of social control. Between 1850 and 1890, sports and games became compulsory 

in leading public schools, a trend that rapidly spread across various European countries, 

especially in prominent secondary schools. Physical education, 

sports, athletics, and particularly football as a game, were integrated 

into the school curriculum, while English games and sports assumed 

an increasingly prominent role in extracurricular activities.132 In this 

context, Thomas Arnold (1795-1842), the English educator and 

historian who served as headmaster of Rugby School from 1828 to 

1841, can be cited as an example of the significant impact of the 

development of the education system and school sports in secondary 

educational institutions.133 
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 The emergence of sport in Great Britain was intricately 

intertwined with the educational system, not only through reforms in 

schools but also through inter-institutional competition, exemplified 

by the famous boat race between Oxford and Cambridge, which was 

first held in 1829.134 Furthermore, with the beginning of the modern 

Olympic Games movement under the leadership of Pierre de 

Coubertin, also known as Baron de Coubertin (1863-1937), in the 

1890s, the systematic incorporation of sports and games into school 

curricula gained momentum. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
134  Pfister, op. cit., p. 73. 

Fig. 35: Pierre de 

Coubertin. 1915. 

Photograph from 

Bain News Service, 

United States 

Library of 

Congress, 

identification 

number 

cph.3c22269. 



 

 

54 

 

 

CHAPTER II  

Physical Education Teacher Training in Higher Education: A Comprehensive 

Study of Türkiye 's Approach and Implementation 

2.1 A General Overview of the Tanzimat Era (1839-1876) 

During the 19th century, the Ottoman Empire faced intellectual, political, and 

economic challenges that caused it to fall behind the developments of the era and cease 

being seen as part of "the West". The Empire abandoned its traditional approaches and 

decided to go through a series of transformation in order to recover from these difficult 

times. Ideas that came to be very dominant in that century, such as ñreaching out to the 

Westò, or ñbecoming Westernizedò, were put forward as the only solution that will help 

the Empire recover its former glory. It is often pointed out that the ñWesternizationò 

movements, which would determine almost every aspect in the Ottoman society, first 

started with these thoughts and beliefs.135 It is argued that the goal of the reforms 

initiated in that period was to counter the territorial losses caused by the growing 

nationalist movements in the Balkans. Reforming finance, administration, and judiciary 

was believed to be the only remedy to stop the decline. The Tanzimat is noted as a 

reformation movement initiated by those who advocated that the Empire would be 

rescued by a new wave of nationalism (Ottomanism).136 

Tanzimat (reorganization, reform) denotes the period of modernization and 

innovation that commenced with the public announcement of Gülhane Hatt-ē ķerifi 

[Supreme Edict of the Rosehouse], also known as Tanzim©t Ferm©nē [the Imperial Edict 

of Reorganization] in the Ottoman Empire in 1839. Although the era is commonly 

considered to have ended with the official proclamation of the Constitutional Monarchy 

reform following the promulgation of the Ottoman constitution of 1876 Kanûn-ē Es©s´, 

[Basic Law], and the ascension of Abdul Hamid II (1842-1918) to the throne, it could 

be argued that the Ottoman Reformation persisted until the collapse of the Ottoman 

Empire in 1922.  

The Imperial Edict of Reorganization, also known as Gülhane Hatt-ē ķerifi 

[Supreme Edict of the Rosehouse], Gülhane Hatt-ē H¿m©y¾nu [the Imperial Edict of 

 
135   Belge, M. (1983). Cumhuriyet Dönemi Türkiye Ansiklopedisi [Encyclopedia of Turkey in Republican Period]. 

K¿lt¿r, 5. Cilt, Ķstanbul: Ķletiĸim Yayēnlarē, No: 1290. 
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Gülhane], or Tanzimât-ē Hayriye [Auspicious Reorganizations], marks the first 

significant step towards Westernization in Turkish history. The announcement was 

made publicly on 3 November 1839 by Koca Mustafa Reĸid Pasha (1800-1858), the 

Minister of Foreign Affairs during the reign of Sultan Abdulmejid I (1823-1861), in 

Gülhane Park (Rosehouse Park). With this edict, the Empire acknowledged that it 

needed to renovate itself. With the influence of French Revolution, an intelligentsia and 

novel ideas in relation began to emerge in the Ottoman domain. The edict aimed to 

avoid the adverse effects caused by the pressure from the intelligentsia in favor of the 

constitutional monarchy model, the idea that the reforms enacted must become 

permanent, and the ideas of nationalism which had been introduced to the empire after 

the French Revolution. 

 In the aftermath of the Renaissance and the Age of Enlightenment, the notion of 

education in Europe had started to change in early 19th century. The fact that the 

Ottoman Empire indirectly acknowledged its perceived lag behind the West, prompting 

a series of reforms across multiple domains. Undoubtedly, one of the fields most 

significantly impacted by these reforms was education.137 

Until the Tanzimat Era, the majority of reforms had been implemented within 

the military sphere. The reform efforts were primarily focused on the renovation of the 

janissary corps, and later their disbandment, as it was believed that the problems 

causing the empireôs decline stemmed from military issues. After the military-related 

issues were somewhat resolved, efforts shifted to prioritize other aspects during the 

Tanzimat Era. In that sense, the Tanzimat Era is a period the influence of which is felt 

even today with regard to education, sports, and many other fields.138 

 ñTanzimat, or the liberal reforms commonly recognized as the restructuring of 

the state in the light of the Western notions, were mostly the implementation of a series 

of administrative laws translated from French. The primary document that marked the 

beginning of the Tanzimat reformations, the Imperial Edict of Gülhane, was essentially 
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a fundamental law which resembled the unchangeable French constitution, consolidated 

with an oathò. 139 

 

2.2 The General Status of Education During the Tanzimat Era and the Changes 

Implemented 

 The Imperial Edict of Reorganization, issued in 1839, did not include any 

specific provisions related to education. However, Mustafa Reĸid Pasha and his 

companions were aware of the fact that they had to create a learned society, a new type 

of elite and cadres in order to be able to lay the foundations of a new society, and for the 

persistence of the reforms. For this purpose, the first action taken was to open formal 

and common educational institutions. Taking into account the course of history, the 

reformation efforts regarding education seemed imperative, and it was expected that the 

public approval of the European states would be gained this way. The pressure put on 

by the European states were also decisive in that sense.140 

The Tanzimatists' view of education was dominated by secularism. In this 

regard, their main purpose was to enact an education reform which would emancipate 

educational affairs from the conventional methods and bring them under the supervision 

and control of the state. It was observed that Reĸid Pasha applied the French Public 

Administration Model to our public administration in line with this purpose, except with 

some changes. This practice has formed the core of our education system today. It is 

understood that the education directors had found their own place in this structure 

shaped as a pyramid.141 In that period, a good number of educational institutions were 

opened, and the key principles of the education administration in terms of its structure 

were determined. The authorization and areas of responsibility of the National 

Education directors who had started to serve in the city centers and provinces were 

based on statutory foundations. The Tanzimat is a period when the first National 

 
139  Ķnalcēk, H. (2013). Rºnesans Avrupasē: T¿rkiyeônin Batē Medeniyetiyle ¥zdeĸleĸme S¿reci [Renaissance Europe: 
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4. Basēm, Ķstanbul, No: 320. 
 

140  Cemaloĵlu, N. (2005). Osmanlē Devletiônde Yapēlan Tanzimat Reformlarēnēn Eĵitim Sistemine Etkileri, 

Uygulamalarē ve Sonu­larē 1839-1876 [The Effects, Implementations, and Results of Tanzimat Reforms on the 

Education System in the Ottoman Empire, 1839-1876]. Manas Üniversitesi Sosyal Bilimler Dergisi, 7 (14), s. 
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Education organizational chart was created and the first official regulations regarding 

teachers were approved. The reforms enacted had drifted the dissociation between 

schools and madrasahs further in terms of the foundations and principles of the reforms, 

and new areas of conflict started to emerge later on. Most of the teachers who were 

employed at schools during Tanzimat era were unqualified. One of the most significant 

concepts that used to define education was memorization, while another was hard 

discipline. And in terms of development of the personalities of the students, the 

teacherôs stick hanging on the wall was the most decisive factor. The Tanzimatists came 

to notice the link between centralization, which was their main goal, and education from 

the very beginning. The efforts for establishing elementary schools, which started in 

1830s and 1840s, is a clear indication of this.142 

During the Tanzimat era, a new administrative structure was implemented in the 

field of national education. After the annunciation of the Tanzimat Edict, it was decided 

to establish a ñTemporary Council of Educational Affairsò in order to assess the 

necessary measures and put into practice the necessary regulations required to 

implement the reforms to be made in the field of National Education. Until then, the 

decision-making bodies on educational affairs had been as follows, from bottom to top 

in the hierarchy: 

1) Umûr-ē N©fia Nez©reti [The Ministry of Public Works], established on July 7, 

1838, 

2) Dar-ē ķ¾ra-yē B©b-ē Ąli [The Assembly of Administrative and Bureaucratic 

Affairs], established in 1838, 

3) Dîvân-ē Ahk©m-ē Adliyye [The Supreme Court of Appeal], established on 

March 31, 1838.143 

 Muvakkat Maârif Meclisi [Temporary Council of Educational Affairs], started to 

perform its duties under the chairmanship of the Reis-ül Ulema [Head of Scholars], 

Abdülkadir Efendi from Meclis-i Vala [Council of State]. This council, which was 

composed of six members, submitted the following resolution to the approval of Sultan 

Abdulmejid I: 

 
142  Cemaloĵlu, op. cit. p.162. Referred by Author see: Findley, C. V. (1996). Kalemiyeden M¿lkiyeye: Osmanlē 

Memurlarēnēn Toplumsal Tarihi [A Social History of Ottoman Civil Officialdom]. Istanbul: Numune matbaacēlēk, 

s. 140. 
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1. To regulate and organize the elementary schools, which constitute the first 

tier of formal education, 

2. To increase the number of and organize the secondary schools, which were 

intended to become the middle tier of formal education, 

3. To establish universities, 

4. To found the Ministry of National Education.144 

 Following the aforementioned resolution, the Maârif-i Umûmiye Nezâreti [the 

Ministry of National Education], formed up by 6 members and 1 secretary, was 

founded. This council constituted the very foundations of the first organization to have 

been both directly responsible for the National Education affairs and served under the 

head of government among the Ottoman government bodies. The Mekâtib-i Umûmiye 

Nezâreti [the General Ministry of Schools], which was established on November 8, 

1846, in order to transfer the schools which had been controlled by various foundations 

until that time to the area of responsibility of a different governing body according to 

the requirement cited by the said council, and to become an apparatus of the Council of 

Educational Affairs and be directed by a member of the assembly, under the 

assembly.145 

There is no information or document suggesting the educational affairs were 

planned before the Tanzimat Era in the Ottoman Empire. The planning was carried out 

with the founding of Temporary Council of Education on 12 April 1845, and the first 

plan ever was prepared by this council. What put the Turkish National Education affairs 

in order according to the conditions and requirements of the era and submitted them to a 

consistent program was the approval and proclamation of Maârif-i Umûmiye 

Nizamnâmesi [the Regulation of Public Education] on 1 September 1869. The Ministry 

was not only limited to the schools, and all kinds of cultural institutions such as 

museums and libraries were also included in its sphere of influence. The elementary 

education being compulsory was specified in this statute for the first time.146 The 

division of students into classes at schools, the development of teaching methods and 

techniques, the preparation of school curricula, the treatment of teaching as a profession 
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with required formation trainings, the establishment of central and provincial national 

education institutions, the determination of the procedures and principles of 

examinations, the development of science committees, the provision of scientific and 

administrative autonomy for the scientists, and the specification of payment procedures 

were all introduced with this statute. The Statute on General Education also introduced 

a number of regulations for foreignersô schools. The education system, which had been 

unorganized and decentralized before, were attempted to be regulated.147 Additionally, 

the foundations of the vocational and technical education were started to be laid in this 

era, and the first vocational schools to train teachers were established. Also, the first 

secondary schools for female students were founded.148 

In the Turkish education history, the first comprehensive statute regulating the 

educational affairs is Maârif-i Umûmiyye Nizamnâmesi [the Regulation of Public 

Education], dated 1 September 1869, issued by the Ottoman Ministry of Education 

under the leadership of Mehmed Esad Saffet Pasha (1814-1883) (the Minister of 

Education between 1867-1871).149 The Ministry of Education, or the General Ministry 

of Schools, was the ministry responsible for educational affairs under the late Ottoman 

Governments. The Statute was inspired by the French national education system. 

The Regulation of Public Education, a comprehensive legal document 

containing 198 articles, was prepared in 1867 under the influence of Jean Victor Duruy 

(1811-1894), the quite influential Minister of Public Education under Napoleon III 

(1852-1870), who acted as the foreign education counsel of the Sublime Porte 

(B©bē©li).150 The committee responsible for drafting the Regulation consisted of 13 

prominent intellectuals of the time, including Mehmed Esad Saffet Pasha (1814-1883), 

Ahmed Shefik Midhat Pasha (1822-1884), Es-seyyid Ahmed Kemâl Efendi (1808-

1888), Saódullah Bey (1838-1891), Mehmed Sâlih Efendi (1817-1895), Es-Seyyid 

Mehmed Saóid Z´ver Bey (?-1873), Ekrem Bey (1847-1914), Hacē Ķvan­o Efendi (1825-

1878), Logofet Aristarhi Ķstavraki Bey (1830-1920), Sermed Efendi (1832-1888), 

Avram Mordehay Efendi, Dadian Artin Efendi (1830-1901), and Hacē Mehmed Em´n 
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Efendi (?-1879).151 These committee members examined what France had done and 

what it had wanted to do in the area of education from the French Revolution up until 

that time; it prepared the Regulation while adapting it to suit Türkiye's unique 

circumstances.152 Two years before the Regulation's issuance, on 22 February 1867, 

France sent a notice to the Ottoman government outlining its educational demands, 

which included the protection and establishment of Christian schools, the integration of 

all schools in the country, the establishment of libraries for the public, and the training 

of teachers. Thus, the French influence in the Regulation was evident.153 

From the Tanzimat period onwards, the Ottoman education reform was shaped 

by the direct influence of France for a long period of time, in addition to evaluating the 

education system as a means of centralization in line with the French model, thus 

emulating France and trying to implement similar arrangements. For example, the 

template of the 1869 Ottoman Statute on General Education document was drafted by 

the French Ministry of Education led by the minister Victor Duruy, and this Statute 

shaped the Ottoman education system until the start of 20th century.154 

 In the Ottoman Empire, schools that trained teachers were established in the 

following order, based on their educational levels: 

¶ Dârülmuallimîn-i R¿ĸdi [Secondary Teachersô School] in 1848, 

¶ Dârülmuallimîn-i Sēbyan [Male Primary Teachersô School] in 1868, 

¶ Dârülmuallimât [Female Secondary Teachersô School] in 1870, 

¶ Dârülmuallimîn-i Âliye [School of Teacher Training] in 1891, 
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¶ Ana Muallim Mektebi [Master Teachersô School] in 1913.155 

 The establishment of Dârülmuallimîn [School of Teacher Training] in the 

Ottoman Empire may be viewed as the first step taken towards training teachers in the 

contemporary sense.156  

 

Table 1. Chronological overview of key events and reforms enacted in the field of education 

during the Tanzimat Era (1839-1876) in the Ottoman Empire. 157 
 

Date Events / Reforms 

1839, Nov. 3 
Proclamation of the Gülhane Hatt-ē ķerif (Supreme Edict of the Rosehouse); or 

Tanzim©t Ferm©nē (Imperial Edict of Reorganization) 

1845, Jan. Rescript of Abdulmejid I on increasing focus on educational matters 

1845, Apr. 12 
Founding of the Meclis-i Maârif-i Muvakkat (Temporary Council of Educational 

Affairs) 

1843 
Training of the first female midwives in the Mekteb-i Tēbbiye (School of Medicine) 

by Fenn-i Kibale Muallimi (Midwifery Teacher).158 

1846, Nov. 8 
Founding of the Mekâtib-i Umûmiye Nezâreti (General Ministry of Schools) and 

establishment and expansion of R¿ĸdiye (Junior High Schools) 

1847, Apr. Issuance of a Directive intended for Sēbyan mektebi (elementary school) teachers 

1847 - 1850 Emergence of Usul-i Cedid (the new procedure) movement at junior high schools 

1848, Mar. 16 
Founding of the Dârülmuallimîn-i R¿ĸdi (Teachersô School for the first stage of 

secondary education) 

1848, July 11 
Appointment of Ahmed Kemal Pasha (1808-1887) as the Mekâtib-i Umûmiye 

Nezâreti (General Ministry of Schools) 

1849 Establishment of Darülmaârif (House of Education) higher secondary school 

1851, May 1 First Statute on the Dârülmuallimîn (School of Teacher Training) 

1851, July Founding of Encümen-i Daniĸ (the Privy Council) 

1856, Feb. Proclamation of the Isl©hat Ferm©nē (Ottoman Reform Edict of 1856) 

1857, Mar. 15 Establishment of Maârif-i Umûmiye Nezâreti (the Ministry of National Education) 

1857, Nov. 6 Founding of the Mekteb-i Osmânî (Ottoman School) in Paris, France 

1859, Jan. Founding of Cevri Usta Ķnas R¿ĸdiyesi, the first female junior high school 

1859, Feb. 12 Founding of Mekteb-i Mülkiye (Imperial School of Political Science) 

1860, Dec. 

The meaningful and brave reaction displayed by the students of the Dârülmuallimîn-

i R¿ĸdi (Teachersô School for the first stage of secondary education) who submitted a 

petition to the Grand Vizier to protest the appointment of a teacher to their school 
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from outside, arguing that such appointment is ñunlawfulò. 

1863, Jan. 13 Commencement of education at Dârülfünûn (University) with public classes 

1863, June 
Founding of schools by Midhat Pasha (1822-1883) in Niġ, Serbia, under the name of 

Islâhhâne (Correction Centers) 

1863, Sept. 16 Founding of the Robert College (American co-educational high school) 

1864, Mar. Establishment of the first Kēraathane (coffeehouse) in Ķstanbul 

1867, Feb. 22 

 

Jean Victor Duruy (1811-1894), the Minister of Education of France, invited to 

Istanbul. Following his visit, France sent a diplomatic note to the Ottoman Empire 

regarding the reformation in education 

1867, May 
Founding of Mekteb-i Tēbbiye-yi Mülkiye (Civil Medical School) under the Military 

School of Medicine 

1867, June 21 Islahhâneler Nizamnâmesi (Regulations for Correction Centers) promulgated 

1868, Sept. 1 
Founding of Galatasaray Mekteb-i Sultânîsi (the Imperial High School of 

Galatasaray, Galatasaray High School or Lycée de Galatasaray) 

1869 
Establishment of Dârülmuallimât (Women's Teachers' Training School) to promote 

Kēz R¿ĸt¿yeleri (Girls' junior high schools) 

1869, Sept. 1 
Publication of Maârif-i Umûmiyye Nizamnâmesi (the Regulation of Public 

Education) 

1870, Feb. 20 
Darülfünûn (University), which commenced its first lecture on January 13, 1863, 

was officially inaugurated 

1870 - 1872 Emergence of Usul-i Cedid [the new procedure] movement at elementary schools 

1873 

Dar¿ĸĸafaka High School started formal education which was founded in 1863 with 

the aim of providing equality of opportunity in education to needy, talented children 

who had lost their fathers.159 

1874 
Publication of Rehnumâ-i Muallimîn, an instructional guide for teachers prepared by 

Selim Sabit Efendi (1829-1910) for primary education methods, began in 1869. 

1875 
Establishment of Dârülmuallim (the first teacher training institution in Turkish 

education), in rural areas of the Empire 

1876, Aug. 31 Accession of Abdul Hamid II to the throne 

 

 

2.3 Physical Education and Sports in Curricula During the Tanzimat Era 

It would be accurate to argue that the sportive activities in the Ottoman Empire 

before the Tanzimat era were mostly limited to the traditional sports branches, sports 

were considered as battle training rather than standalone activities, the Ottoman people 

were mostly unaware of the sports branches performed in the Western countries, and 

there was no widespread education program intended for physical education and sports 

at schools.160 
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It is possible to claim that ñphysical education and sportsò were practiced and 

rationalized for the purpose of training for battles, rather than performing standalone 

physical activities for well-being in the Ottoman Empire. Therefore, physical education 

and sports was not included in the curricula as a lesson intended for students, but as drill 

activities in the Ottoman Empire. In this context, the institutions offering education on 

sportive activities were limited to the military education-training institutes, the 

education institutes of the Ottoman court, and religious lodges providing education for 

the general public.161 

 Before the Tanzimat era, sports were generally considered as a factor which had 

an impact upon victory in battles, thus supervised accordingly. The administration and 

practices of physical education and sports were carried out at the Enderûn Mektebi 

[Enderun School: mostly for princes of the court and the Janissaries of the Ottoman 

Empire], Military Institutions, and Sports Lodges. The proclamation of Tanzimat 

resulted in fundamental changes in the Turkish understanding of sports. The sports 

lodges and the traditional understanding of sports started to decline after the Tanzimat, 

while the western understanding of sports became influential over both the 

administration and the commoners.162 

In order to make it possible for sports to be available for large masses of 

commoners, there were dervish lodges which were similar to clubs today.163 The 

director in charge of a sports lodge was referred to as ñsheikhò, and the athletes as 

ñdisciplesò.164 The Ottoman sultans would attach great importance to these sports 

lodges in question. Furthermore, the Ottoman Empire, which expanded its borders in 

time, built sports lodges in most of the places where they designated as provinces.165 
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However, in the aftermath of the Tanzimat, sports lodges began to lose their functions, 

as did other lodges.166 It is possible to identify a good number of factors in sports 

lodges, which led to the loss of function, and therefore, westernization. These factors 

may be listed as the fact that sports organizations were limited to non-modern sports 

branches, sports activities were seen as a protection mechanism for the defense of the 

empire rather than personal pursuits, most of the commoners were not aware of sports 

branches which did not originate in the east, and there was no curriculum that included 

sports in a comprehensive way at the educational institutions.167 

The Tanzimat Era, which roughly began as the last quarter of the 1830s was 

approaching, caused the Ottoman Empire to take sports into consideration from a 

different (western) perspective. During the modernization episode of the Tanzimat Era, 

large number of reforms were carried out in the field of sports, as well as the changes 

emerged in literature, education, law, and politics.168 It can be argued that the ideas of 

physical training and facing towards the modern branches of sports were among these 

reformation efforts. The concept of physical training and the modern branches of sports 

started to emerge in the Ottoman Empire to meet various political and social needs, as 

they did in the West. For this reason, the sports education in schools and the modern 

branches of sports in the Ottoman Empire followed a process in tandem with the 

developments in the West.169 

It is understood that the support of the Ottoman court towards sports and sports 

education came to a halt with Sultan Mahmut II (1785-1839) driving the athletes in the 

Enderûn Mektebi [Enderun School: mostly for princes of the court and the Janissaries of 

the Ottoman Empire], out of the palace to enlist them in the army.170 

 The establishment of the Mekteb-i Fünûn-ē Harbiyye-i ķah©ne [Military 

Academy] in 1834 marked a pivotal moment in the history of physical education in 

Türkiye. Following the forced disbandment of the centuries-old Guild of Janissaries by 

Sultan Mahmud II on 15 June 1826, in the so-called Vaka-i Hayriye [Auspicious 

 
166  Fiĸek, op. cit. 
 

167  Çelik, Bulgu, op. cit., pp. 137-147. 
 

168 Canĸen, E. (2015). T¿rkiye Cumhuriyetiônin Spor Politikalarē [Republic of Türkiyeôs Sports Policy]. Trakya 

Üniversitesi Sosyal Bilimler Dergisi, Cilt 17, Sayē 1, s. 33-48. Retrieved Aug. 12, 2021, from 

https://dergipark.org.tr/tr/pub/trakyasobed/issue/30210/326083 
 

169  Ayyēldēz, M. (2008). Modernleĸme S¿recinde T¿rkiyeôde Yeni Sporlar ve Toplumsal Dinamikleri [The New 

Sports and Social Dynamics in the Process of Modernization in Turkey]. [Masterôs thesis, Marmara University]. 
 

170  Atabeyoĵlu, C. (1985). Tanzimatôtan Cumhuriyetôe Spor [Sports from Tanzimat to the Republic]. Tanzimatôtan 

Cumhuriyete Türkiye Ansiklopedisi, 6. Cilt, Ķstanbul: Ķletiĸim Yayēnlarē, s. 1474-1518. 
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Incident], the Turkish Military Academy was founded according to the example of 

French ñLô£cole militaireò (Military School) academy. This military school, the full 

name of which was École spéciale militaire de Saint-Cyr (ESM, literally the "Special 

Military School of Saint-Cyr") in its French version, which was created by order of 

Napoleon Bonaparte (1769-1821) on 1 May 1802 to meet the number of officers 

required for the army. The Turkish Military Academy, established in 1835 by the order 

of the Ottoman Emperor (Padishah) Mahmud II, trained many notable officers, 

including Mustafa Kemal Atatürk (1881-193Ð). Although the school commenced 

education in 1834, the formal opening ceremony took place on July 1, 1835, with the 

participation of the Padishah.171 The Academy emerged as a key institution in the 

education and training of military personnel. It was in this context that physical 

education classes were first introduced at the Academy, laying the foundation for the 

development of modern-day physical education classes in Türkiye.172 

Shortly after the establishment of the Military Academy in 1834, Tanzimat Edict 

was announced publicly, and radical changes began to be made in the field of education. 

Most of the first-time achievements in terms of modern education and sports coincide 

with this period (1839-1908). In this period, physical education classes were included in 

the curricula for the first time, the first sports clubs were established, the first physical 

education teachers were brought in and settled down, the first book on physical 

education was written, a football league was commissioned for the first time, and many 

sports branches were carried out for the first time. 

 
171  Yal­ēn, S., G¿ler, A. (2002). Atatürk-Hayatē D¿ĸ¿nceleri ve Kiĸiliĵi [Ataturk's Life Thoughts and Personality]. 

C.I, Ankara 2002, s.100. 
 

172  Erdoĵan, M., Mutlu, T.O., Konukman, F. (2017). Mektebi Harbiyeôde Beden Eĵitimi Dersleri ve Kurumsal 

Yapēlanmalar [Physical Education Class and Institutional Structuring in Turkish Military Academy]. Sosyal 

Bilimler Dergisi, Yēl: 4, Sayē:10, s. 54-59. Retrieved July 20, 2021, from 

https://doi.org/10.16990/SOBIDER.3351 
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Fig. 36: Above Left: Text under the image, in French: Les exercices des élèves de l'Ecole marine à l'exposition de 

secours [Marine School students exercise at the Emergency Exhibition].173 
 

Above Right & Below: Mekteb-i Fünûn-ē Harbiyye-i ķah©ne [Military Academy] and M¿hendishane-i Berrî-i 

Hümâyûn [Imperial School of Military Engineering] ĸakirdan kullarē [Cadets]  demonstrate Military Drills, 

Gymnastics, Weight and Indian Club exercises and Swordsmanship (fencing, épée) training.174 

 

When evaluating the developments of this period, it would be beneficial to keep 

in mind that any form of organization effort was prohibited for 27 years during the 40-

years reign of Abdülhamid II, which the said developments coincide with.175 

 
173  Nusret Ali (1898). Cümle-i Müessesat-ē Hayriyet-i Gayat-ē Cenab-ē Padiĸahiden Olan Ķane Sergi-i Aliyesinde 

Mekteb-i Bahriye ķakirdanēnēn Ķcra Ettikleri Jimnastik H¿nerleri [Gymnastics Skills Performed by the Naval 

School Studentsé]. The magazine writes as follows: ñGymnastics instructor Ali Faik Bey Efendi and his students 

at the school elektrikhane-i Bahr-i Hümâyûn (Imperial School of Naval Engineering), with his students, his excels 

in both intellect and physical prowess, earning admiration from allies and adversaries alikeéò Servet-i Fünûn, 

Issue: 378, p.213, Date: 15 Mayēs 1314 (Gregorian: 27 May 1898). Signature: Diran ¢ērakyan (1875-1921). 

Retrieved Feb. 23, 2024, from http://www.servetifunundergisi.com/cumle-i-muessesat-i-hayriyet-i-gayat-i-cenab-

i-padisahiden-olan-iane-sergi-i-aliyesinde-mekteb-i-bahriye-sakirdaninin-icra-ettikleri-jimnastik-hunerleri/ 
 

174  Sami Ali (1899). Mekteb-i Harbiye ve Mühendishâne-i Berrî-i H¿m©y¾n ºĵretmenleri ve ºĵrencileri: Jimnastik 

ve idman hünerleri icra eden Mekteb-i Harbiye-i ĸahaneleri ĸakirdan kullarē [Teachers and Students of the 

Mekteb-i Harbiye (Military Academy) and Mühendishâne-i Berrî-i Hümâyûn (Imperial School of Military 

Engineering): Cadets of the Military Academy Demonstrating Gymnastic and Athletic Skills. By: Mühendishane-

i Berrî-i Hümâyûn Picture and Photography Department Officer; Senior Artillery Captain Ali Sami, Istanbul: [no 

publisher], Hijri: 23 Kanun-ē Evvel 1314 (Gregorian: 4 January 1899). Ķstanbul ¦niversitesi K¿t¿phane ve 

Dok¿mantasyon Daire Baĸkanlēĵē [Ķstanbul University Head Office of Library and Documentation], Shelf 

Location: Nadir Eserler Kütüphanesi [Rare Works Library] II. Abdülhamid Photo Albums. Location Number: 

NEKYA91095. Retrieved July 20, 2021, from 

http://katalog.istanbul.edu.tr/client/tr_TR/default_tr/search/results?qu=Jimnastik&qf=AUTHOR%09Yazar%09Al

i+Sami.%09Ali+Sami. 
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 The sports were started to be offered as a class for the military cadets with the 

founding of the Military Academy. The Physical Education classes were included in the 

curricula on an institutional basis thanks to teach swordsmanship and épée fencing for 

defense or offense, in accordance with the military requirements of the period.176 

 

 

Fig. 37: Pages from Ali Faik Bey's book Jimnastik Talimine Mahsûs Mecmua-i Eĸk©l [Compendium of Gymnastics 

Training] demonstrate detailed illustrations of gymnastic movements, providing comprehensive guidance for 

gymnastic training.177  
 

 With the proclamation of the Tanzimat, the French influence was also felt in 

sports education, due to the influence the French had over issues related to educational 

affairs.178 Gymnastics, a physical exercise that had gained popularity in Europe, 

emerged prominently in 1847 with the book of "Risâle-i Cimnastik,"179 [Epistles of 

Gymnastic] translated by Hekim (Physician) Ķsmail Pasha (1807-1880). Turkish 

students were introduced to practical gymnastics for the first time at Mekteb-i Osmanî 

(Ottoman School), established in Paris in 1858 with the aim of training officers, 

engineers, managers, and statesmen. Despite the closure of this institution before 

 
175  Fiĸek, K. (1983a). Spor Yönetimi [Sports Management]. Ankara: A. ¦. SBF Yayēnlarē No:515, 256-268. 
 

176  Erdoĵan, Mutlu, Konukman, op. cit., pp. 56-57. 
 

177  Ali Faik [Üstünidman] (1307/1891). Jimnastik Talimine Mahsûs Mecmua-i Eĸk©l [Compendium of Gymnastics 

Training]. Dersaâdet: Mahmud Bey Matbaasē. For the copy of the book, see: K¿t¿phane [Library]: ĶBB Atat¿rk 

Kitaplēĵē [Istanbul Metropolitan Municipality Atat¿rk Library], Bºl¿m [Department]: Depo [Storage], Sēnēflama 

yer bilgisi [Classification Location]: 796.44, Demirbaĸ [Inventory Number]: TB_0598/03. Retrieved Feb. 28, 

2024 from https://katalog.ibb.gov.tr/kutuphane3/kitablar/540005000049000480005000095001140011500069.pdf 
 

178  Çelik, Bulgu, op. cit., p. 141. 
 

179  Ķsmail Paĸa (Ser-etibba) (1263/1847). Risâle-i Cimnastik [Epistles of Gymnastic]. Translated book. Ķstanbul: 

Mekteb- Tēbbiye-i Adliye-i ķahane Matbaasē. See also: Eski Harfli T¿rk­e Basma Eserleri Bibliyografyasē (Arap, 

Ermeni ve Yunan Alfebeleriyle) 1584-1986 [The Bibliography of Turkish Works Printed in Non-Latin (Arabic, 

Armenian and Greek Chracters) 1584-1986] Milli Kütüphane [National Library of Turkey] (CD-ROM), Ankara, 

Nüvis, 2001 

https://katalog.ibb.gov.tr/kutuphane3/kitablar/540005000049000480005000095001140011500069.pdf
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achieving its objectives in 1863 for the first time, European-style gymnastics activities 

were included in the curriculum at the Military Academy, which was providing 

education in French, and suitable gymnastic equipment were provided for the classes. 

When the weather was favorable, the cadets would go to the gymnastics field with their 

teachers and performed gymnastics after the classes. Furthermore, considering it would 

be difficult to carry on with the classes without using a book, Colonel mütercim 

(translator) Hacē el-Hac Mustafa Hâmî Pasha was requested to translate a book 

originally written in French, titled ñCimnastik Taólimn©mesiò [Gymnastics Guidebook], 

in 1283 (1866-1867), which would also be included in the curriculum.180 This book 

qualifies as the first work ever to be used within the 

scope of the courses in physical education and sports 

training.181 According to this, the first transition 

towards modern sports started with gymnastics.182 In 

addition to this guidebook, el-Hac Mustafa Hâmî Pasha 

also translated the ñGymnastics Guidebook Atlasò into 

Turkish [Cimnastik Taólim©n©mesi Atlasē183], which 

included descriptions of gymnastics equipment along 

with their sizes and the tables that contained pictures of 

 
180  El-hac Mustafa Hâmî (1283/1866-1867). Cimnastik Taólimn©mesi [Gymnastics Guidebook]. Translated book. 

Ķstanbul: Mekteb-i Harbiye Hazreti ķ©h©ne Matbaasē. For the copy of the book, see: K¿t¿phane [Library]: ĶBB 

Atatürk Kitaplēĵē [Istanbul Metropolitan Municipality Atat¿rk Library], Bºl¿m [Department]: Depo [Storage], 

Sēnēflama yer bilgisi [Classification Location]: 306.483, Demirbaĸ [Inventory Number]: MC_Osm_K.0012 

Retrieved Feb. 28, 2024, from 

https://katalog.ibb.gov.tr/kutuphane3/kitablar/560005200048000540004800095001140011500069.pdf 

Gºkdaĵ, C. (1939). Beden Terbiyesinin Okullara Giriĸi [The Introduction of Physical Education to Schools]. 

Beden Terbiyesi ve Spor Dergisi, Ocak, Sayē 1, s. 5,27-28 

 Özmaden, M., Soyer, F., & Özmaden, H. (2018). The Physical Education and Sport Studies in the Framework of 

Social Demands-Institutional Structuring and Teacher Training the Developments Before and During Turkey 

Training Community Alliance Period (1922 - 1936). Asian Journal of Education and Training, 4(3): 170-175. 

Retrieved Nov. 20, 2021, from https://doi.org/10.20448/journal.522.2018.43.170.175 
 

181  Mehmed Esat (1310/1894). Mirԃat-ē Mekteb-i Harbiye: Mekteb-i Fünun-ē Harbiye-yi ķahane'nin ibtida-yi 

teess¿s¿nden bu ana kadar neĸԃet eden z©bit©nēn isim ve teliflerini havi ve mektebin altmēĸ senelik terakkiyatēnē 

muhtevi bir eser-i askerîdir [Mirror of the Military Academy]. Ķstanbul: Artin Asaduryan ķirket-i Mürettibiye 

Matbaasē. Retrieved Nov. 20, 2021, from https://catalog.hathitrust.org/Record/009030022 

 Kahraman, 1995, op. cit., pp. 627-628 
 

182  Ayyēldēz, op. cit. 

El-hac Mustafa Hâmî (1284/1867-1868). Cimnastik Taólimn©mesi Atlasē [Gymnastics Guidebook Atlas]. 

Translated book. Ķstanbul: Mekteb-i Harbiyye Matbaasē. 

Fig. 38: Pages from Daniel Gottlob 

Moritz Schreber's book 'Système de 

Gymnastique de Chambre Médicale et 

Hygiénique,' translated into Ottoman 

Turkish by el-Hac Mustafa Hâmî 

Pasha as 'Risale-i Riyâzat-ē 

Bedeniyye-i Tēbbiyye.', 1859. See: 201. 

 

https://katalog.ibb.gov.tr/kutuphane3/kitablar/560005200048000540004800095001140011500069.pdf
https://doi.org/10.20448/journal.522.2018.43.170.175


 

 

69 

 

 

Fig. 39: Pages from Ali Faik 

[Üstünidman]ôs book Cimnastik 

Taólimn©mesi [Gymnastics 

Guidebook], 1898. See: 203. 

Fig. 40: Pages from N©zēm ķer©feddin's 

book "Sēhhatn¿m©" featuring illustrations 

of exercise moves for everybody. 1886.  

gymnastics moves, as well as the work by Daniel Gottlob Moritz Schreber (1808-1861), 

originally written in 1856, titled ñSystème de Gymnastique de Chambre Mèdicale et 

Hygièniqueò [Medical Indoor Gymnastics Or A 

System Of Hygienic Exercises For Home Use184], as 

Risale-i Riyâzat-ē Bedeniyye-i Tēbbiyye was published 

on November 10, 1859.185 Besides the aforementioned 

books, Ali Faik's "Jimnastik Yahut Riyazet-i 

Bedeniye"186 [Gymnastics or Physical Training], 

released in 1890, and ñCimnastik Taólimn©mesiò187 

[Gymnastics Guidebook], released in 1898, stands out 

as a significant milestone. Additionally, 

"Sēhhatn¿m©: Bah­e ve Salonlarda Cimnastik 

T©limié" [Sēhhatn¿m©: Gymnastics Training in 

Gardens and Halls]" authored by N©zēm ķer©feddin 

Bey in 1886, holds the distinction of being the first 

book on gymnastics within the Ottoman territory.188 

 
184  Schreber, D. G. M. (1899 version). Medical Indoor Gymnastics, or, A System of Hygienic Exercises For Home 

Use to be practised anywhere without apparatus or assistance by young and old of either sex, for the preservation 

of health and general activity. Revised and supplemented by Rudolf Graefe; translated from the 26th German 

edition by Herbert A. Day. Retrieved July 20, 2021, from https://wellcomecollection.org/works/sydxrdff/items 
 

185  El-hac Mustafa Hâmî (1276/1860). Risâle-i Riyâzet-i Bedeniyye-i Tēbbiye [Medical Indoor Gymnastics, or, A 

System of Hygienic Exercises]. Translated book of Schreber, D. G. M. (1856). Ķstanbul, Takvimhane-i Amire. 

For the copy of the book, see: K¿t¿phane [Library]: ĶBB Atat¿rk Kitaplēĵē [Istanbul Metropolitan Municipality 

Atat¿rk Library], Bºl¿m [Department]: Depo [Storage], Sēnēflama yer bilgisi [Classification Location]: 796, 

Demirbaĸ [Inventory Number]: Bel_Osm_O.02500. Retrieved Feb. 28, 2024, from 

https://katalog.ibb.gov.tr/kutuphane3/kitablar/510005600056000520005100095001140011500069.pdf 

Dizdar, B. M. (2016). Riyâzat-ē Bedeniyye-i Tēbbiyye ve Tanzimat Dºnemi Spor Terminolojisinin Oluĸumu 

[Riyâzat-ē Bedeniyye-i Tēbbiyye and the Formation of Sports Terminology in the Tanzimat Period.]. [Masterôs 

thesis, Fatih Sultan Mehmed Vakēf University]. s. 15-16. Retrieved July 21, 2021, from 

https://hdl.handle.net/11352/2366 
 

186  Ali Faik [Üstünidman] (1890). Jimnastik Yahut Riyazet-i Bedeniye [Gymnastics or Physical Training]. Der 

Saadet: Mahmut Bey Matbaasē. For the copy of the book, see: ĶBB Atat¿rk Kitaplēĵē [Istanbul Metropolitan 

Municipality Atat¿rk Library], Bºl¿m [Department]: Depo [Storage], Sēnēflama yer bilgisi [Classification 

Location]: 796.44, Demirbaĸ [Inventory Number]: Bel_Osm_K.03635. Retrieved Feb. 28, 2024, from 

https://katalog.ibb.gov.tr/kutuphane3/kitablar/480005100049000480005000095001140011500069.pdf 
 

187  Ali Faik [Üstünidman] (1898). Cimnastik Taólimn©mesi [Gymnastics Guidebook]. Dizi Kaydē Külliyat-ē Ulum ve 

Fünun-ē Harbiyeôden; Takēm; 4, Kēsēm; 2, Sēra; 1. For the copy of the book, see: K¿t¿phane [Library]: ĶBB 

Atat¿rk Kitaplēĵē [Istanbul Metropolitan Municipality Atat¿rk Library], Bºl¿m [Department]: Depo [Storage], 

Sēnēflama yer bilgisi [Classification Location]: 796.4, Demirbaĸ [Inventory Number]: Bel_Osm_K.05813. 

Retrieved Feb. 28, 2024, from 

https://katalog.ibb.gov.tr/kutuphane3/kitablar/490005300048000540004800095001140011500069.pdf 
 

188  N©zēm ķer©feddin (1886) Sēhhatnümâ: Bahçe ve Salonlarda Cimnastik Tâlimi yâhûd Bil-tedrîc cümle-i adliyenin 

neĸv ü nemâsēna mahsûs-ē tec©r¿b bedeniyye eĵlenceleriyle her yerde icr©-yē kab´l bil© echeze t©lim©t-ē 

mak¾leden bahis sēhhatn¿m©. [Sēhhatn¿m©: Gymnastics Training in Gardens and Hallsé] Ķstanbul: Matbaâ-yē 

A.K. Tozluyan Ķdare-yi ķirket-i Mürettebiye, 1302 (1886/1887). Prepared for publication: Sevengül Sönmez, 

Spor Ge­miĸi Dizisi ï I. 1996. 
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At the Military Academy which was founded in 1834 and would provide 

education in French, the sports classes were attached a great importance, and the cadets 

would perform sportive activities under the supervision of the Italian M. Martin 

individually or collectively after the classes every day, thus trying to gain the physical 

condition required for an army officer.189 

With the Tanzimat Era, physical education and sports started to be treated as 

classes oriented in life, just as in the West; therefore, they were included in the curricula 

at schools. In 1863, the required equipment and facilities were installed in military 

schools, namely, the Military Academy and Military High Schools, and physical 

education and sports was introduced to the schedules offered at schools under the title 

of gymnastics class. In this way, the traditional understanding of physical education and 

sports, which has a long history, was abandoned and replaced by the physical education 

and sports in line with the Western notions.190 In the Turkish sports history, this period 

of time is referred to as the ñperiod where sports transformed in connection with the 

concept of physical educationò (1863-1903).191 This is a period where physical 

education and sports became intertwined at schools with the gymnastics classes. 

The Physical Education Teachers at the Military Academy were brought in from 

abroad at first, and some those teachers were given military ranks and Turkish statuses. 

After a period of time, the successful and notable cadets raised by those teachers started 

to conduct physical education classes.192 

 

Table 2. Physical Education Activities, Teachers, and Classes Conducted at the Military 

Academy According to Yearly Curricula193 
 

Date Events / Reforms 

1845 
Introduction of épée and sword training classes at the Military Academy, offered to third 

and fourth-grade cadets until 1867. 

1848 Introduction of swimming class (ilm-i sibâhat) into the curriculum at the Military 

 
Altēn, E. (2014). Rationalizing everyday life in late nineteenth century Istanbul c. 1900. [Doctoral dissertation, 

New Jersey Institute of Technology]. Retrieved Feb. 25, 2024, from 

https://digitalcommons.njit.edu/dissertations/137 
 

189  Atabeyoĵlu, op. cit., p. 1474. 
 

190  Bilge, N. (1989). T¿rkiyeôde Beden Eĵitimi ¥ĵretmeninin Yetiĸtirilmesi [Training of Physical Education Teachers 

in Turkey].  Ankara: K¿lt¿r Bakanlēĵē Yayēnlarē No:1095, 17-36; 

    Fiĸek, K. (1983b). Devlet Politikasē ve Toplumsal Yapēyla Ķliĸkileri A­ēsēndan Spor Yºnetimi [Sport Management, 

in terms of State Policy and Social Structure]. Ankara: A.Ü.Siyasal Bilgiler Fakültesi Yayēnlarē. 
 

191  Fiĸek, op. cit. p. 43. 
 

192 Erdoĵan, Mutlu, Konukman, op. cit., pp. 58-59. 
 

193  Ibid. 
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Academy. The class commenced after the establishment of a Deniz/Derya Hamamē [Sea 

Bathhouse] adjacent to the school, and the acquisition of necessary swimming 

equipment. Cadets were instructed in swimming through group sessions scheduled at 

designated times.194 

1859 

Considering the education would be incomplete without a course book, and in order to 

base the subjects in the curriculum of the Military Academy on a reliable source, an 

educational work titled Risale-i Riyâzat-ē Bedeniyye-i Tēbbiyye was prepared in 1859. 

This work was translated exactly as it was (including the pictures) by Colonel mütercim 

(translator) Hacē el-Hac Mustafa Hâmî Pasha, who was a military translator during the 

reign of Sultan Abdulmejid I, from the original work written in French, titled the 

ñSystème de Gymnastique de Chambre Mèdicale et Hygièniqueò [Medical Indoor 

Gymnastics Or A System Of Hygienic Exercises For Home Use]. In this way, it was 

ensured that the youth in our army were provided with a gymnastics guide. In this work, 

it was stated that a new kind of sports branch, which was taught in every European 

school both theoretically and practically and would be beneficial for the well-being of 

the body, was emerging in Europe, and that many books were being published on this 

matter.195 

1862-1863 

Introduction of Gymnastics, épée, and swordsmanship classes at the Military Academy 

after the installation of the required equipment and facilities. Employment of a French 

teacher named "Pelçi" to instruct cadets and military officers in fencing, épée, and 

swordsmanship. Additionally, the hiring of Marti as a gymnastics instructor.196 

1863-1864 

Introduction of Fencing and Épée classes in military schools. Fencing and épée classes 

were introduced in military schools. Muavin (Senior Teacher) S¿vari Kolaĵasē (Cavalry 

Senior Captain) Akif Efendi (sword and saber) and Mösyö (Monsieur) Pancheby (saber 

instructor) appointed.197 

 
194  Mehmed Esat, op. cit. 

¥z­akēr, S. (2015). 100 Yēl ¥ncesinde T¿rkiyeôde Beden Eĵitimi ¥ĵretimi ve G¿n¿m¿zdeki Yansēmalarē 
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(1), 18-25. Retrieved Sep. 1, 2021, from https://doi.org/10.17644/sbd.237570 
 

195  Bilge, op. cit., p. 26. 
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where linguistic nuances and regional differences contribute to variations in naming conventions. 
 

197  Eser, G. (2005). Mekteb-i Harbiyeônin T¿rkiyeôde Modern Bilimlerin Geliĸmesindeki Yeri (1834-1876) [The 

Place of Mekteb-i Harbiye in the Development of Modern Sciences in Turkey (1834-1876)]. [Masterôs thesis, 

Ķstanbul University]. Retrieved Feb. 24, 2024, from http://nek.istanbul.edu.tr:4444/ekos/TEZ/41075.pdf 
 

https://doi.org/10.17644/sbd.237570
https://doi.org/10.1501/Sporm_0000000281
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1864 Sadēk Efendi, a Turkish Muslim, was appointed as the gymnastics teacher.198 

1866 

It is learned that seawater pools, requested from Tersane-i Amire [the Imperial Arsenal] 

were constructed in front of the military high school in Çengelköy in 1866, and those 

operations were carried out under the supervision of Major Osman Bey, and the activities 

were carried out within the framework of a curriculum. In addition, it is established that 

the classes provided at the Military Academy would include a class called ñthe science of 

swimmingò. Major Osman Bey also started to teach swimming classes.199 

1867 
From the aforementioned date onwards until 1884, épée training was provided to third-

grade infantry cadets following the separation of cavalry and infantry classes. 

1870 
During the reign of Sultan Abdulaziz (1830-1876), Captain Faik Efendi served as the 

Epée Teacher, while Monsieur Medchini instructed in Epée and Swordsmanship. 

1874 

During the tenure of Galip Pasha as the commander, a bathhouse and diving boards to 

swim in the sea were constructed next to the Kuleli Military High School. Swimming 

equipment and swimsuits were distributed among the cadets. In the same year, a fencing 

exam was held and executed in practice. 

1874-1878 

Due to the Russo-Turkish War, the period of study at the Military Academy was reduced 

to two years for a brief time. The sword, épée and saber classes for the infantry and the 

cavalry, as well as the officers of the academy. The name of the sword, épée and saber 

teacher Piçini may also be found in the list of senior field officers and other military 

officers at the Military Academy between 1874-1876. According to the curriculum; 22 

hours of épée training for the infantry and cavalry classes, 32 lessons of épée and sword 

classes for the infantry and cavalry classes in the second year. The second year classes at 

the Imperial Military School (Erkân-ē Harbiye) included 22 lessons of épée training, 

while the third year classes at the Imperial Military School included 32 lessons of épée 

and swordsmanship classes.200 

1878 Monsieur Martinetti, of Italian origin, was appointed as the gymnastics instructor. 

1884 

Gymnastics class was also included in the curriculum of the Bahriye Mektebi (Naval 

High School). 130 years before today, physical education and sports training in the 

western sense has begun to be practiced in all of our military schools (the Army Military 

College, the Naval Military College, as well as the Military High Schools at the time) in 

the form of the gymnastics class.201 

1887 

In the Salnâme-i Askerî [Military Yearbook] of 1887, Faik Efendi was listed as the 

rapier instructor, with Captain Sadēk Efendi serving as his assistant for ®p®e and 

swordsmanship. From the military yearbooks of 1889, 1891, and 1894, it is evident that 

 
198 Devlet Arĸivleri Baĸkanlēĵē Osmanlē Arĸivi [BOA], [Presidency of the Republic of Türkiye - Directorate of State 

Archives Ottoman Archives]. Documents: H-1-1-1291/18., BOA, MF.MKT. / 17-10 and BOA, Ayniyat Defteri, 

1073/142 s. 33. 

Yiĵit, op. cit., p. 390. ñAccording to the letter dated February 18, 1874, document H-1-1-1291, it is understood 

that Sadēk Efendi served as a gymnastics instructor at Dar¿lmaarif. See BOA, MF.MKT. / 17-10.ò 

 Muhammedi, H. (2006). Vefa Lisesi'nin eĵitim tarihimizdeki yeri ve ºnemi [The Place and Importance of Vefa 

High School in our Educational History]. [Masterôs thesis, Ķstanbul University]. s. 84. Retrieved Sep. 1, 2021, 

from https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=8HrBT6DYwdu5hw7V1rHToA 

BOA, Ayniyat Defteri, 1073/142, s. 33 It is understood that Lieutenant (M¿lazēm) Sadēk Efendi had been 

teaching Gymnastics class at Darülmaarif in exchange for a monthly wage of 250 kuruĸ. 
 

199  Mehmed Esat (1315/1897-8). Mirat-ē Mekteb-i Harbiye. Ķstanbul. 

 Bilge, N. (1988). T¿rkiyeôde Beden Eĵitimi ¥ĵretmeninin Yetiĸtirilmesi [Training of Physical Education Teachers 

in Turkey]. Ankara 1989: K¿lt¿r Bakanlēĵē Yayēnlarē No:1095. 17-36. 

Soyer, op. cit. p. 220. 
 

200  Tayga, op. cit. 
 

201  Bilge, op. cit. Main source, for similar sources see: 

 Unat, op. cit. 

 Ali Seyfi (1332/1914). Bahriyeôde terbiye-i bedeniye. [Physical Education in the Navy]. Risale-i Mevkute-i 

Bahriye, 3(2), 81- 87. 

¥z­akēr, Yēldēran, op. cit. pp. 18-19. 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=8HrBT6DYwdu5hw7V1rHToA
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Captain Sadēk Efendi continued his duties as the deputy ®p®e and swordsmanship 

teacher.202 Among the applied classes offered according to the military academy 

curriculum of 1887, there were drill training, épée and sword training, parrying, and 

equestrianism.203 

1889-1891 

In the gymnastics guidebook composed by Mehmet Ali Faik Bey (Ali Faik 

Üstünidman), a Cavalry teacher at the Military Academy, there were sportive activities 

performed, such as physical education (exercises for the body, feet, arms, and head), and 

athletics, (jumping, leaping). From 1900 onwards, Faik Bey started to teach physical 

education classes at Mekteb-i Mülkiye (Imperial School of Political Science) 

simultaneously, and continued to teach the same class at that school until 1908, when 

the physical education classes were annulled at Mekteb-i Mülkiye following the 

proclamation of the Constitutional Monarchy. In fact, there was even a gymnasium built 

at Mekteb-i Mülkiye, and a total budget of 60578 kuruĸ was allocated for the work to be 

completed.204 

1890-1891 

The Imperial School of Military Engineering (Mühendishâne-i Berrî-i Hümâyûn), which 

took three years to graduate, included gymnastics classes for each grade in the 

curriculum of the academic year of 1890-1891, and the Imperial Naval Engineering 

School (Mühendishâne-i Bahr-i Hümâyûn), and the Imperial Military School (Mekteb-i 

Erkân-ē Harbiyye-i ķ©h©ne) started offering gymnastics, sports, and fencing courses and 

constructing gymnasiums on their campuses.205 

1894 

Thanks to the work titled "Mirԃat-ē Mekteb-i Harbiye,"206 [Mirof  of the Military 

Academy] authored by Kolaĵasē (Senior Captain) Mehmet Esat (1851-1919), it is 

established that classes provided at the Military Academy included a subject called "the 

science of swimming." 

1899 

 

Senior Artillery Captain Sami Efendi became the gymnastics teacher at the Imperial 

School of Military Engineering (Mühendishâne-i Berrî-i Hümâyûn).207 

1908-1910 

 

The épée instructors were Military Aide Captain Refik Efendi, Senior Captain Osman 

Efendi, and Captain Refik Efendi. First Lieutenant Ķhsan Efendi served as the deputy 

gymnastics teacher. From 1910 The épée teacher Military Aide Captain Refik Efendi, 

the gymnastics teacher Senior Captain Osman Efendi.208 

1914 
The work on physical education, authored by Commander Clément Julien Joseph 

Clément Lefébure (1861-1928), former director of the L'École normale de Gymnastique 

 
202  ¥z­akēr, S. (2013). II. Meĸrutiyet Dºnemi Beden Eĵitiminde ¢aĵdaĸ Dºn¿ĸ¿mler [Comtemporary 

Transformations of Physical Education in II. Constitutional Period]. [Doctoral dissertation, Gazi University]. 

p.61. 
 

203  Mehmed Esat (1312/1894): MirӾat-i Mühendishâne-i Berri-i Hümâyun. [Mirror of the Imperial School of 

Engineering]. Ķstanbul: Karabet Matbaasē. 
 

204  Çankaya, A. M. (1968). Ali Faik Üstünidman. Yeni Mülkiye Tarihi ve Mülkiyeliler [Ali Faik Üstünidman. History 

of the Faculty of Political Sciences and the Alumniôs]. M¿lkiye ķeref Kitabē. Cilt 2. Mars matbaasē. s. 866. 
 

205  Mehmed Esat, 1312/1894, op. cit. 

Yildiz, M. C., op. cit., p. 20. For example, see: Devlet Arĸivleri Baĸkanlēĵē Osmanlē Arĸivi [BOA], [Presidency of 

the Republic of Türkiye - Directorate of State Archives Ottoman Archives]. Documents: ñBOA, MF.MKT 394/30 

[May 16, 1898]; BOA, MF.MKT 41/12 [March 28, 1899]; BOA, BEO 1321/99042 [June 7, 1899]; BOA, 

MF.MKT 497/6 [April 3, 1900]; BOA, Ķ.TAL 168/19 [March 19, 1899]; BOA, Ķ.MF 5/54 [June 3, 1899]; BOA, 

Y.PRK-ASK 138/68 [1897 c.]; BOA, Y.Mtv 234/5 [August 6, 1902].ò 
 

206  Mehmed Esat, op. cit. 
 

207  Devlet Arĸivleri Baĸkanlēĵē Osmanlē Arĸivi [BOA], [Presidency of the Republic of Türkiye - Directorate of State 

Archives Ottoman Archives]. Documents: H-7-11-1316/19 March 1899., BOA, Ķ..TAL. / 168 ï 19. 

Yiĵit, op. cit., p. 390. ñWith the document numbered and dated H-7-11-1316/19 March 1899, the gymnastics 

teacher Senior Artillery Captain Sami Efendi was granted the third-rank medal called Niĸan-ē Osmani. see BOA, 

Ķ..TAL. / 168 ï 19.ò 
 

208  Soyer, op. cit. 

    Tayga, op. cit. 
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et d'Escrime [State Normal School of Gymnastics and Fencing] from 1902 to 1907 in 

Brussels, Belgium,209 was translated to be used in military high schools in 1914, when 

the class had already been introduced to most of the military high schools.210 In this 

way, the need for a course book was attempted to be met, while the classes were being 

carried out in a more organized fashion. As the system practiced at the said school in 

Belgium211 according to the book written by Clément Lefébure was the Swedish school 

of gymnastics, it is thought that some of the military high schools also practiced the 

same system. 

1923-1926 

From 1923 to 1926, the examination directive dated 1911 was put into effect. According 

to the directive which would become applicable from 1926, the precedent number of the 

Physical Education Class (Terbiye-i Bedeniye Dersi) was set as 4, while its Degree was 

set as 4. If it was to be compared, the language and horseback riding classes had the 

same values, while the precedent number of the Tactics (Tabiye) class was regarded as 1 

degree. The exam marks of the cadets would be multiplied with the precedent number, 

and the outcome would be deemed as the final grade of the cadets. 

 

 In terms of Turkish physical education and sports history, it is important that this 

school was the starting point for the introduction of Physical Education classes into 

educational life, and that it was among the first schools where these classes were given 

in an institutional fashion during the last period of the Ottoman Empire, at a time when 

reformation movements which led to modern Türkiye were started.212 

 

2.4 The Role of Missionary Activities and Foreign Schools in the Development of 

Physical Education and Sports in the Late Ottoman Period 

 It can be argued that missionary activities and foreign schools played a big part 

in terms of education as well as the development of physical education and sports in the 

Ottoman Empire. 

The influence of foreign and missionary schools within the Ottoman borders is a 

phenomenon which came to emerge over a long period of time and as a result of a 

certain series of events, gradually after a number of stages. After Sultan Mehmed II  (F 

(1432-1481) the Conqueror conquered Istanbul in 1453, the Latin Community was 

granted certain liberties with reference to their language and religious affairs. In this 

way, Mehmed the Conqueror was able to carry on with a tradition which had been in 

 
209  Ameye, T. (2006). Belgium. Journal Of Olympic History: The Official Publication of The International Society 

of Olympic Historians Vol. 14.3. pp. 20-29. Retrieved Feb. 25, 2024, from 

https://library.olympics.com/Default/digital-viewer/c-2876114 
 

210  Devlet Arĸivleri Baĸkanlēĵē Osmanlē Arĸivi [BOA], [Presidency of the Republic of Türkiye - Directorate of State 

Archives Ottoman Archives]. Documents: BOA, MF.MKT.: 1196-38. 

¥z­akēr, Yēldēran, op. cit. p. 19. 
 

211  Ibid. For more archival source see: BOA, MF.MKT: 1191-35. 
 

212  Erdoĵan, Mutlu, Konukman, op. cit., pp. 58-59.  
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place since long before himself, in connection with a few newly introduced rules. The 

liberty granted to the Latin people regarding their religions, languages, and religious 

rituals provided them with a unique opportunity to maintain their religious customs and 

traditions, about which they wished to teach new generations. This proved to be a 

sufficient reason to establish Church Schools, which was to provide education for the 

people to receive education in such customs and traditions. For this reason, the Church 

Schools, which originally contained one or two classrooms and was gradually 

developed further, continued to provide education as a Millet Okulu [Minority School], 

that is, a community school organized separately in accordance with the characteristics 

of each foreign congregation. The Minority School, which flourished and developed 

over time, was supported by the Foreign Countries. Foreign Countries started to 

establish their own schools by taking advantage of various privileges, and of course the 

Capitulations, in order to provide education for the children of their own subjects living 

inside the Ottoman borders.213 The rights granted with the capitulation agreements 

which had been in place and increasing in number since the reign of Suleiman I 

(Suleiman the Magnificent, 1494-1566), as well as the rights granted to the minorities 

with the Tanzimat Edict and the Reformation Edict, and the fact that the Ottoman 

Empire failed to exert authority in its lands, especially in Anatolia, in terms of social 

matters such as education and healthcare, turned the Ottoman Empire into a center of 

focus for the missionary activities. The missionaries, who were at first unable to find 

suitable targets in Anatolia, turned their focus towards the Armenians and achieved 

success in their efforts. The fact that the students graduating from the schools founded 

by them were mostly successful in life increased their effectiveness. Over time, even 

Muslim Turks began sending their children to these schools. 

While the number of students receiving education at more than 400 American 

schools in the Ottoman Empire in 1900 was around 20 thousand, the number of 

Ottoman high schools and imperial schools providing education around the same year 

was 69, and there were only around 7 thousand students. Around that time, the total 

number of foreign schools operating in the Ottoman Empire was around two thousand. 

If the schools directly owned by the minorities were to be added, the total number 

 
213  Polat, Ķ. (1988). Osmanlē Ķmparatorluĵu'nda A­ēlan Amerikan Okullarē ¦zerine Bir Ķnceleme [An Examination of 

American Schools Established in the Ottoman Empire]. Belleten, Cilt 52 - Sayē 203, pp. 627-652. Retrieved Oct. 

2, 2021, from https://doi.org/10.37879/belleten.1988.627 

https://doi.org/10.37879/belleten.1988.627
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would be almost 10,000. The most famous and important of these schools that were 

challenging for the state was Robert College, founded by the Americans.214 

The ñAmerican Board of Commissioners for Foreign Missionsò (ABCFM), an 

American organization carrying out missionary activities abroad, included the Ottoman 

Empire lands in its program in 1819, and started to send its missionaries to Türkiye with 

an increased focus, establishing a missionary center in Harput (an 

ancient city in what is now the province of Elazēĵ) in 1852.215 This 

center is also the first American missionary center established in 

Anatolia.216 The Fērat Koleji [Euphrates College], known as the 

Harput American College among the people of Harput (also 

called Harpoot, Kharpert), Elazēĵ, as the Euphrates College among the 

American missionaries, and as Yeprad Golechy ( ) by 

the Armenians, was founded in 1859.217 Caleb Frank Gates Sr. (1857-

1946), who served as the president of the college [Fērat Koleji] 

between 1894-1902, was truly, and in the complete sense, an athlete. 

Dr. Gates introduced an entirely new manner of approaching the 

student body. He was athletic, played tennis and even played football with the 

students.218 

 
214  Sezer, A. (1999). Osmanlē'dan Cumhuriyet'e Misyonerlerin Türkiye'deki Eĵitim ve Öĵretim Faaliyetleri 

[Missionaries' Educational and Instructional Activities in Turkey from the Ottoman Empire to the Republic]. 

Hacettepe Üniversitesi Edebiyat Fakültesi Dergisi, Cilt: 16 - ¥zel Sayē, s. 175. Retrieved Oct. 3, 2021, from 

https://dergipark.org.tr/tr/pub/huefd/issue/42278/506648 .To verify the given numbers with other sources, see: 

 Coĸĵun-K., S. (2017) Kuruluĸu, ¥ĵrencileri, Etkisi: Amerikalē Seyyah Diplomat ve Misyonerlerin Anēlarēyla 

Robert Kolej [Its Establishment, Students, and Effect: Robert College with the Memories of American Travelers, 

Diplomats, and Missionaries]. Uluslararasē Sosyal Bilgilerde Yeni Yaklaĸēmlar Dergisi, 1, s. 91. Retrieved Oct. 3, 

2021, from https://dergipark.org.tr/tr/pub/sbyy/issue/34271/379194 

 Kocabaĸoĵlu, U. (2000). Anadoluôdaki Amerika (Kendi Belgeleriyle 19. yy.ôda Osmanlē Ķmparatorluĵuôndaki 

Amerikan Misyoner Okullarē) [America in Anatolia: American Missionary Schools in the Ottoman Empire in the 

19th Century with Their Own Documents]. Ankara: Ķmge Yayēnevi. s.122 
 

215  B¿y¿kkarcē, S. (2001). Amerikan Okullarē ¦zerine Bir Araĸtērma [A Study on American Schools]. Selçuk 

¦niversitesi T¿rkiyat Araĸtērmalarē Dergisi, no. 9, s. 14. Retrieved Oct. 4, 2021, from 

https://dergipark.org.tr/en/pub/sutad/issue/26292/277036 
 

216  Sezer, op. cit., p. 177. 
 

217  B¿y¿kkarcē, op. cit. 
 

218  Digital Library for International Research (DLIR) Archive. (2011 Feb. 6). Dr. Caleb Frank Gates, president of 

Robert College, 1903-1932: an appreciation. Caleb at College, p. 14-27. Published by The Robert College, 

Herald Board of 1931-1932. Printed by Tsitouris Brothers, Galata-Mertebany, Istanbul. American Research 

Institute in Turkey, Istanbul Center Library, Retrieved Oct. 4, 2021, from 

http://www.dlir.org/archive/items/show/11093 
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Fig. 42: William Gates said about Caleb Frank Gates Sr ñFrank was active in all the other sports and in the 

Gymnasium. Both of us were members of the team that gave exhibitions of gymnastic drills at Commencement time. 

Frank was, especially, a fine athlete.ò 1903-1932. See 218. Digital Library for International Research (DLIR) from 

http://www.dlir.org/archive/items/show/11093 

 

It was determined in advance how the directors would be replaced and how the 

gymnastics classes would be given in the American schools in Harput.219 Sending its 

graduates to world-renowned schools such as Yale, Harput/Fērat College also received a 

$7,000 donation from the US industrialist John Davison Rockefeller (1839-1937).220 

After his tenure at Harput American College, Caleb Frank Gates Sr. was made the 

president of ñthe American Robert College of Istanbulò in 1903, and the Chairman of 

the Board of Trustees of the College, John Stewart Kennedy (1830-1909), who donated 

large sums to the college, and whom Gates had become acquainted with back in 

America, played a key part in his appointment.221 Furthermore, Caleb Frank Gates Sr. 

also took part in the first round of the negotiations which took place between Türkiye 

and the USA prior to the Treaty of Lausanne (signed 24 July 1923) as an advisor upon 

the request of Admiral Bristol.222 The Robert College, where he functioned as the 

 
219  Devlet Arĸivleri Baĸkanlēĵē Osmanlē Arĸivi [BOA], [Presidency of the Republic of Türkiye - Directorate of State 

Archives Ottoman Archives]. Documents: H-3-11-1312., BOA, MF.MKT. / 260 - 8. 

Yiĵit, op. cit., p. 389. ñRefer to the letter dated April 28, 1895, document H-3-11-1312. See BOA, MF.MKT. / 260 

- 8.ò 
 

220  Digital Library for International Research (DLIR) Archive. (2011 Jan. 1). Trustees of Euphrates College, 

"Catalogue of Euphrates College, 1911-1912 Harpoot, Turkey". American Research Institute in Turkey, Istanbul 

Center Library, pp. 35-36. Retrieved Oct. 4, 2021, from http://www.dlir.org/archive/items/show/11091 

 Sakaoĵlu, N. (2013). ķafak Uykusundaki Kent Harput [Harput City in the Dawn Sleep]. G¿lsan Eĵitim ve K¿lt¿r 

Vakfē. To explore different sources for similar topic by Author, see: 

Finans D¿nyasē. (2014 May). Misyonerlik Faaliyetleri ve Fērat Koleji [Missionary Activities and Euphrates 

(Fērat) College]. ķafak Uykusundaki Kent Harput. Sayē 293, s. 84-85. Retrieved Sep. 28, 2021, from 

https://www.gulsanholding.com.tr/images/pdf/Safak-Uykusundaki-Kent-Harput.pdf 2014 
 

221  Potukoĵlu, S., B¿y¿ktolu, R. (2020). Osmanlēôda Yabancē Dil ¥ĵretimi ve Robert Koleji ¥rneĵi [Foreign 

Language Teaching in the Ottoman Empire and Robert College Sample]. Belgi Dergisi, C.2, s.19, Retrieved Sep. 

29, 2021, from https://doi.org/10.33431/belgi.629677 

 Fincancē May N. (2001), The Story of Robert College Old and New, Revised Edition, Ķstanbul. s. 36-37 
 

222  Kºse, Ķ. (2014). ABDôde T¿rk-Amerikan Lozan Antlaĸmasēônēn (6 Aĵustos 1923) Onay Tartēĸmalarē ve Onay 

Taraftarlarēnēn Yayēnlamēĸ Olduĵu Kitap­ēk [Ratification Confrontation of Turkish-American Lausanne Treaty 

(August 6, 1923) And the Book Published by the Committee Favoring Ratification]. Erciyes ¦niversitesi Ķktisadi 

ve Ķdari Bilimler Fak¿ltesi Dergisi, Sayē: 44, ss. 143. Retrieved Sep. 28, 2021, from 

https://dergipark.org.tr/tr/pub/erciyesiibd/issue/5901/77970 ; ñThe Treaty with Turkey, Statements and 

Resolutions and Reports in Favor of Ratification of the Treaty of Lausanne; (1926), New York: General Comittee 

of American Institutions and Associations in Favor of Ratification of the Treaty with Turkey. pp. 60-61ò 
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Fig. 44: Dorothea 

Chambers 

Blaisdell. The 

figure showcases 

the book cover of 

"Missionary 

Daughter: Witness 

to the End of the 

Ottoman Empire" 

written by C. D. 

Blaisdell, 2002. 

director between 1903-1932, is one of the most prominent schools in Turkish sports 

history.223 

 When the letters and reports written by Theresa Huntington 

Ziegler (1875-1945), a female Protestant missionary who was 

employed at the Harpoot American College (Fērat ñEuphratesò 

College), it is understood that she majored in English at 

Massachusetts Wellesley College, she distinguished herself with her 

sportive nature, worked with the rowing team of the college, and 

performed gymnastics. According to the documents, 

she had been employed as a teacher in Physical 

Education and English departments at a high school, 

and she continued to attach great importance to 

sportive activities after she arrived in Harpoot. Also, it is understood 

that the Womanôs Board of Missions branch of the ABCFM, which 

Theresa was a member of, as well as the initiatives of both YWCA 

(Young Womenôs Christian Association) and YMCA (Young Menôs 

Christian Association) put an emphasis on the physical education and 

sports in schools. It would be possible to find out about similar 

instances if we 

were to take a 

look at the 

memoirs of Dorothea Chambers 

Blaisdell, an American Protestant 

female missionary. The Physical 

Education class given by Dorothea, 

which was particularly among the 

classes the female students were 

interested in the most, was carried 

out with activities such as folk 

dances and gymnastics.224 

 
223  Soyer, op. cit. p. 222. 
 

224  Katchadourian, S. (1999). Great Need Over the Water: The Letters of Theresa Huntington Ziegler, Missionary to 

Turkey, 1898-1905, Taderon Press, Michigan, 1999. p. 233. For detailed info, see below thesis: 

 Bilgi, M. (2019). 20.y¿zyēl baĸlarēnda Anadolu'da faaliyet gºsteren Amerikalē protestan misyoner kadēnlar: 

Dorothea Chambers Blaisdell ve Theresa Huntington Ziegler [American Protestant Missionary Women in 

Fig. 43: Theresa 

Huntington Ziegler, 

1896, Source:  

Great Need Over 

the Water: Letters 

of Theresa 

Huntington Ziegler 

(1999, PB), Author: 

Stina 

Katchadourian 

Fig. 45: Physical education activities at Euphrates College in 

Harpoot, Turkey. Above Left: Beginners with Indian Clubs at 

the Girlôs College Right: Field and Track Champions 
 

Below: A game of Football A mile from College on a narrow 

hilltop. Source: Trustees of Euphrates College, "Catalogue of 

Euphrates College, 1911-1912," American Research Institute in 

Turkey, Istanbul Center Library, online in Digital Library for 

International Research (DLIR) Archive, Item #11091, 

http://www.dlir.org/archive/items/show/11091 
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 The missionary schools were rapidly increasing in number, while founding scout 

clubs and trying to become influential through various sports activities in order to 

achieve success.225 The sports clubs were the most significant aspects for the 

missionaries to carry out their operations. They placed great importance on sports at the 

schools they found and the clubs they established. One of these clubs is the Menôs Club 

in Kayseri. Aside from the religious activities carried out at the club, the members were 

also attracted by sportive activities such as gymnastics and boxing. In fact, the largest 

room in the clubôs building was designated as gymnasium in order to grab the attention 

of the people in the vicinity. Thanks to a number of equipment 

such as hoop sets, trapezes, horizontal bars, and parallel bars, 

gymnastics training was carried out in that room. The sportive 

activities at Talas American Mensô School would be conducted 

in collaboration with ñYoung Menôs Christian Associationò 

(YMCA). According to the report that belongs to the year of 

1911-1912, it is established that the students were provided with 

classes on athletics, football, basketball, and table tennis, and the 

required equipment were procured.226   

The sports education had an important place in the 

schools established by the American Board. One of these schools 

was Anatolia College, Merzifoun, which was a high school, 

theological seminary, founded in 1864 in Merzifon in the 

Amasya province of Türkiye. The school evolved from the 

reorganized Merzifon (Marsovan or Merzifoun) seminary in 

1886. Its origins may be traced back to Bebek Seminary as part 

of his outreach to Armenians, founded in Constantinople by 

Missionary Cyrus Hamlin (1811-1900) in 1840. Anatolia College 

existed from 1886 onwards. Students are principally Greek (mostly Pontic/ Pontian 

Greeks) and Armenian. After the Greco-Turkish War (1919ï1922), the college was 

 
Anatolia in the Early 20th Century: Dorothea Chambers Blaisdell and Theresa Huntington Ziegler]. [Masterôs 

thesis, Ankara University]. Retrieved Sep. 29, 2021, from 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=WD7PRM3VqeK7vwH7zANVEA 

 Blaisdell, C. D. (2002) Missionary Daughter: Witness to the End of the Ottoman Empire. 
 

225  Sezer, op. cit. p. 171. 
 

226  Demir, C. (2008). Kayseri, Nevĸehir, Niĵde ¿­geninde Amerikan Board'un eĵitim faaliyetleri [Educational 

activities of the American Board in the cities of Kayseri, Nevĸehir, Niĵde]. [Masterôs thesis, Erciyes University] 

Retrieved Sep. 5, 2021, from 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=sXACJsZ58Yo9Jlco2b17Jw 

Fig. 46: Anatolia 

College, Marsovan, Field 

Day, c. 1900. Source: 

Digital Library for 

International Research 

(DLIR), SALT Research. 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=WD7PRM3VqeK7vwH7zANVEA
https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=sXACJsZ58Yo9Jlco2b17Jw
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closed in Merzifon and reopened in Thessaloniki, 

Greece, in 1924 as Anatolia College. The students were 

predominantly Greek and Armenian at the American 

College, which was opened in Merzifon, a district in the 

province of Amasya today. Competitive sports played an 

important role in an Anatolia education from its earliest 

days in Marsovan.227 Physical education and sports 

received substantial emphasis within the curriculum. The 

Missionaries of the American Board believed that 

exercise and sports training balanced study, had a 

positive effect on the success of the students in their 

classes. In addition, sports like óField Dayô events were 

an important part of the extracurricular activities at their 

schools throughout the region. Thanks to sports, they 

were able to grow more popular among the people.228 

The students of the Merzifon Female Boarding 

School started to take gymnastics classes following a 

rearrangement during the semester of 1893-1894, under 

the chair of Miss King.229  

Fig. 47: From Above to Below: 1) Football Team of the Hellenic Athletic Club "Pontos Merzifoun" 1906. 2) The 

Hellenic Athletic club 'Pontos', Marsovan (Merzifon). c 1906/7. 3) Footballers from the Greek club "Pontos." 

Anatolia College Merzifon, 1910-1911. 4) Guards of the Greek Association "Pontus." Anatolia College Merzifon, 

1910.230  

 
227  Compton, C. C. (1986). The Morning Cometh: 45 Years with Anatolia College. Supplemented by Carl Comptonôs 

UNRRA Letters to his Wife Ruth. Compilation Editors: William R. Compton, Deborah Brown Kazazis, and 

Serge Hadji-Mihaloglou Publisher: Lucy Braggiotti. The Board of Trustees of Anatolia College 2008. Desc. 

Under the illustration No: 64, Retrieved Mar. 2, 2024 

https://anatolia.edu.gr/images/Institutional/Publications/carlcomptonbook.pdf 
 

228  Tazegül, Ü. (2018). Osmanlē Ķmparatorluĵuônun Son Dºnemlerinde Misyonerlik ve Spor [Missionary Work and 

Sports in The Last Period of The Ottoman Empire]. Ķnsan ve Toplum Bilimleri Araĸtērmalarē Dergisi, 7 (1), 171-

191. Retrieved Sep. 5, 2021, from https://dergipark.org.tr/tr/pub/itobiad/issue/34318/376415 
 

229  Alan, G. (2002) Merzifon Anadolu Koleji ve Anadoluôdaki Etkileri [Marsovan Anatolia college and its effects in 

Anatolia]. [Doctoral dissertation, Erciyes University]. Retrieved Sep. 5, 2021, from 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=5y6cSIYGmthKrvLOjTDpmg 
 

230  Anatolia College: Merzifoun. Picture album of Anatolia College and affiliated institutions at Merzifoun 

(Marsovan), Turkey, late nineteenth/early twentieth century. Publisher: Manissadjian and Co., Basle-Zurich. 

American Research Institute in Turkey, Istanbul Center Library, online in Digital Library for International 

Research (DLIR) Archive, Item #11190, Identifier: PA12-12, Retrieved Mar. 1, 2022 

http://dlir.org/archive/items/show/11190 For the album: 

http://dlir.org/archive/archive/files/74789b6cbdda0d542712bfc5c29b57df.pdf 

 Pontos album, Merzifon. Identifier: ABAHALPNT001. Issue Date: 1903-1911. Rights Holder: United Church of 

Christ (UCC), American Research Institute in Turkey (ARIT), SALT Research Retrieved Mar. 2, 2024 

https://archives.saltresearch.org/handle/123456789/44818  

http://dlir.org/archive/items/show/11190
http://dlir.org/archive/archive/files/74789b6cbdda0d542712bfc5c29b57df.pdf
https://archives.saltresearch.org/handle/123456789/44818
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Fig. 48:  Left: Girlôs gymnastics class of 1914-1915. Middle: Gymnastics show during Field Day Events in 1920. 

Right: Faculty on the Tennis Courts, 1911 at Anatolia College, Merzifon. Source: The Bissell Library, American 

College of Thessaloniki: Anatolia College Libraries and Archives. https://archive.org/details/@bissell_library 

 

Merkezi Türkiye Koleji [The Central Türkiye 

College] located in Aintab (Gaziantep) had included 

Gymnastics (Physical Culture) and Pedagogy classes in 

the academic years of 1910-1911 and 1913-1914. 

Furthermore, the school had established a sports 

association to promote athletics. The curriculum of the 

Tarsus American College also featured physical 

education and sports classes during the 1912-1913 

semesters.231 In the 1896 Catalogue of Saint Paul's 

Institute in Tarsus,232 and in the 1903 Notre-dame de 

Sion (French Catholic) girlsô school of Ferikeui, besides 

the lessons, students also practiced Gymnastics.233 

Fig. 49: From Above to Below: 1) Souvenir of Trebizond (Trabzon, 

Türkiye): Gymnastics at a Greek School (Souvenir de Trébizonde. La 

gymnastique de l'école grecque). c.1890-1910.  2) A gymnasium class in 

Sinope (Sinop, Türkiye), c.1909-1910. The students are holding a staff (Gr: 

KɞɜŰɎɟɘ) which is a piece of wood used in an ancient Hellenic martial art. 

3) Pontian Greek athletics team from Kerasounta (Kerasous) (Giresun, 

Türkiye) 4) Samsun French College S. Coeur (Sacred Heart) Football 

Team, c. 1913.234 

 
Bissell Library, American College of Thessaloniki: Anatolia College Libraries and Archives. Digitized Photos. 

Retrieved Mar. 2, 2024 

https://archive.org/details/@bissell_library?sort=date&and%5B%5D=mediatype%3A%22image%22 

Retrieved Mar. 2, 2024 https://anatolia.libguides.com/aclibraries 

Anatolia College (n.d.). Celebrates 100 Years in Thessaloniki. Retrieved Mar. 2, 2024 

https://100.anatolia.edu.gr/en/ 
 

231  "Bulletin of Central Turkey College at Aintab," American Research Institute in Turkey, Istanbul Center Library, 

online in Digital Library for International Research Archive, Item #11306, Retrieved Apr. 13, 2024 

http://www.dlir.org/archive/items/show/11306 ñDescription of Courses of Study: Physical Culture: Regular 

exercises periods are assigned for each of the classes. The athletic field is used for football in good weather. 

Field day games are held during commencement week.ò. 

Tazegül, op. cit., p. 178.; Archives of ABCFM. Documents: Reel 667, No: 562. 
 

232  "Catalogue of Saint Paul's Institute in Tarsus," American Research Institute in Turkey, Istanbul Center Library, 

online in Digital Library for International Research Archive, Item #11235, Retrieved Apr. 13, 2024 

http://www.dlir.org/archive/items/show/11235 
 

233 Levantine Miras Vakfē [Levantine Heritage Foundation (LHF)] (n.d.). Notre-Dame de Sion girlsô school of 

Ferikeui (Feriköy), Constantinople (Ķstanbul) ï Salle de Gymnastique (Gymnastic hall). Retrieved Oct. 14, 2021, 

from http://www.levantineheritage.com/ferikeui.htm 

https://anatolia.libguides.com/aclibraries
https://100.anatolia.edu.gr/en/
http://www.dlir.org/archive/items/show/11306
http://www.dlir.org/archive/items/show/11235
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Furthermore, in Anatolian regions in Türkiye with a significant population of 

individuals from foreign ethnic backgrounds (mostly Greeks and Armenians), 

missionary groups (mostly Christians) have frequently established schools with the 

support of these communities additionally certain external societies, organizations or 

powers. Within these schools, sports activities (like óField Daysô), athletic teams, 

athletic or sports clubs, as well as exercises, physical education and gymnastics 

programs, have generally been implemented. Although their founding purpose was 

different, these initiatives played an important role in the development and spread of 

physical culture in the districts and cities where they lived. 

 

2.4.1 Robert College & Mekteb-i Sultânî (Galatasaray High School) 

For 200 years prior to the Tanzimat reforms in 1839, the Ottomans had been 

isolated from the world. However, the advent of contemporary physical education and 

sports in the Ottoman Empire began in the latter half of the 19th century, through the 

schools which acted as windows of the empire opening to the West.235 

 The Robert College, which was found 1863, and the Mekteb-i Sultânî [The 

Imperial School or Galatasaray High School], which was founded in 1868, became 

pioneering institutions in terms of development of physical education, promoting 

physical culture and sports, rather than only remaining as ñwindows facing towards 

westò with regard to cultural affairs.236 

The emergence of modern physical education and sports education in Türkiye 

traced back to the 1860s, with the employment of American teachers at Robert College 

and the appointment of French instructors at Lycée de Galatasaray (Mekteb-i Sultânî) 

towards the end of the decade. Notably, it was at Lycée de Galatasaray where 

gymnastics were first introduced in Türkiye, and subsequently integrated into the 

school's curriculum, apart from military schools. In 1864, Robert College initiated the 

"Field Day" event which featured a Track & Field competition, which then served as a 

model for similar events at other educational institutions.237 

 
234 Pontos World (n.d.). Pontus: A collection of photos related to Pontus. Retrieved Mar. 3, 2024, from 

https://www.pontosworld.com/index.php/photos/pontus 
 

235  Turkish Olympic Committee. (n.d.). History: The birth of modern sports in Turkey and establishment of TOC. 

Retrieved Sep. 5, 2021, from https://www.olimpiyat.org.tr/Detail/TOC/History/46/1/1 
 

236  Atabeyoĵlu, op. cit. 
 

237  Turkish Olympic Committee. (n.d.). History: The birth of modern sports in Turkey and establishment of... op. cit. 
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 Robert College is the oldest continuously operating American-sponsored 

independent private school outside the United States, and the biggest American 

missionary college in the Ottoman Empire and the Near East. While Mekteb-i Sultânî 

(Galatasaray High School) was based on the French lycée model and was a government 

institution. Robert College and similar schools in the empire catered to non-Muslim 

subjects, Galatasaray was open to both Muslim and non-Muslim boys. The majority of 

Turkish deputies were graduated from this two of Istanbulôs most significant 

preparatory schools the Imperial Galatasaray High School (Mekteb-i Sultânî) and 

Robert College. Each school has a long list of notable alumni including entrepreneurs, 

prominent business people, politicians, journalists, scientists, artists and athletes. From 

the Robert College, two Turkish Prime Ministers, four Bulgarian Prime Ministers, 

multiple members of the Turkish cabinet, and a Nobel Prize laureate; Orhan Pamuk 

graduated. While from the Galatasaray High School, foreign Kings, Presidents and 

Prime Ministers, as well as Ministers of foreign countries, governors, diplomats, 

sportsmen, famous writers and poets such as N©zēm Hikmet, who was the maternal 

great-grandson of Mustafa Celâleddin Pasha (Konstanty Borzňcki, 1826-1876),238 a 

Polish-born Ottoman statesman and other notable alumni studied. 

 

 

Fig.50: President Mustafa Kemal Atatürk visiting Galatasaray High School on December 2, 1930. 

http://www.gsl.gsu.edu.tr/en/ziyaretler/mustafa-kemal-ataturk 
 

Galatasaray High School visited by Atatürk, the founder of modern Türkiye, 

three times: First on December 2, 1930; second on January 28, 1932; and third on July 

1, 1933.239 The school has also been visited by many presidents who followed him; 

 
238  ĞŃtka, J. S. (1993). Pasza z Lechistanu: Mustafa DŨelaleddin (Konstanty Borzňcki) [Pasha from Lechistan: 

Mustafa Celalettin (Konstanty Borzňcki)]. Krak·w: Spoğeczny Instytut Historii i Kultury Turcji. 
 

239  Boyacioĵlu, F. (2015). Contribution of Imperial Galatasaray High School/Mekteb-i Sultânî (1868-1923) to 

Turkish-French Relations, The International Conference On The Changing World And Social Research,Vienna, 

p. 382. https://www.academia.edu/20299303 [accessed August 1, 2021], For the confirmation from school see: 

http://www.gsl.gsu.edu.tr/en/ziyaretler/mustafa-kemal-ataturk
https://www.academia.edu/20299303


 

 

84 

 

 

honoured by a visit from French president Charles de Gaulle (1890-1970) in its 

centenary; and with numerous traditions of solidarity, including its famous Pilav dinner 

meetings.240  

 

2.4.1.1 Robert College 

 Robert Koleji [Robert College], often abbreviated as Robert, RC, or RK, located 

in Istanbul, Türkiye, stands as a prestigious, independent, co-educational, private high 

school and also which is the oldest continuously operating American-sponsored 

independent school established beyond the borders of the United States. The school 

opened in 1863 to educate boys, and was followed in 1871 by the Home School, which 

evolved to become the American College for Girls (ACG). In 1971 the two schools 

merged under the name Robert College, which became a co-educational high school. 

Since its founding 161 years ago and through its various phases, Robert College has 

continued to be one of Türkiye's most established and leading educational 

institutions.241  

 
Galatasaray Lisesi [Galatasaray High School]. (n.d.). Büyük Önder Mustafa Kemal Atatürk'ün Okulumuzu 

Ziyareti [President Mustafa Kemal Atatürk visits the school]. Retrieved Aug 2, 2021, from 

http://www.gsl.gsu.edu.tr/en/ziyaretler/mustafa-kemal-ataturk 

Galatasaray Resmi Ķnternet Sitesi [Galatasaray Official Website]. (n.d.). Atatürk and Galatasaray. Retrieved Aug. 

2, 2021, from https://www.galatasaray.org/en/s/ataturk-and-galatasaray/189 for Turkish: 

https://www.galatasaray.org/s/ataturk-ve-galatasaray/20 
 

240  Ķstanbul Araĸtērmalarē Enstit¿s¿ [Ķstanbul Research Institute]. (2018 Nov. 30). Batēya A­ēlan Pencere: 

Galatasaray Lisesiônin 150 Yēlē 1868-1968 [A Window to the West: The 150 Years of the Galatasaray High 

School 1868-2018]. Pera Müzesi Yayēnlarē, 1. Basim. Retrieved Aug 2, 2021, from 

https://blog.iae.org.tr/en/exhibitions/a-window-to-the-west-the-150-years-of-the-galatasaray-high-school-1868-

2018 

Galatasaray High School (n.d.). President Mustafa Kemal Atatürk visits the school. op. cit. 
 

241 Robert College (n.d.). History of RC. Retrieved Aug 2, 2021, from https://website.robcol.k12.tr/en/about-

rc/history 

Fig. 51: Original architectural plans depicting the layout of the seven buildings belonging to the American College 

for Girls. These plans were crafted by the esteemed Boston-based architectural firm, Shepley, Rutan & Coolidge 

Architecture. Source: CU-RBML, ACG document. Boĵazi­i Archives Robert College Online Exhibition. 

http://bogaziciarsivleri.boun.edu.tr/en/exhibition/robert.php 

https://www.galatasaray.org/en/s/ataturk-and-galatasaray/189
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The Robert College was founded by Christopher Rhinelander Robert (1802-

1878), a wealthy patron, which still bears his name, and Cyrus Hamlin (1811-1900, a 

cousin of Abraham Lincolnôs vice-president, Hannibal Hamlin) a missionary devoted to 

education, who came to Ottoman in connection with the activities carried out by the 

missionary organization óThe American Board of Commissioners for Foreign Missionsô 

(ABCFM), while the American College for Girls (ACG) was founded by Mary Mills 

Patrick (1850-1940), as Christian missionary schools.242 

 

 

Fig. 52: Left:  Postcard. Captivating view of Robert College overlooking the Bosphorus over the Rumeli Fortress on 

the shores of the Bosphorus in Constantinople (Istanbul), Undated. C. 1900. 

http://constantinople.cards/category/robert-college/ Right: A contemporary top-down view of the original campus 

(currently housing Boĵazi­i University) on the Rumeli Fortress ridge. 

 

 Undoubtedly, the most remarkable aspect of the College is its location. College, 

on the European side of the Bosphorus, is located in the middle of Ķstanbul and the 

upper end of the Bosphorus. Establishing the college in the area where it is located was 

not easy at all. Due to the location of the College it caused the emergence of a long, 

sometimes unpleasant process and disagreements between the two governments. 

However, the barriers were passed and the College was opened in one of the most 

prestigious locations in Ķstanbul. This is because the College has the view of Rumeli 

Hisarē (Rumelian Fortress), which enabled Mehmed II (Fatih Sultan Mehmed) to 

conquest Ķstanbul. In fact, William H. Seward (The American diplomat, who saw the 

college in person and even inspected), in one of his speeches, addressed this issue 

openly and said that the towers, which enabled the destruction of the Christian army 

and the establishment of the Muslim despotism in 1453, 40 years before the discovery of 

 
242  Acun, F. (2015). Robert Kolej Mezunlarē ve Meĸhurlarē [Robert College Graduates and Famous Graduates]. Türk 

Tarih Eĵitimi Dergisi, 4 (2), 136-164. Retrieved Aug 2, 2021, from  https://doi.org/10.17497/tuhed.185637 

 Koçak, A. (2017). Amerikaôdan Boĵazi­ine Uzanan Bir Eĵitimci Mary Mills Patrickôin ñAmerikaôda Kadinlara 

Mahsus Y¿ksek Tahsilò Risalesi [As an Educator from The United States to The Bosphorus, Mary Mills Patrick 

(1850-1940) And Her Booklet: Higher Education for Women in The United States]. Dil ve Edebiyat 

Araĸtērmalarē, 16 (16), s. 67-81. Retrieved Aug 5, 2021, from  

https://dergipark.org.tr/en/pub/diledeara/issue/31757/349228 
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America, were witnessing a religious as well as political resurrection.243 Hamlin 

mentioned in his memoirs the speech given by a Greek orator while the first cornerstone 

was being laid when the construction of the school had begun. Comparing the building 

being constructed for the college to the walls which had enabled Mehmet the Conqueror 

to enter Byzantium from Asia, the orator said in his speech: ñThis building is situated at 

a higher ground than those walls. It rules over them. The power this building holds is 

spiritual and eternal. It will see those walls crumble into piecesò.244 The stones used in 

the construction of Robert College were quarried from the same location that Mehmed 

II (Fatih Sultan Mehmed) used to build Rumeli Hisarē (Rumelian Fortress).245 

 The historical acquisition of the land on which Robert College is situated 

involves an area of 2500 km2 located at Rumelihisarüstü, initially purchased by Ahmed 

Vefik Pasha (1823-1891) for 11,900 kurush. This specific parcel of land is part of a 

larger landholding that Ahmed Vefik Pasha subsequently sold to Cyrus Hamlin.246 

There are four different accounts regarding the sale of the land on which Robert College 

is located to American Protestant missionaries. The first account suggests that; when 

Ahmed Vefik Pasha (the Minister of Education of the Ottoman Empire and Grand 

Vizier two times, who is the author of "Lehçe-i Osmânî", one of the first Turkish 

dictionaries, is a scientist who speaks 16 languages)247 who sold the land which the 

Robert College is located on to the American Protestant missionaries passed away in 

1890, the Padishah Abdul Hamid II refused to show a place for the burial in the city, 

saying ñbury him near the Christian school (Robert College) which he granted land to, 

so he may rest with the sound of church bells, instead of the adhan [call to prayer]ò248, 

 
243  Seward, W. H. (1873). Travels around the world, Olive Risley Seward (Ed.). New York: D. Appleton and 

Company, pp. 641-642. Fort current literature: 

Coĸĵun-K., op. cit., p. 91. 
 

244  For original source: Hamlin, C. (1878). Among the Turks, New York: Robert Carter and Brothers. p. 297 

 Coĸĵun-K., op. cit., p. 91. 
 

245  ¢ēracēoĵlu, V. & Baykan, M. (2013). Bilim Yolunda 100 Yēl: Boĵazi­i ¦niversitesi M¿hendislik Fak¿ltesi [100 

Years on the Path of Science: Boĵazi­i University Faculty of Engineering]. Boĵazi­i ¦niversitesi Yayēnevi 
 

246  Boĵazi­i Archives. (n.d.). Boĵazi­i Archives Robert College Online Exhibition. Retrieved Sep. 30, 2021, from  

http://bogaziciarsivleri.boun.edu.tr/en/exhibition/robert.php 

Devlet Arĸivleri Baĸkanlēĵē Osmanlē Arĸivi [BOA], [Presidency of the Republic of Türkiye - Directorate of State 

Archives Ottoman Archives]. Documents: (Ķstanbul), A/AMD 72/39, 25/Za1273 (17 July 1857), Ķ.MMS 36/1488, 

05/Ca/1285 (24 August 1868) 
 

247  Ünver, S. (1967). Ahmed Vefik Pasha Kütüphanesi [Ahmed Vefik Pasha Library]. T¿rk K¿t¿phaneciler Derneĵi 

B¿lteni, Cilt 16, Sayē 1, s.26 Retrieved Mar. 3, 2024, from  

https://web.archive.org/web/20120120021632/http://tk.kutuphaneci.org.tr/index.php/tk/article/download/422/843 
 

248  ¢ēracēoĵlu, Baykan, op. cit. 

Ergin, op. cit., Vol. 1-2, pp. 783-785. 

 Akça, Ü. (2016). Protestan Misyonerler ve Milli Devletlerin Doĵuĸu: Robert Kolej ve Bulgar Milli Devleti 

¥rneĵi [Protestant Missioners and Emergence of Nation-States: Case of The Robert College and The Bulgarian 
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thus the body of the Pasha was buried in the Rumeli Fortress, Kayalar (Aĸiyan) 

graveyard.  

 According to a second account, a delegation which was dealing with the 

purchasing of land for the construction of the Robert College got in touch with Ahmed 

Vefik Pasha, who at the time was Ottoman ambassador in Paris. Ahmed Vefik Pasha, 

who had not liked the idea of selling any place or anything at all in his life, rejected this 

offer utterly. Vefik Pasha was compelled to sell the piece of land located in front of the 

Rumeli Fortress, since he was indebted and going through financial troubles when it 

was decided some banquets and other expenses would not be paid to him, which was 

deemed as necessary as a result of the approval of the Government in his own opinion, 

along with his intention to protect the honor of the nation.249  

 According to a third account, Ahmet Vefik Pasha wished to be buried in the 

Rumeli Fortress. It is claimed that he used to say, ñI would prefer not having to clash 

with the very people whom I spent my life struggling against in the entire afterlife by 

being buried in the shrine!ò Pasha, who spent his last years in his manor in Rumeli 

Fortress, was buried in Rumeli Fortress Kayalar (Aĸiyan) graveyard, which was the 

closest cemetery to his home.250 The funeral expenses of the Pasha was borne by Sultan 

Abdülhamid II.251  

The fourth rumor regarding the sale of the land, Ahmed Vefik Pasha had no 

intention to sell his land; however, he was obliged to sell when Grand Vizier Mustafa 

Reĸid Pasha (1800-1858), stepped in, who was his mentor. Ahmet Vefik Pasha was a 

Freemason,252 and his grandfather had secretly converted253 (grandson of a Greek 

convert), it may be assumed that his ñmentorsò, especially Mustafa Reĸid Pasha whom 

 
Nation State]. Sosyoloji Konferanslarē No: 53, (1), p. 291. Retrieved Sep. 30, 2021, from   

https://doi.org/10.18368/IU/sk.42467 
 

249  Hisar, A. ķ. (1958). Ge­miĸ Zaman Fēkralarē [Past Time Jokes]. Hilmi Kitapevi, Ķstanbul, s. 153 
 

250  Hisar, op cit.; p.160; ķahiner, A. (2007). Ahmed Vefik Pasha'nēn tarih anlayēĸē [Ahmed Vefik Pashaôs 

Understanding of History]. [Masterôs thesis, Atatürk University]. pp. 8-9. Retrieved Oct. 3, 2021, from 

https://tez.yok.gov.tr/UlusalTezMerkezi/tezDetay.jsp?id=u2fCLb2p0ZPu2qi1c5ukEA  
 

251  Kaya, Ö. (2021 March). ABDônin Yurtdēĸēna A­ēlan Ķlk Eĵitim Kurumu: Robert Kolej. Bebekôteki Amerikan 
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Doĵan Kitap­ēlēk, Ķstanbul. 
 

253  Yal­ēn, op. cit.; For similar mention see: Eygi, ķ. M. (2014). Yahudi T¿rkler yahut Sabetaycēlar [Jewish Turks or 
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he was close with all the time, might have played a key role in this sale. However, there 

is no concrete evidence to support this claim, and it remains a mere rumor.  

Recognizing that the construction 

would not start without the decree of the 

Padishah, the Americans started to 

provide education after finding a 

themselves a building by renting it while 

waiting for the permit. The Robert 

College welcomed its students in 

September, 1863. On June 4, 1869, the 

padishah issued the permit. The 

construction of the school was finished in 

1871. After ten years, the second building 

was constructed. The college got 

expanded every year both in terms of buildings and students. All students regardless of 

their religious beliefs or languages were accepted to the school.254 

 A part of the land for the school was given to Robert College by Nafi Baba 

(1835-1912), the sheikh of the Martyrdom Lodge, also known as the Nafi Baba Lodge. 

Nafi Baba pioneered the establishment of Robert College in 1870, transferred a part of 

the lands which belonged to the lodge to the school, and took part in the founding 

committee of the school.255 

ñI came across photocopies of the letters Cyrus Hamlin wrote to his family 

during the construction of the first building of the College, known as the 1st 

Menôs Dormitory today, or Hamlin Hall, as it was called at the time. 

Hamlin indicates that they were quietly but carefully examined from 

above, that is, from the lodge. Later on, he states that after the foundation 

of the Hamlin building had been finished, it should have been watered, but 

the drought set in and that was why he was very worried. In the same 

letter, he says, in his own words, that the dervishes watching on the hill 

sent for him to invite him to pray for a rainy weather together with them. 

He expresses he was very surprised by this, for he did not know that 

Muslims and Christians could pray together before. More interestingly, he 

 
254  Ibid. 
 

255  Koca, ķ (2005). Bekt©ĸ´lik ve Bekt©ĸ´ Dergahlarē [Bektashism and Bektashi Dergahs.]. Ķstanbul: Cem Vakfē 

Yayēnlarē. s.189. To research from different sources, see: 

 Artemel, M. (2005). ñThe Hilltop on the South Campusò. Leaders. 4: 12-15. 

 Maden, F. (2013). ķehitlik tekkesi ve ķeyh Ali Baba vakfiyesi [The Martyrdom Lodges and Sheikh Ali Baba 

Foundation]. Türk Kültürü ve Hacē Bektaĸ Vel´ Araĸtērma Dergisi, Vol: 65, p. 195. Retrieved Sep. 30, 2021, from 

Retrieved https://dergipark.org.tr/tr/pub/tkhcbva/issue/71938/1157404 

Fig. 53: Left: Mehmet Orhan Mersinli (1912-1975), as 

Turkish vice president of Robert College, holding the 

Imperial Decree "Ķrade-i Hümayun" granted on 

December 20, 1868, by Sultan Abdulaziz, 1963. The 

image is associated with the commemoration of the 

100th anniversary of Robert College. By Oĵuz Topoĵlu. 

https://web.archive.org/web/20220704055633/https://w

ww.oguztopoglu.com/2013/06/robert-koleji-aclmas-icin-

sultan.html Right: This decree authorized the 

establishment of Robert College on the Hisar site. 

Source: RC Quarterly Archives, Issue 23 and 44. 

https://website.robcol.k12.tr/en/alumni/rc-quarterly-

archives 

https://dergipark.org.tr/tr/pub/tkhcbva/issue/71938/1157404
https://web.archive.org/web/20220704055633/https:/www.oguztopoglu.com/2013/06/robert-koleji-aclmas-icin-sultan.html
https://web.archive.org/web/20220704055633/https:/www.oguztopoglu.com/2013/06/robert-koleji-aclmas-icin-sultan.html
https://web.archive.org/web/20220704055633/https:/www.oguztopoglu.com/2013/06/robert-koleji-aclmas-icin-sultan.html
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states in the letter which contains the date of the next day that it started to 

rain heavily and that the foundations were filled with water all the way 

down.ò256 

 

Many individuals from this family would receive education in this College in the 

following years. H¿seyin Pektaĸ (1884-1970), the grandson of Nafi Baba, would later 

become both the first Turkish graduate and director of Robert College.257 Another 

grandson of his, Nüzhet Abbas (Baba), is a graduate of Robert College, among the 

founders of which is his great-grandfather Nafi Baba, and played football in Fenerbahçe 

Sports Club between 1911-1915.258 He also served as the Director of Physical 

Education at the Higher Agricultural Institute259 and the Chairman of the Refereeôs 

Committee under the Turkish Football Federation.260 He also has works published that 

contain information about various sports branches such as the Futbol Kaideleri 

[Principles of Football] (Istanbul 1937) and Tenis ve Hokey [Tennis and Hockey] 

(Ankara 1940).261 Moreover, he was one of the first athletes in the Ottoman Empire to 

have played cricket, the traditional sports played by the British.262 

 Before the Republic era, Enver Pasha heard that RC was a missionary school 

and went on to inspect it. As a result of the inspection, he was very pleased with RC, 

hence enrolled his brother and son in the College.263 The College has continued its 

journey after complying with all newly enacted laws and regulations in the Republic era 

as well, acting within the limits allowed, without any opposition against the state, and 

even making changes to meet the requirements set by the state. While many foreign 

 
256  Gören, E. Ķ. (2012 Aug. 08). Boĵazi­i ¦niversitesiôndeki Gizli Hazine: Nafi Baba Tekkesi. Dünya Bülteni. 

Retrieved Oct. 3, 2021, from https://www.dunyabulteni.net/kultur-sanat/bogazici-universitesindeki-gizli-hazine-

nafi-baba-tekkesi-h222089.html 
 

257  Ibid.;  

Yal­ēn, op. cit. 
 

258  Daĵlaroĵlu, R. (1957). Fenerbahçe Spor Kulübü Tarihî 1907-1957 [Historical Overview of Fenerbahçe Sports 

Club 1907-1957]. Ķstanbul: T¿rksesi matbaasē, s. 175-183 
 

259  Abbas, N. (1940). Tenis ve Hokey [Tennis and Hockey]. Ankara: Y¿ksek Ziraat Enstit¿s¿ Basēmevi. 4. 
 

260  Abbas, N. (1937). Futbol Kaideleri [Football Rules]. Ķstanbul: 3. 
 

261  Erdem, N. (1963). Futbol Sahalarēmēzēn Eski ķºhretleri: N¿zhet Baba [The Former Legends of Our Football 

Fields: Nüzhet Baba]. Hayat. 27. 46. 

 Maden, op. cit. p. 195. 
 

262  Yal­ēn, op. cit. 

 Daĵlaroĵlu, op. cit. 
 

263  ķencan G¿rtunca, E. E. (2018). Robert Kolejôde Okuyan T¿rk ¥ĵrencilerin Sosyal Arka Planlarē (1863-1971) 

[Social Backgrounds of Turkish Students Who Studied at Robert College (1863-1971)]. Yakēn Dºnem T¿rkiye 

Araĸtērmalarē, 17 (33), 29-64. Retrieved Nov. 6 2021, from 

https://dergipark.org.tr/tr/pub/iuydta/issue/37628/435104 

Emiroĵlu, K. (2013). ñBir ¢ocuk, Bir Okul, D¿nya, Onlarēn Tarihiò, Bir Geleneĵin Anatomisi: Robert Kolejin 

150 Yēlē 1863-2013 [ñA Child, a School, the World, Their Historyò, The Anatomy of a Tradition: 150 Years of 

Robert College 1863-2013]. Ķstanbul Araĸtērmalarē Enstit¿s¿ Yayēnlarē, s. 436. 

https://www.dunyabulteni.net/kultur-sanat/bogazici-universitesindeki-gizli-hazine-nafi-baba-tekkesi-h222089.html
https://www.dunyabulteni.net/kultur-sanat/bogazici-universitesindeki-gizli-hazine-nafi-baba-tekkesi-h222089.html
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schools from the Ottoman times were closed during the Republic era, RC was able to 

continue providing education thanks to cooperating with the state, and helping the state 

meet the need for high-level personnel. The state officials responded to this attitude 

shown by RC by sending their children to RC, and thereby actually supporting the 

College. Two members of the Ottoman dynasty, ķehzade Mehmed Orhan (1909-1994) 

and Salih Kemaleddin, attended Robert College for a period of time. ķehzade Mehmed 

Orhan also enrolled in Galatasaray High School who was the son of Sultan II. Abdul 

Hamid's eldest son ķehzade Mehmed Abdulkadir and listed his occupation as "prince" 

on school records. Salih Kemaleddin's father was recorded as "S.E. Salih Pasha, the 

Sultan's (Mehmed V) son-in-law" in archives. The school became a popular choice for 

high-ranking government officials, military personnel, businessmen, and the elite class 

for their children's education.264 It is noteworthy that Mustafa Kemal Atatürk enrolled 

his foster daughters Zehra (Zehra Aylin, 1912-1935) and Sabiha (Sabiha Gökçen, 1913-

2001) in the female prep school department known as ACG (American College for 

Girls) in 1927,265 Similarly, Ķsmet Ķnºn¿ (1884-1973) who was the second president 

after Mustafa Kemal Atatürk also enrolled his brother as a student in 1923.266 These 

instances might be interpreted as the reflection of the trust of different political powers 

towards the College in different times.267  

 The American College 

for Girls was known as the ñthe 

Home Schoolò when it was 

founded in Istanbul in 1871. 

The institution continued to 

provide education in the 

campus built in Üsküdar, 

Selamsēz in 1873. Mary Mills 

Patrick (1850-1940), who became the first director of the college after the establishment 

of the school was approved by a charter issued by the state of Massachusetts in 1890 

 
264  Gürtunca, op. cit. For the archival source see: Robert Kolej Arnavutkºy Kamp¿s¿ Arĸivi [Archive of Robert 

College Arnavutköy Campus]. Salih Kemaleddin ºĵrenci dosyasē [Student File of Salih Kemaleddin]. 
 

265  Gürtunca, op. cit. 

Freely, J. (2014). A Bridge of Culture - Bogazici University. How An American College in Istanbul Became A 

Turkish University. Ķstanbul, Boĵazi­i ¦niversitesi Yayēnevi, 2014, s. 246. 
 

266 Sabev, O. (2014). Spiritus Roberti, Shaping New Minds and Robert College in the Late Ottoman Society (1863-

1923), Ķstanbul, Boĵazi­i ¦niversitesi Yayēnlarē, 2014, s. 243. 
 

267  Gören, op. cit.  

Fig. 54: Students at physical education class, American College for 

Girls (ACG), Üsküdar Campus, 1890s. Sources:  CU-RBML, ACG 

Documents.  
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and the school was officially included among the educational institutions, was still 

occupying this position in 1900. The school, the official name of which was changed 

many times later on, was also known as ñthe Constantinople Womenôs Collegeò for a 

period of time. The school was moved to Arnavutköy in the spring of 1914, and was 

named ñIstanbul American College for Girlsò in the late 1920s. While the campus of the 

school was transformed into Boĵazi­i University (also known as Bosphorus University) 

with the law passed in 1971, Robert College and the American College for Girls were 

merged and started to provide co-education in Arnavutköy under the name Robert 

College.268 

The number of students at Robert College in 1871, which was 170, increased to 

216 in 1873, and a diverse community of students who came from a wide variety of 

nations, religions, and regions was created. In the first years of the school which 

produced its first graduates in 1868, the students were predominantly non-Muslim and 

foreign students. In the later years, Turkish/Muslim students started to receive education 

at the college, which produced its first Turkish graduate in 1903.269 

Students coming from a wide variety of nations; students of Turkish, Greek, 

Armenian, Bulgarian, British, Jewish, American, Hungarian, Russian, Italian, 

Romanian, Iranian, and French origin were receiving education at both colleges. During 

the first years the colleges started to provide education, very few students were able to 

complete their courses and graduate, but later on, the number of students graduating 

increased over time. The students graduating from these colleges played major parts in 

shaping the political, social, economic, and cultural life in both the Ottoman Empire and 

the Republic of Türkiye. There are many reputable politicians, authors, artists, 

scientists, and athletes among the graduates of the school.270 

 
268  Boĵazi­i Archives Robert College Online Exhibition (n.d.). Retrieved Oct. 3, 2021, from 

http://bogaziciarsivleri.boun.edu.tr/en/exhibition/robert.php 
 

269  Ibid. 
 

270  Ibid. 
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The maxim, ñMens sana in corpore sanoò (a 

healthy mind in a healthy body), which was also 

Atat¿rkôs credo, had intrinsically been the motto and a 

part of the Robert College culture. Physical education 

and sports has always been an important aspect of 

Robert College, and we can see that Robert College has 

contributed significantly to the establishment of physical 

education and sports culture in Türkiye. Therefore, when 

we examine the history of physical education and sports 

in Türkiye or the history of history of Robert College, it 

is not possible to consider these two independently from 

each other. Robert College and American College for 

Girls provided opportunities for students and graduates 

in wide range of sports, including football, basketball, 

tennis, baseball, field hockey, and archery. They 

excelled at track and field events and even participated 

in the Olympic Games, setting world records. The Field 

Days were among the most colorful events of the school 

year, and Robert College was the center of many of the 

most important sporting events in Istanbul.271 

The Robert College is known as a pioneering 

institution in terms of securing many achievements for 

the first time in Turkish physical education and sports 

history. It boasts numerous firsts, including the built the 

first school gmnasium (Dodge Gymnasium) in Europe 

(1904), the first game of basketball (1904), the first table 

tennis game (1920s), and the first Turk, ķenes Erzik 

(1942-), who become a member of the Union of European Football Associations 

(UEFA) Executive Committee, where he served as the first vice-president of UEFA and 

as a member of the Fédération Internationale de Football Association (FIFA) Council, 

are among its most notable achievements. The first athletics competition was held in the 

 
271  Robert College (2013). The Anatomy of a Tradition: 150 Years of Robert College. Robert College Alumni 

Magazine, RC Quarterly Spring / Summer 2013, Issue 44, p. 30. Retrieved Oct. 7, 2021, from 

https://website.robcol.k12.tr/uploads/file/2c2db420-d376-428b-ab86-67868081dc92.pdf 

Fig. 55: From Above to Below: 1) 

Girls practicing archery (1920s) 2) 

Girls Field Hockey Team (1920s) 3) 

Girls playing baseball on the 

Plateau (1930s) 4) Girls playing 

Field Hockey (1920s) 5) Girlôs 

basketball game at the Maze 

(1920s). Source: CU-RBML, ACG 

Documents. For 2) (Filiz Kantoĵlu 

Özer Collection) 

 

https://website.robcol.k12.tr/uploads/file/2c2db420-d376-428b-ab86-67868081dc92.pdf
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Bebek Campus, which belonged to the Robert College,272 and sports branches such as 

water polo was introduced to Türkiye thanks to this school.273 

 

 

Fig. 56: The football field (quadrangle) of Robert College, ensconced amidst the architectural grandeur of the 

college's surrounding buildings, 1910s-1950. Source: CU-RBML, RC Documents. 

 

 The College started to achieve notable success in both domestic and 

international competitions even during the Ottoman era. The some of the administrators 

of the Robert College were directly employed themselves with sports activities. From 

the very first moments it was first established; the school has always had a gymnasium 

in some way or other. For instance, there was a crude gymnasium which had a roof 

cover even in 1863, the year when the school was founded.274 

Cyrus Hamlin, the first president of the school, is known as one of the best 

forward-thinking educators of his time. He had understood the significance of the 

practical application of the science as much as he believed in the importance of the 

theoretical part of it. Hamlin, who advocated the effect that having a healthy body had 

on an individualôs development as well as developing mentally, was the person who 

started physical education programs at the school. Zahari Neyçev, one of the Bulgarian 

students who was receiving education at the school during the term of Gates, stated that 

the school placed great importance on the physical development of its students and 

almost one-third of the curriculum was allocated to sportive activities.275 Throughout in 

Robert College long history, physical education classes have always been an important 

part of the curriculum.276 Sports would encourage students to blow off steam, while 

ensuring the sentiments of solidarity, self-sacrifice, sincerity, and sportsmanship come 

 
272  Kaya, Ö. (2021 April 15). Robert Kolej ve T¿rk sporuna katkēlarē [Robert College and Contributions to Turkish 

Sports]. Paros Dergisi 110. Sayēsē, Retrieved Aug. 8, 2021, from https://www.paros.com.tr/Makale/robert-kolej-

ve-tu%CC%88rk-sporuna-katkilari 

Kaya, Ö. (2020, November). Robert Kolej ve T¿rk sporuna katkēlarē [Robert College and its contributions to 

Turkish sports]. Paros Dergisi, Sayē: 110. 
 

273  Soyer, op. cit., p. 222. 
 

274  Kaya, op. cit. 
 

275  Ibid. 
 

276  Robert College (n.d.). Physical Education: Healthy development for life. Retrieved Oct. 6, 2021, from 

https://website.robcol.k12.tr/en/academics/academic-departments/physical-education 

https://www.paros.com.tr/Makale/robert-kolej-ve-tu%CC%88rk-sporuna-katkilari
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to the fore. During the term of Gates as the director, Robert College made a very 

important contribution to the Turkish physical education and sports history.277 

 

"Some of my early tasks at the College were difficult because they 

demanded drastic action. I desired as much as possible to introduce 

reforms and gradually, but there were certain things that had to be 

accomplished immediately and without compromise, or not at all. During 

the year 1903 - 1904 we expelled eleven boys, all but one for immorality. It 

was a matter of deep regret, but the faculty agreed with me that must make 

it plain that it would not condone immoral acts. The moral standards are 

very low in many schools. Salacious literature and obscene pictures 

circulated among their students, and illicit sexual relations were lightly 

regarded. We felt that we must guard the boys committed to our care 

against such influences, and we were pleased to find that the rigorous 

measures we took had a salutary effect, for the next year, there were few 

cases demanding disciplinary action. 
 

If we were to raise the moral standards of the student body, it was clear 

that one of our duties was to provide plenty of recreation for the boys' 

leisure hours. With this obligation in view, I did everything I could to 

encourage physical education and the playing of games. Our principal 

playing field lay in the midst of the campus, and I resisted all attempts of 

architects to encroach on that athletic field for building sites. The boys 

learned to play games with great zest and developed strong teams in 

soccer, and later in basketball, volleyball, track, and tennis. Dr. Caleb 

Gates.ò278 

 

 

Fig. 57: Left:  Robert College Football Team of 1900. Right: 1910 Inter-Class Football Champions of Robert 

College.279 

 
277  Kaya, op. cit. 
 

278  Robert College (2013). Robert College Celebrates 140th Year: From the memoirs of Dr. Caleb Gates, RC 

President from 1903-1932, as quoted in J. Freely, Vol. 1. P. 161-162. Robert College Alumni Magazine, RC 

Quarterly Fall 2013, Issue 23, p. 37. Retrieved Oct. 15, 2021, from 

https://website.robcol.k12.tr/uploads/file/1c529848-c0a0-48f2-b5ea-cf61305bcbfb.pdf 
 

279 Boĵazi­i University (n.d.). History of Boĵazi­i University, Photo Gallery. Retrieved Oct. 14, 2021, from 
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As of the early 19th century, during the final period of the Ottoman Empire, 

sports ïunlike all else in the countryï spread from the periphery to the center. During 

these years, the despotic rule of Sultan Abdülhamid II had succeeded in keeping the 

capital away from the nearby wave of modernization; however, it failed to have an 

impact on the cosmopolitan port cities, which were the Empireôs gateway to the outside 

world. Consequently, modern sports first entered Ottoman lands through cities such as 

Alexandria, Salonika, and Ķzmir. Ķstanbul, and the young Muslim elite of the city in 

particular, had to wait for a little longer, at least until the Second Constitutional era to 

join these movements. Although this sense of ñbelatednessò was over soon, time and 

help was needed for Ķstanbul to become the sports center of an emerging Türkiye. 

Schools establishing the Empireôs connection with the West came to fore exactly at this 

juncture.280 

Robert Collegeôs role in the sports history of Türkiye should thus be considered 

within this context. Even prior to the Second Constitution, when the number of people 

aware of modern sports was merely a handful in the country, Robert College had 

managed to partake in the sports wave rising particularly from the U.K. and the U.S. 

The schoolôs ability to remain independent from the conditions of the Empire and its 

cultural ties with the Anglo-Saxon world had succeeded in transforming Robert College 

into the sports center of Ķstanbul long before other schools and institutions. R.C. co-

founder Dr. Cyrus Hamlinôs resolve in making physical education an integral part of 

student training led to the creation of a serious physical education curriculum at Robert 

College as of 1863. During these years, the Ottoman Empire was not even familiar with 

a concept of physical education beyond military training.281 

 By 1896, the year of the first modern Olympics, the American teachers of the 

school had already realized that sports would become one of the hallmarks of modern 

age. The same year, Robert College Sports Club was founded. Along with a few 
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Ottoman-Greek associations in the Aegean, it was the first sports club on Ottoman 

soil.282 

 The schoolôs sports club not only organized sports activities but also played a 

vital role in spreading sports across the city and the country. In 1897, Field Day (sports 

festival) tradition was initiated at the school as a reflection of the Olympic culture 

spreading rapidly across Europe and America. A review of the Field Day organizations 

from the early years onwards reveals its wide scope and the extent to which it was 

influenced by the Olympics.283 

 

 

Fig. 58: Left: ñField Day, 1904. Visitors arriving for the sports. Miss Mildred Edwards (1907-1949) (later Mrs 

Cuthbert Evelyn Binns) standing under the tree. (Cuthbert Evelyn Binns was later a Gallipoli veteran and fluent in 

German and Turkish, with the rank of Major ran intelligence and counterpropaganda operations against the Turks 

for EMSIB (Eastern Mediterranean Special Intelligence Bureau) and MI-1c (British military intelligence, the future 

MI5) from Bern, Switzerland, an easier alternative to infiltrating Entente agents into Ottoman territory during 

WWI.)ò. Middle: Annual tradition at the American College for Girls (ACG): Three Beauty Queens are selected each 

year, while winners of sports competitions at Robert College receive medals or trophies presented by chosen Queens 

during the Field Day (sport festivities). 1915. Source: CU-RBML, ACG and RC Documents. Right: Field day, 1924 

at Robert College. Mark Lambert Bristol (1868-1939, Admiral Bristol), U.S. High Commissioner, presenting 

Sportsmanship Cup to Junior Class. Queen of Day (Turkish) and Maids of Honour, Armenian at the right and 

Bulgarian at the left, from Constantinople Womenôs College.284 

 

The origins of the ñSports Festò, held every year today at Boĵazi­i University, 

date back to the ñField Dayò events, the first public athletics competitions held at 

Robert College in 1898. The first ñField Dayò held at the Robert College was organized 

by the ñAthletics Association which was founded in 1896. In the competitions that took 

place on the earthen field in the middle of the campus, known today as the ñSouth 

Squareò, the athletes competed in athletics branches such as shot put and javelin 

throwing, running, and high jumping, and awards were presented to the top athletes.285  
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Fig. 59: Field Day (sport festivities) at the Robert College, 1915. Source: CU-RBML, ACG and RC Documents. 

 

The Bebek Campus of Robert College hosted the first athletics competition in 

Türkiye. Additionally, the school commemorates Youth and Sports Day on May 19th or 

a nearby date in a significant manner.286 

 Categories in some of the Field Day events were so many in number that it 

would not be wrong or exaggerated to argue that Robert College repeatedly organized 

the most comprehensive sports events in Türkiye. Following the opening of Türkiyeôs 

first sports hall, Dodge Gymnasium, in 1904, Robert College solidified its place as the 

center for sports.287  

 

Fig. 60: Left: Dodge Gymnasium. Source: CU-RBML, RC Documents. Middle: Students performing physical 

exercises in the Dodge Gymnasium / the first sports hall in Türkiye, 1930s. Sources: Ibid; Robert College Archive, 

Istanbul, Türkiye Folder 7 A, undated. Right: March 23, 1938, 75th anniversary of Robert College Foundersô Day in 

the Gymnasium. Dr Gates, Pres. Emeritus awarding prize after an indoor meet. Mr MacGregor, Athletic Director 

standing behind him.288 
  

Dodge Gymnasium was also constructed of the blue limestone quarried on the 

campus. It was financed by Cleveland Hoadley Dodge (1860-1926), Chairman of the 

Board of Trustees from 1909 until 1926, and his father, William Earl Dodge Sr. (1805-

1883). For many years it was the first modern gymnasium in Europe and had the only 

indoors running track in Türkiye. The first basketball game in Türkiye was played here 

in 1908. In 1929, Miss Olivia Phelps Stokes (1847-1927) also provided the funds for a 

 
286  Kaya, op. cit. 
 

287  Ķstanbul Araĸtērmalarē Enstit¿s¿ [Ķstanbul Research Institute] (2013, July 31). op. cit. 
 

288  Levantine Miras Vakfē [Levantine Heritage Foundation (LHF)] (n.d.). op. cit. 
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gymnasium to be built behind Theodorus Hall for the Preparatory Department students. 

This building has been turned into a men's hall of residence.289 

 

Fig. 61: Left: Boĵazi­i University - Henrietta Washburn Hall on the right, YMCA Building in the center, and Dodge 

Gymnasium on the left, 1927. Source: CU-RBML, RC records, box 93, folder 1, item no 4. Middle and Right: Dodge 

Gymnasium (Dodge Hall) continues to host Physical Education and Sport Department (non-degree granting and/or 

not as a faculty/high school level) classes at Boĵazi­i University, maintaining its presence in the original building 

and location. 

 

 The Dodge gymnasium housed the first basketball match 

played in Türkiye in 1904. The recognition and spread of this sport, 

which was started under the roof of Robert College, and under the 

leadership of a US physical education teacher at Robert College. The 

rise in popularity of this sport can be largely attributed to the efforts 

of Ahmet Robenson (1889-1965-8), who later become physical 

education teacher at Galatasaray High School. He is known as being the first organizer 

of basketball, hockey, tennis activities in his time, and served as the founder of the 

scouting organization in Türkiye. He mostly introduced these new sports to his students 

in Galatasaray High School. He also known as the goalkeeper of the 1908 team which 

clinched Galatasaray Sports Club's first championship, subsequently ascending to the 

presidency of the club in 1926.290  

 Distinguished athletes who utilized the Dodge Gymnasium (Hall) include 

Michalis Dorizas (1886-1957, RC 1907), an Olympic bronze medalist in the javelin 

throw at the Athens Games in 1906 and silver medalist in the stone throw at the London 

Summer Olympics in 1908 and Vahram Papazyan and Mēgērdi­ Mēgēryan, who 

competed in the Stockholm Olympic Games in 1912, used this gym. Additionally, 

Herkül (Iraklis/Hercules) Mil las (1940-, RC 1965), who took first place in the Turkish 

 
289  Boĵazi­i University. (n.d.). History of Boĵazi­i University. Retrieved Aug. 9, 2021, from http://boun.edu.tr/en-

US/Content/About_BU/History 
 

290  Turkish Basketball Federation. (n.d.). History, Basketball in our country. Retrieved Aug. 9, 2021, from 

https://www.tbf.org.tr/tarihce/ulkemizde-basketbol 

Galatasaray Sports Club. (n.d.). Galatasaray Presidents Retrieved Aug. 9, 2021, from 

https://www.galatasaray.org/s/galatasaray-baskanlari/139 

Fig. 62: Ahmet 

Robenson. 

Unknown author. 

circa 1911. 

http://boun.edu.tr/en-US/Content/About_BU/History
http://boun.edu.tr/en-US/Content/About_BU/History
https://www.tbf.org.tr/tarihce/ulkemizde-basketbol
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national championships in 1962 in the 100 and 200 meter sprints; and Ayĸeg¿l ¢illi (RC 

1965), who held six Turkish national swimming records.291 

At the gymnasium of the college, physical-fitness exercises were strongly 

encouraged among students, and boarding students were mandated to participate in 

these exercises. For day students, however, participation was optional. Competitions 

were organized in areas such as running, jumping, pole vaulting, etc., in order to 

encourage students to participate in sports, and prizes were awarded.292 

 

Fig.63: Robert College gymnastics team training in Dodge Gymnasium (Hall) under the guidance of Alexander 

Nadolsky, their gymnastics and fencing instructor, 1930-40s. Source: CU-RBML, RC Documents. 

 

Alexander óSashaô Nadolsky, who, after having emigrated from Russia to 

Türkiye, became Robert Collegeôs world-renowned Fencing and Gymnastics instructor. 

One of the most influential and versatile teachers during these years was Alexander 

Nadolsky, having joined Robert Collegeôs Fencing staff in 1925, worked for over 40 

years as a coach, and became the leader of the first Turkish womenôs Olympic fencing 

team.293 Halet Çambel (1916-2014), who was also a fencer for Türkiye in the 1936 

Olympic Games in Berlin and the first Turkish female athlete, attributed her initiation 

into professional sports to the guidance of Alexander Nadolsky ñOur coach was a 

Russian gymnast named Alexander Nadolsky; and he took me to Beĸiktaĸ Gymnastic 

Club where my professional sports career started.ò294 

 

 

 
291 Boĵazi­i Archives Robert College Online Exhibition. (n.d.). op. cit. 

 Hercules Millas (n.d.). CV of H. Millas (2019.6). Retrieved Aug. 9, 2021, from 

https://www.herkulmillas.com/en/about-hm/cv-of-hm.html 
 

292  Acun, F. & ķencan G¿rtuna, E. (2016). Osmanlē'dan Cumhuriyet'e Robert Kolej'de Eĵitim [Education at Robert 

College from Ottoman Empire to Turkish Republic]. Tarih Ķncelemeleri Dergisi, 31 (1), s. 9. Retrieved Aug. 9, 

2021, from https://dergipark.org.tr/tr/pub/egetid/issue/23836/253933 

Robert College Constatinople Catalogue, 1905, s.16. 
 

293  Garland Texan (2022, Mar. 25). Obituary: Nicholas Nadolsky. Retrieved Mar. 17, 2024, from 

https://thegarlandtexan.com/obituary-nicholas-nadolsky-garland-texas-u-s-a/ 
 

294  Robert College (2010). A Life Devoted to Istanbul, John Freely. Robert College Alumni Magazine, RC Quarterly 

Fall / Winter 2010, Issue 39, p. 45. Retrieved Oct. 7, 2021, from 

https://website.robcol.k12.tr/uploads/file/b1935200-4ce8-4001-b471-2bb143ee6f97.pdf 

https://thegarlandtexan.com/obituary-nicholas-nadolsky-garland-texas-u-s-a/
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Fig. 64: Above: Left ï Robert College Basketball Team, 1917. Middle: Robert College Basketball Team, 1920s. 

Right: Robert College Baseball Team, 1921. Below: Left ï Robert College Basketball Team, 1930. Middle: Robert 

College Basketball Team, undated, Right: Basketball teams of the visiting U.S.S. Missouri & Robert College, April 

1946.295 

 

Michalis óMike/Michaelô Dorizas (1886-1957, RC 1907), 

born to Greek parents in Istanbul, was an exceptional athlete during 

his student years at Robert Academy. He entered in 1900 and 

graduated from the College in 1907 with a BA degree, having 

already won a bronze medal in the stone throw as a member of the 

Greek Olympic team in Athens in 1906. Dorizas continued to excel in 

the javelin throw, setting a world record in the event at the Pan-

Hellenic Games in 1907. He went on to win a silver medal at the 1908 London and 

1912 Stockholm Summer Olympics in the javelin throw,296 while also achieving a fifth 

place in the discus throw in 1908 and an 11th place in the shot put in 1912.297 

 
295 Columbia University, Rare Book & Manuscript Library, Robert College Records, Robert College Images. 

Courtesy of Boĵazi­i University Archives and Documentation Center. This is main authorizer, to see similar: 

Levantine Miras Vakfē [Levantine Heritage Foundation (LHF)] (n.d.). op. cit. 

Akaĸ, C. (2013). Tepedeki Okul: Robert Kolej'in ¦­ Y¿zyēlē [The School on the Hill: Three Centuries of Robert 

College]. NMC Televizyon ve Reklamcēlēk A.ķ. (Yayēnevi). 
 

296  Robert College (2013). Robert College Alumni Magazine, Issue 44, op. cit. 
 

297  Olympedia. (n.d.). Michail Dorizas. Retrieved Aug. 7, 2021, from https://www.olympedia.org/athletes/70723 

Fig. 65: Michalis 

Dorizas. Source: 

Ibid 
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 Two Robert College students, Vahram 

Papazyan (Papazian) (1892-1986) along with 

ethnic Armenian Mēgēr (Mēgērdi­/Mkrtich) 

Mēgēryan (Mkrian) (1882-1969), made history 

by becoming the first athletes in the Olympics 

who were sent by the National Ottoman 

Olympic Association and were the only two 

athletes who represented the empire in the 

country's first official participation of the 

1912 Olympic Games in  Stockholm.298 In the 

1908 London Olympics, Aleko Mulos (Mr. Moullos), a student of Galatasaray High 

School and an athlete from the Kurtuluĸ Youth Club (Tatavla Heraklis), made history as 

the first athlete to represent the Ottoman Empire in the Summer Olympic Games. He 

represented the Ottoman Empire in the gymnastic heptathlon branch.299 Selim Sērrē Bey 

[Tarcan] (1874-1957) talked about his studies in the field of physical education in 

Türkiye in an interview published in the Swedish daily tabloid newspaper óAftonbladetô 

on July 1, 1912, and said that only two of his citizens were able to assist him in his 

efforts due to the war and the distance unfortunately.300 

 Vahram Papazyan was also participated 1906 Intercalated Games held in 

Athens, in the 800 meters and 1,500 meters run finishing 8th place and not finishing 

respectively. At the age of 13 years and 256 days, Papazyan was the youngest man to 

compete at the 1906 Athens Olympics.301 

 
298  Olympedia. (n.d.). Overview of T¿rkiyeôs Olympic Games. Retrieved Oct. 6, 2021, from 

https://www.olympedia.org/countries/TUR 

Kuran, A. & Hi­yēlmaz, E. (2017). Osmanlēôdan G¿n¿m¿ze: Ermeni - Rum - Musevi Kul¿pleri ve Sporcularē 

[The Ministry of Youth and Sports of Turkish Republic]. s. 91-95. Retrieved Oct. 4, 2021, from 

https://Yayinlar.gsb.gov.tr/public/Online/0037_RumveMuseviSporcularTR/files/assets/basic-html/index.html#91 

Turkish Olympic Committee. (n.d.). Olimpiyatlarda Türkler [Turks in the Olympics]. Retrieved Oct. 4, 2021, 

from https://www.olimpiyatkomitesi.org.tr/Detay/Olimpiyatlar/Olimpiyatlarda-Turkler/45/1 
 

299  Olympedia, op.cit.  

Kuran, Hi­yēlmaz, op. 90. and from official publication, Turkish Olympic Committee: Aleko Mulos Londraôda 

[Aleko Mulos in London]. Turkish Olympic Committee. (n.d.). Londra 1908 IV. Yaz Olimpiyat Oyunlarē 

[London 1908, IVth Summer Olympic Games]. Retrieved Oct. 4, 2021, from 

https://www.olimpiyatkomitesi.org.tr/Olimpiyat-Oyunlari-Detay/28/1 
 

300  ķinoforoĵlu, 2020b, op. cit. p.43; For official archive records, see below: 

Devlet Arĸivleri Baĸkanlēĵē Osmanlē Arĸivi [BOA], [Presidency of the Republic of Türkiye - Directorate of State 

Archives Ottoman Archives]. Documents: BOA, Hariciye Nezareti Ķdare Kalemi (HR.ĶD), (08.04.1912),1223-28. 
 

301  Gomes, A. (2012 July 25). Young and old get set for Olympics: Youngest athlete at the Games is yet to celebrate 

16th birthday. Sports at Gulf News. Retrieved Oct. 4, 2021, from https://gulfnews.com/sport/young-and-old-get-

set-for-olympics-1.1053450 

Fig. 66: Left: Vahram Papazian of the Artavazt 

Club. Source: Marmnamarz June 1911, p. 133. 

Middle and Right: Mkrtich Mkryan, discus 

throwing at Robert College campus, Source: 

Marmnamarz, July 5, 1912. (Also); Turkish 

Olympic Committee. (2013.11.11). Olimpiyat 

D¿nyasē. [Olympic World]. Issue 51. pp:37-38, 

http://olimpiyat.org.tr/Upload/YayinGruplari/7619

81_dergi_s51.pdf 

 

https://en.wikipedia.org/wiki/Turkey_at_the_1912_Summer_Olympics
https://en.wikipedia.org/wiki/1912_Olympic_Games
https://www.olympedia.org/countries/TUR
https://yayinlar.gsb.gov.tr/public/Online/0037_RumveMuseviSporcularTR/files/assets/basic-html/index.html#91
https://www.olimpiyatkomitesi.org.tr/Detay/Olimpiyatlar/Olimpiyatlarda-Turkler/45/1
https://www.olimpiyatkomitesi.org.tr/Olimpiyat-Oyunlari-Detay/28/1
https://gulfnews.com/sport/young-and-old-get-set-for-olympics-1.1053450
https://gulfnews.com/sport/young-and-old-get-set-for-olympics-1.1053450
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 For the 1912 Olympic Games in  Stockholm, Papazyan participated in Men's 

800 metres and Men's 1500 metres run. Mēgēryan participated in shot put, discus throw, 

two-handed shot put, pentathlon, and decathlon competitions.302 

When Türkiye was admitted to the International Olympic Committee (IOC) in 

1911, president of Türkiye's Olympic committee Selim Sērrē Tarcan placed 

advertisements in the local óĶkdamô [Effort] and óSabahô [Morning] newspapers in order 

to seeking athletes and sponsors for the upcoming 1912 Olympic Games. Even though 

he could not find a sponsor two Armenian descent; Vahram Papazyan and his 

classmates from Robert College Mēgēr Mēgēryan immediately responded to the 

advertisement and expressed theirs desires to participate in the Olympics. While they 

were taking the necessary documents from Tarcan, the two Robert College students 

realized that they had to go to Sweden on their own, the travel and other expenses 

belonged to the athletes.303 

 Unlike his counterpart Vahram Papazyan, who did not have the required 

finances to pay for the trip and had to find a source, Migir Migiryan came from a 

wealthy family and  who founded óRaffiô the first athletics and gymnastics club in 

Ķstanbul was good  managed to cover all the necessary expenses needed for the trip to 

the Stockholm Olympics.304 

 In order to cover the costs of the trip, Vahram Papazyan requested financial 

assistance from the Armenian sports club Ardavast which had several branches and in 

which he was a member of. In order to raise money and awareness for Papazyan, the 

Ardavast sports club organized a theatrical play,305 called óFedakâr Gemiciô [Devoted 

Sailor] which was performed in Turkish before members of the palace and even women 

from the palace at the Greek Theatre in the Arnavutköy neighborhood of Ķstanbul where 

Papazyan himself played a minor acting role.306 Maybe it was the role of his life. With 

 
302  Olympedia. (n.d.). Vahram Papazyan. Retrieved Oct. 6, 2021, from https://www.olympedia.org/athletes/77019 

Olympedia. (n.d.). Mkrtich Mkryan. Retrieved Oct. 6, 2021, from https://www.olympedia.org/athletes/77019 

 Turkish Olympic Committee. (n.d.). Stockholm 1912 V. Yaz Olimpiyat Oyunlarē [Stockholm 1912, Vth Summer 

Olympic Games]. Retrieved Oct. 6, 2021, from https://olimpiyatkomitesi.org.tr/Olimpiyat-Oyunlari-Detay/27/1 
 

303  Kuran, Hi­yēlmaz, op. cit., pp. 91-95.  

Turkish Olympic Committee. (n.d.). Olimpiyatlarda Türkler [Turks in the Olympics]. op. cit. 
 

304  Ibid. 
 

305  Kuran, Hi­yēlmaz, op. cit., pp. 91-95. For similar sources written in a similar tone see below: 

ķinoforoĵlu, 2020b, op. cit. p.43; 

Atabeyoĵlu, C. (2004). Olimpiyatlarda Türk sporcularē [Turkish Athletes in the Olympics]. Türkiye Milli 

Olimpiyat Komitesi Yayēnlarē-14, Ķstanbul: T¿rkiye Milli Olimpiyat Cemiyeti. 
 

306  Ibid. 

Ibid. 
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https://en.wikipedia.org/wiki/Athletics_at_the_1912_Summer_Olympics_–_Men's_800_metres
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the money earned from this night and by Marmnamarz (meaning sport in Armenian, 

Armenian Sport Magazine published between 1911 and 1914) mentions, received some 

source from other Armenian clubs in Anatolia and his savings ultimately covered 

Papazyan's entire Olympic expenses. They went to Stockholm by their own financial 

means. The two young athletes arrived in Stockholm after a difficult voyage.307 

 Upon his arrival in Stockholm, Papazyan observed that the streets and important 

buildings were decorated with flags representing all the participating countries in the 

Olympic Games, but there was no Ottoman flag:  

ñThe situation upset me greatly. In the end, I was the representative of my 

homeland, Türkiye, and this ugly attitude displayed towards my country 

was humiliating for meò.308  
 

ñI took a car and went straight to the Turkish embassy to express my 

anger and demand immediate action, with the suitcases in my hand, not 

even having entered the flat provided to me. After introducing myself and 

receiving congratulations from the ambassador, I said: 
 

Bey Effendi (mister), Stockholm is 

depressing to me and I would like to 

return to my country with my suitcases on 

my arm. All of Stockholm is adorned with 

foreign flags, but not the Turkish flag, and 

this is an insult to me and my country. I 

will only stay here if measures are taken 

so the flag of my country flies among all 

the others. The Turkish ambassador 

petrified for a moment. Like many others, 

he couldnôt believe that an Armenian 

could have such a strong love and respect 

for their Turkish country... And two hours 

later, the Turkish flag was flying on every 

cornerò.309 

 

 

 
Turkish National Olympic Committee. (2008). TMOK - T¿rkiye Milli Olimpiyat Komitesi'nin 100 Yēlē 1908-

2008 [100 Years of the National Olympic Committee of Turkey 1908-2008]. By Ķstanbulluoĵlu, A. Ķstanbul: 

TMOK Yayēnlarē. 
 

307  Ibid. 
 

308  Kuran, Hi­yēlmaz, op. cit., pp. 91-95. For main source see: Papazian, V. (1962). Love, Love, Love: Memoirs of 

the Ottoman Armenian Sportsman, Beirut: Sevan, p.53. (in Armenian) 

 Koptaĸ, R. (2012 July 26). Olimpiyat tarihinin gayrē resmi sayfasē [The Unofficial Page of Olympic History]. 

Retrieved Oct. 6, 2021, from http://www.agos.com.tr/tr/yazi/2048/olimpiyat-tarihinin-gayri-resmi-sayfasi 
 

309  Ibid. 

Fig. 67: A historic moment: The Turkish flag 

proudly flying at the Olympic Stadium for the 

first time during the 1912 Stockholm Olympic 

Games. Source: Kuran, A. & Hi­yēlmaz, E. 

(2017). op. cit. p.:90. And; Sveriges 

centralförening för idrottens främjande 

(SCIF) [Swedish Central Association for the 

Promotion of Athletics] , SCIF:s Bildarkiv 

[SCIFôs Image Archive] 

https://bildarkiv.scif.se/mediaarkiv/ 

https://en.wikipedia.org/wiki/Armenian_language
http://www.agos.com.tr/tr/yazi/2048/olimpiyat-tarihinin-gayri-resmi-sayfasi
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While attempts were being 

made in this regard, the wife of our 

ambassador had embroidered a white 

star and crescent on the plain red 

athlete flannel, which was presented to 

Vahram by one of his friends from the 

college, Kerim (Kanok) Efendi.310 

During the Men's 1500 meters, 

Vahram Papazyan had a fabulous 

tempo and was leading the race with 25 

meters ahead which positioned him for 

first place, leading the pack with a 

remarkable 25-meter lead, which 

positioned him for a certain first-place 

finish. Spectators were cheering him on, and it seemed like the young athlete was going 

to set a new record. However, when Papazyan was about 15 meters away from the 

finish line, he suddenly felt dizzy and collapsed.311 In the later years, he attributed the 

reason why he fainted during the competition where he was in a comfortable lead to 

reasons of political nature, rather than excitement of a possible victory...312 

Mēgēryan, a multi-sport athlete, successfully competed in all five events he 

entered. He even managed to make history by becoming the first Turkish athlete to have 

his name inscribed on the Olympic Honor Roll, after finishing 7th in shot put using both 

hands. However, during the Decathlon competition, Mēgēryan suffered a wrist injury 

while competing against the renowned athlete Jim Thorpe (1887-1953), who was the 

first Native American to win a gold medal for the United States in the Olympics, which 

was forced him to discontinue from the event.313 

 
310  Kuran, Hi­yēlmaz, op. cit., pp. 91-95. 

Turkish Olympic Committee. (n.d.). Olimpiyatlarda Türkler [Turks in the Olympics]. op. cit. 
 

311  Kuran, Hi­yēlmaz, op. cit., pp. 91-95. For similar sources written in a similar tone: ķinoforoĵlu, 2020b, op. cit. 

p.44; For primary author see below: 

Atabeyoĵlu, C. (1956). Spor tarihimizin karanlēk kalmēĸ noktasē aydēnlandē [The Dark Spot in Our Sports History 

Has Been Illuminated]. Cumhuriyet, Ekim 25, s. 6. 
 

312  ķinoforoĵlu, (2020b)., op. cit., p. 46. 
 

313  Kuran, Hi­yēlmaz, op. cit., pp. 91-95. 

Turkish Olympic Committee. (n.d.). Olimpiyatlarda Türkler [Turks in the Olympics]. op. cit. 

Fig. 68: Vahram Papazian (center, in dark ñredò shirt) 

racing in the 1912 Olympics in Stockholm. Source: Photo: 

Swedish Sports Museum Archive, and; ñVahram Papazian 

in Bangkok, Thailand, He told me that he participated 

under a Turkish flag and wore a Turkish jersey. He gave me 

a photograph of himself which he signed ñI present this as 

a keepsake to my dear son Nuri Yēldērēm 1/11/78ò. - Robert 

College Alumni, Retired ambassador of Thailand for 

Turkey, Nuri Yēldērēm. Source: Robert College Alumni 

Magazine 2015, Issue 48, p.48 

https://website.robcol.k12.tr/uploads/file/dd17b583-a9c4-

40d8-bb93-3c23a2b3091a.pdf 

https://en.wikipedia.org/wiki/Athletics_at_the_1912_Summer_Olympics_–_Men's_1500_metres
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Selim Sērrē Bey was awarded with an Olympic Medal by Sweden short after his 

return from the Olympics.314 

Shavarsh Krissian (Savarĸ Krisyan, 1886-1915) was a 

prominent figure among the Armenians in the Ottoman Empire who 

contributed to development of physical education and sports. 

Krissian, a graduate of the Robert College, who received education 

on sports training at sports academies in Paris (Lyceée Janson de 

Sailly) and Swedish method in London after graduating from the 

Robert College, returned to Ķstanbul when the Constitutional 

Monarchy was proclaimed in 1908, and worked to ensure physical 

education and sports became widespread among the Armenian youth. 

Between the years 1911 and 1914, he published Marmnamarz 

[Physical Training], the first periodical sports magazine in the Ottoman Empire. 

Marmnamarz eventually became an important contributor to the development of sports 

and athletic activity within the Armenian community of the Ottoman Empire. Inspired 

by the Olympic Games, he took initiative and spearheaded the organization of the 

Armenian Sports Games, where hundreds of athletes took part. He taught physical 

education classes in various schools, starting with Getronagan, and was the most 

important representative of Armenian scouting activities. Additionally, he authored a 

book titled Boy-Scout yev ir Giyankin Nbadagē [The Scout and the Purpose of His Life] 

in collaboration with Hovhannes Hintliyan (1866-1950).315  

 At the time, the Armenians alone had 17 sports clubs in Istanbul. Sports clubs 

that belonged to the Armenians had been active in almost every city in Anatolia. 

Shavarsh Krissian from Istanbul played a significant part in this, and he devoted his life 

to the recognition and flourishing of sports in Türkiye.316  

 
314  ķinoforoĵlu, (2020b)., op. cit., p. 46. For archival sources, see: 

Devlet Arĸivleri Baĸkanlēĵē Osmanlē Arĸivi [BOA], [Presidency of the Republic of Türkiye - Directorate of State 

Archives Ottoman Archives]. Documents: BOA, Bâb-ē Ąl´ Evrak Odasē (BEO) (04.M.1331), 4123-309213.; 

BOA, Ķradeler, Taltifat (Ķ..TAL.) (018.M.1331), 481-1331/M-01. 
 

315  Koptaĸ, op. cit. 
 

316  Ekinci, B. E. (2021 Aug. 02) T¿rkiye'yi Olimpiyatlarda Ķlk Temsil Eden Rum Ve Ermenilerdir [The first 

representatives of Turkey in the Olympics were Greeks and Armenians]. Retrieved Oct. 13, 2021, from 

https://www.ekrembugraekinci.com/article/?ID=1165&t%C3%BCrkiye%27yi-olimpiyatlarda-ilk-temsil-eden-

rum-ve-ermenilerdir 

Fig. 69: Shavarsh 

Krissian.  Source: 

TԀǛodik, 1873-

1928. Hushardzan 

April 11i. K. Polis: 

TpagrutԀiwn ǽ. 

Arzuman, 1919 - 

HathiTrustôs digital 

library. Unknown 

date 
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After the Olympic Games of 1912, a 

quarrel emerged between Shavarsh Krissian 

and Selim Sērrē Bey [Tarcan]. In the journal 

titled Terbiye ve Oyun [Education and 

Game], published by Selim Sērrē Bey, the 

news regarding the athletes to take part in 

the Olympics were announced by these 

lines: 

ñ(...) It is worthy of esteem that 

two honorable Armenian 

gentlemen, Mr. Mēgēryan and 

Mr. Papazyan, will take part in 

the upcoming competitions as 

Ottoman citizens and thereby 

make us proud. (...)ò317  

And the following statement was 

included in the general overview article 

regarding the games which was written 

upon the return of the athletes from 

Stockholm after the 1912 Olympic Games: 

 

ñThe most distinguished among the twenty-six different 

nations were present there. Only we did not show up. My eyes filled 

with tears out of my sorrow. The great Ottoman Empire, which once 

upon a time made the Europeans accept the saying ñstrong as a 

Turkò as a proverb, was absent today in terms of displaying any sorts 

of strength. What a grim silence!ò318 

Shavarsh Krissian, who was a pioneer of the Armenian 

physical education movement, as well as a colleague of Selim Sērrē 

Bey, wrote a harsh response to be published in his own journal, 

Marmnamarz, upon the article that provoked the Armenian sports 

community: 

 
317  ķinoforoĵlu, (2020b)., op. cit., p. 45. Referred to main source, for more detail, see below: 

Selim Sērrē Tarcan (1912c). Olimpiyad oyunlarē [Olympic Games]. Terbiye ve Oyun, 1(21), 345-350. 
 

318  Ibid. 

Fig. 70: ñSelim Sērrē and his colleagues who devote 

themselves to spreading and circulating Swedish style 

gymnastics in our countryò  
 

1) Selim Sērrē Bey, General Inspector of Physical 
Education 

2) Feridun Bey, Teacher at the School for Teachers 

3) Abdurrahman Bey, Teacher at Istanbul High 

School, Kabataĸ, ¦sk¿dar, Davutpaĸa High 

Schools 

4) Ahmed (Robenson) Bey, Teacher at (Galatasaray) 

Sultanî and Vefa High Schools, and Numune 

Preparatory Schools 

5) ķavarĸ (Krissian) Efendi Teacher at Armenian 

Schools (Studied the Swedish method in London) 

6) Fuad Bey, Teacher at Gelenbevi High School and 

Beĸiktaĸ Military Preparatory School 

7) Doctor Ķhsan Bey, Teacher at the Special School 
Teachers.  

 

Source: Terbiye ve Oyun [Education et Jeus] 

Magazine, Issue 19, May 9, 1912: 304 

 

Fig. 71: The photo, 

signed by Selim 

Sērrē to Shavarsh 

Krissian. 1911. 

Source: Koptaĸ, R. 

(2012 July 26). op.  

cit. 
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 ñ(é) Let me put this briefly. The two Armenians traveled to 

Stockholm not only as Armenian individuals, but as Ottoman citizens, both 

at their own and the Armenian communityôs expenses. They bear the 

Ottoman Crescent on their chests and clothes, fight to promote 

Ottomanism in the field of sports in Europe, and receive applauses as 

Ottoman athletes; yet, in the end, Selim Sērrē pretends to be aggrieved as 

there were no Turks present in the Stockholm Olympics and does not 

remember these two Ottoman Armenians. (é) 

 (é) Let us not play with words. Equality, freedom, and 

brotherhood are not simple words. They are ideas that form nations and 

ensure the future of nations. If there are different meanings to these words 

in this country, only to blindfold us and deceive us with words, we declare 

that we do not accept these ideas and do not want to sleep, because sleep 

is always limited to disaster for a nation. (é) 

(é) The Ottoman homeland is not only a home to the Turks, as 

Selim Sērrē and his company presumes. Today, there is an ongoing battle 

for survival. The Armenians also protect the Ottoman homeland with the 

weapons provided to them. (é)ò.319  

 

Halet Çambel (1916-2014, ACG 35), 

another graduate of Arnavutköy American High 

School for Girls (today Robert College), 

represented Türkiye in the 1936 Summer 

Olympics in fencing together with Suat Fetgeri 

Aĸeni (1916-1970), and became ñthe first female 

Turkish athletes to participate in the Olympicsò. 

At the same time, Halet ¢ambel and Suat Fetgeri Aĸeni also became ñone of the first 

Muslim women to compete in the Olympics Gamesò. Despite the fact that they failed to 

achieve a notable success in the Olympics which took place in Berlin, they went down 

in the history as the first Turkish and Muslim women to take part in the Olympic 

Games.320 

Nonetheless, Halet ¢ambel and Suat Fetgeri Aĸeni became even more 

noteworthy for another incident that occurred during their time at the Olympics. As they 

were being hosted by a "female German official", she offered to introduce them to 

 
319  Krisyan, S. (1912). Cevabēmēz [Our Response]. Marmnamarz, 2 (20), 361. This is the main source. Also see; 

ķinoforoĵlu, (2020b)., op. cit., p. 46. 
 

320  Arpēnar, E., Atabeyoĵlu, C. & Cebecioĵlu, T. (2000). Olimpiyat oyunlarēnda T¿rk Kēzlarē [Turkish Girls in the 

Olympic Games]. Ķstanbul: Milli Olimpiyat Komitesi Yayēnlarē. 

Fig. 72: Halet Çambel (front, third from left) 

and Suat Fetgeri Aĸeni was one of Turkey's 

first two female Olympians, Berlin 1936. 

Source: Murat Akman archive 

https://tr.wikipedia.org/wiki/1936_Yaz_Olimpiyatları'nda_Türkiye
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Adolf Hitler. Despite the tempting opportunity, they declined the offer on the grounds 

that: 

ñWe did not wish to come under the Hitler regime. Instead, we made it 

clear that we are attending the Olympics solely because we had been sent 

by our government (by Atatürk). That's why we didn't accept our host's 

proposal.ò 321 
 

 

This decision demonstrated their commitment to their principles and values, and further 

solidified their place in history. 

She was born in the middle of World War I in Berlin to a family who had close 

connections with the founder of Türkiye, Atatürk, who was to be a major factor in 

Turkish women becoming active participants in sport.322 Even she joined the Berlin 

Olympics at the request of Atatürk.323 

 Çambel, who stated that she had no interest in sports during her high school and 

university years, thinks Atatürk played a key role in promoting such interest: 

ñAtatürk did not discriminate against women based on their gender. On 

the contrary, he paved the way for women and encouraged them to excel 

under the same circumstances as menò, she said.324 
 
 

Halet ¢ambelôs father, Hasan Cemil ¢ambel (1879-1967) developed a close 

friendship with Atatürk, even he was given the surname "Çambel" by Atatürk. Halet 

Çambel was deeply influenced by Atatürk's efforts to provide an active role for Turkish 

women and to break down traditional setup; she became an active member of sports 

clubs and mastering in fencing, judo, horse riding and cycling.325 

Tansu Çiller (1946-), the first and only female prime minister of Türkiye, as well 

as Orhan Pamuk (1952-), the first Turkish author to win the Nobel prize (in Literature), 

was a graduate of the Robert College. 

 
321  Bozyap, A. (2012 Aug. 12), Pioneering Olympian Halet Cambel, who snubbed Hitler. BBC Turkish. Retrieved 

Oct. 14, 2021, from https://www.bbc.com/sport/olympics/19224181 
 

322  Ibid. 
 

323  Boĵazi­i University Archives and Documentation Center. (n.d.). ñIn 1936, Halet Çambel joined the Berlin 

Olympics at the request of Atatürk and became the first Turkish female athlete to participate in the Olympics, 

along with Suat Fetgeri Aĸeni.ò Retrieved Oct. 14, 2021, from 

http://arsivmerkezi.boun.edu.tr/en/collections/halet-cambel.php 
 

324  Bozyap, op. cit. 
 

325  ¥zdoĵan, M. (2014). In Memoriam: Halet ¢ambel (1916-2014), Paléorient, Pluridisciplinary Journal of 

Prehistory and Protohistory of Southwestern and Central Asia, vol. 38.1-2, p. 9-11. Retrieved Oct. 14, 2021, 

from https://www.persee.fr/docAsPDF/paleo_0153-9345_2014_num_40_1_5612.pdf  

https://www.bbc.com/sport/olympics/19224181
https://www.persee.fr/docAsPDF/paleo_0153-9345_2014_num_40_1_5612.pdf
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Fig. 73: Left: Tansu Çiller (ACG 63), the first and only female prime minister of Türkiye was a graduate of the 

Robert College. 1961 ACG Volleyball Champions, Back Row: H¿lya ¥za­ēk, Ķlknur Kēzēlcakaya, Leyla Uzman, Mary 

Partheniadu. Front Row: Zeynep Güvengil, Tansu Çiller, Sevin Okyay. Right: Orhan Pamuk, the first Turkish author 

to win the Nobel prize (in Literature), was a graduate of the Robert College. Standing: A. Behmoaram, A. Finkel D. 

Kermen, Ķ. B¿y¿ky¿ksel, S. Gezdur, ķ. Kalafat, W. Andrews (Coach), Ķ. G¿­han, M. Altaras, R. Azarya, A. Civre, J. 

Barbut, O. Pamuk. ï Source: RC 1968 ï Junior Varsity Basketball Team - Walter G. Andrews 

 

2.4.1.2 Mekteb-i Sultânî (the Imperial School) 

The Mekteb-i Sultânî [the Imperial School], also known as Galatasaray High 

School (Turkish: Galatasaray Lisesi, French: Lycée de Galatasaray), held a great 

prestigious position as a state secondary in the imperial domains. It provided education 

to numerous civil servants, intellectuals, and professionals from all corners of the 

empire and beyond.326 Throughout the history of Turkish education, Galatasaray High 

School has emerged as one of the most efficient and successful high schools. Tracing its 

origins back to 1481, when it was first established by Sultan Bayezid II (1447-1512) as 

an ñEnderun Mektebi / Mektebi Hümayûnò [Imperial School] and was called the 

ñGalata Sarayēò [Galata Palace] it is the oldest high school in Türkiye and the second-

oldest educational institution after Istanbul University, which was founded in 1453. The 

creation of the Mekteb-i Sultânî [the Imperial School] in 1868, which represents ñthe 

peak of the Francophony in Ottoman empire,ò327 was renamed Galatasaray Lisesi 

[Galatasaray High School] in August 1923 after the abolition of the sultanate, the end of 

the Ottoman period, and the establishment of the Republic of Türkiye.328 

 
326  Compos, M. U. (2010). Ottoman Brothers: Muslims, Christians, and Jews in Early Twentieth-Century Palestine, 

p. 71. 
 

327  Boyacēoĵlu, op. cit., pp. 380-381 

Aksoy, E. (1979). Les origines de l'influence française et la littérature francophone en Turquie [The Origins of 

French Influence and Francophone Literature in Turkey]. [Habilitation thesis, Hacettepe University]. 
 

328 Galatasaray Lisesi [Galatasaray High School]. (n.d.). Mekteb-i Sultaniônin Kuruluĸu [The Establishment of 

Mekteb-i Sultani]. Retrieved Aug 2, 2021, from http://www.gsl.gsu.edu.tr/tr/tarihce/mekteb-i-sultani-nin-kurulusu 

http://www.gsl.gsu.edu.tr/tr/tarihce/mekteb-i-sultani-nin-kurulusu
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The name Galatasaray 

traces its origins from the 

district it is founded: ñGalata 

Sarayēò [Galata Palace], a 

prominent landmark situated in 

the heart of Istanbul's most 

Europeanized district, Pera. 

This district, located near the 

medieval Genoese enclave 

above the Golden Horn in what 

is now the district of Beyoĵlu, 

was renowned for its 

fashionable street, Grand Rue de Pera, which featured numerous restaurants, cafes, 

theaters, and department stores. The history of Galatasaray High School dates back to 

1481 when it was initially established in Pera and called the Galata Sarayē Enderun-u 

Hümayunu [Galata Palace Imperial School]. Ottoman Sultan Bayezid II (1447-1512), 

known for his peaceful nature, established the school to reconstruct Istanbul after its 

conquest in 1453.329 

According to legend, the "peaceful Sultan" Bayezid II, the successor of Mehmed 

the Conqueror, was known to roam the streets of Istanbul incognito. One day, as the 

legend goes, near Galata, he was returning from a hunt when he was drawn to the sweet 

fragrance of flowers in a beautiful garden with well-groomed red and yellow rosebeds. 

When he stopped to look at the roses, Gül Baba (Father Rose, died 1541), an ageing 

wise man, a true lover of nature who had covered in rose gardens approached him. The 

Sultan spoke to the wise man about challenges facing the Empire and the city as a result 

of the influx of immigrants and asked the wise man about how to improve the Empire 

and the city as they filled with a range of immigrants. Gül Baba replied as he is happy 

with the city, but he would be much happier if there were a school which would educate 

all students from this diverse range of backgrounds could get an education under one 

roof, as this would train the wise men needed to serve such a large Empire. He also told 

the Sultan he would be proud to serve as a teacher in this school in order to create a 

 
Galatasaray Üniversitesi [Galatasaray University]. (n.d.). History. Retrieved Aug 2, 2021, from 

https://gsu.edu.tr/en/university/general-information/history 
 

329  Boyacēoĵlu, op. cit., pp. 380-381 

Fig. 74: Buildings of the Galata Sarayē in Pera by M. M. Rouargue 

Fréres, in the 1855 book óCanstantinople et la Mer Noire.ô Source: 

https://blog.iae.org.tr/sergiler/batiya-acilan-pencere-galatasaray-

lisesinin-150-yili -1868-1968 

 

https://blog.iae.org.tr/sergiler/batiya-acilan-pencere-galatasaray-lisesinin-150-yili-1868-1968
https://blog.iae.org.tr/sergiler/batiya-acilan-pencere-galatasaray-lisesinin-150-yili-1868-1968
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generation of valuable subjects to the Empire. The Sultan Bayezid II very impressed by 

Gül Baba's wisdom, returned to the garden weeks later with an edict establishing the 

Ottoman Imperial School on the grounds next to the rose garden in 1481, with Gül Baba 

as itôs the first headmaster. And thus, Galatasaray High School was born, with Gül Baba 

at its helm, administered the school for many years until his death during the Ottoman 

raid on Hungary. According to Evliya Çelebi (1611-1682), after the capture of the city 

for Gül Baba, who died during the Siege of Buda (1541), he was buried in Budapest 

after a funeral ceremony led by ķeyh¿lislam [Shaykh al-IslǕm] Ebussuud Efendi (1490-

1574) and attended by a crowd of 200,000 people, including Suleiman the Magnificent 

(1494-1566). Gül Baba was an Ottoman Bektashi dervish poet and fought in many wars 

from the time of Mehmed the Conqueror to that Suleiman the Magnificent, during 

which he was a companion of the latter. Today, His Türbe [Tomb] is located Budapest, 

Hungary.330 

Ottoman Sultan Abdülaziz (1861 ï 1876), who was interested in wrestling, 

javelin throwing, equestrian, hunting, and arm wrestling, and who fostered strong 

diplomatic ties with France and the United Kingdom, was the first and only sultan to 

visit Western Europe. Bringing along two renowned wrestlers of the era with him, he 

introduced this Turkish sport to Europe.331  

 

 

Fig. 75: Napoleon III and the visit of foreign sovereigns and princes to Paris during the Universal Exhibition from 

April 1st to November 3rd, 1867. - In the first row, from left to right: Leopold II, King of the Belgians (1865-1909) - 

William I, King of Prussia (1861-1888) - Franz Joseph I, Emperor of Austria (1848-1916) and King of Hungary 

 
330  Boyacēoĵlu, op. cit., pp. 380-381. To review from the foundation's own website, see below: 

G¿l Baba T¿rb®je ¥rºks®gv®dŖ Alap²tv§ny [G¿l Baba Heritage Foundation] (n.d.). Retrieved Mar. 23, 2024, 

from https://gulbabaalapitvany.hu/ 
 

331  Antik­aĵôdan XXI. Y¿zyēla B¿y¿k Ķstanbul Tarihi [History of Istanbul from Antiquity to XXI. Century]. (n.d.) 

Ķstanbulôun Spor Tarihi Ve Mek©nlari [The Sporting History and Locations of Istanbul]. By: Kemalettin Kuzucu. 

Retrieved Mar. 21, 2024, from https://istanbultarihi.ist/504-the-sporting-history-and-locations-of-istanbul 

https://istanbultarihi.ist/504-the-sporting-history-and-locations-of-istanbul































































































































































































































































































































































































































































































































































































































































































































